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Abstract 
This study investigates grade eight girls’ use of status updates on Facebook in order to create 
identities online. This study uses sociologist Erving Goffman’s theory of self-presentation as 
a framework. Jones and Pittman’s subsequent strategies of self-presentation are used to 
discover the ways in which grade eight girls use Facebook status updates in order to create 
identities online and manage impressions formed of them by audiences. This study also 
explores more broadly why and how grade eight girls use Facebook status updates. Through a 
mixed methods research design employing content analysis, participants were surveyed and 
interviewed. The results showed that, while existing self-presentation strategies persist, 
online social networking has created new means of self-presentation online. This study adds 
to a growing pool of research regarding teens’ engagement with social networking websites 
to form and experiment with identities.  
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Chapter 1: Introduction 
“All the world's a stage, and all the men and women merely players; they have their exits and 
their entrances, and one man in his time plays many parts.”  
(Shakespeare, As You Like It, Act 2, Scene 7) 
1.1 Background 
 Being a teenager is one of the most turbulent periods of life when it comes to identity 
formation. It is during this time that teens are making decisions about directions for adult life, 
as well as having the task of figuring out how they relate to the world around them (Hamman 
& Hendricks, 2005). During this time, teenagers are not only forming but experimenting with 
identity. This experimentation with identity has been made simultaneously easy, attractive 
and intensive for teens by the introduction of social networking sites (Blinka & Smahel, 
2009).  
Teenagers are spending increasing amounts of time online and on social networking 
websites and the issues discussed in this thesis are of concern to those within education. The 
role of the educator in the identity formation process should not be underestimated. Daily 
interactions between student and teacher drive identity development and enhance the identity 
formation process (Harrell-Levy & Kerpelman, 2010). However, when it comes to 
participation in social networking websites, teenagers are more likely to be influenced by 
what they perceive their friends to be doing and less concerned with what significant others 
such as teachers or parents think is appropriate (Baker & White, 2010). With the advent of 
social networking websites and young people’s increased participation and engagement with 
them, new environments for forming identities beyond the home and classroom have been 
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formed. For educators, an understanding of how young people form their identities online 
will contribute to a greater understanding of their students and identity formation more 
broadly. Therefore, the main purpose of this study is to inform educators as to how and why 
an understanding of social networking and its impact on teenage identities’ formation is a 
critical issue to comprehend. This is achieved through an in depth analysis of the self-
presentation strategies utilised by grade eight girls in order to form identities through status 
updates on the social networking website Facebook.  
Status updates on Facebook constitute one of the most salient and popular user 
features on the website. In fact, a recent study found that, in 2010, reading status updates on 
Facebook was the most popular shared activity on the site (Stenros, Paavilainen, & Kinnunen, 
2011). Upon logging into Facebook, users are encouraged to share, “What’s on your mind?”1  
This sharing constitutes a form of ‘micro-blogging’ whereby users communicate short, 
primarily text based, messages to their network of online friends (Coeckelbergh, 2011). 
Generally, these status updates or ‘micro-blogs’ are not directed at anyone in particular but 
are broadcast for a broader audience. Due to their structure, length and audience, it can be 
said that status updates have remediated instant messaging, texting and emailing 
(Coeckelbergh, 2011). Studying status updates and self-presentation will result in a greater 
understanding of the ways in which young people, particularly grade eight girls, attempt to 
both influence, control and manage the impressions formed by those who view their 
Facebook profiles. 
 There has been much discussion about adults’ lack of knowledge and awareness 
around social networking sites and the purposes for which teenagers choose to use them 
                                                          
1 In 2013, following data collection, Facebook included a prompt asking users to comment on what  
  they were doing, feeling, watching, reading, listening to, drinking, eating, playing 
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(Clarke, 2009). Recent statistics show that, as of September 2012, 81% of online Americans 
aged 12-17 use social media online and, of those teens using social networking sites, their 
primary purpose is communication with peer group members (Barker, 2009; Lenhart, Purcell, 
Smith, & Zickuhr, 2010; Madden et al., 2013). Furthermore, Facebook is used by 1.3 million 
Australians aged between twelve and seventeen (Facebook Marketing Statistics, 2011). 
Considering the popularity of social networking sites amongst teens combined with  adults’ 
increasing concerns about these sites, it would be of benefit for educators to understand how 
teenagers communicate using social networking sites. Presently, this appears to be a difficult 
task as many teachers lack engagement with the technology itself (Davis, 2010). Furthermore, 
the various policy and procedure surrounding this issue within an educational context could 
explain adults’ reactions of confusion, alarm and cynicism towards teens’ enthusiasm for 
self-disclosure and social networking practices more broadly (Davis, 2010).  
Of course, concerns from parents and teachers about young people predate the advent 
of Facebook. However, Facebook, and technology more broadly seem to have magnified pre-
existing fears and anxieties and demonized young people in the process. Take, for example, a 
recent opinion piece which dramatically argued: 
Like an island, a smartphone feels no pain, but it can inflict plenty. 
How often have you read about teenagers being bullied and even bullied to death 
through smartphone texts, or through Facebook or Twitter?  
"Just turn the damn thing off," you might plead. But you see, that's the problem. They 
can't, and what's worse, they won't (Prismall, 2013, para 13-15). 
Despite these hyperbolic claims, the majority of the key concerns held by parents and 
teachers about Facebook, such as the threat of sexual predators, bullying or being bullied, and 
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engaging with or being exposed to illicit or illegal activity are threats that occur both offline 
and online (boyd2 & Hargittai, 2013). Online social networking websites present a new and 
different platform for teens’ experimentations with identities, giving greater access and 
intimacy with peers and peer groups. For educators, this should not be a cause for alarm but 
for opportunity. 
 As educators, a re-examination of the ways in which teenagers form identities could 
lead to new ways and methods of understanding resulting in new ways of working. Social 
networking sites have given teens the power to constantly pull together, tear down and 
rebuild their identities (Barnett, 2009). Reconstruction of identities over time is normal, 
however, today’s students are confronted by competing messages from friends, family, the 
media and culture at large resulting in constant pressure to reinvent in order to stay relevant 
or risk social isolation (Sayers, 2010). Ultimately, the pressures faced by teenagers online are 
intrinsically linked to the pressures faced by students offline. Students still need to work out 
who they are, who to trust, what to reveal and when, and how to react in both positive and 
negative social situations (Livingstone, 2008).  
1.2  Context 
 As previously mentioned, the uptake of participation to social networking websites by 
youth has occurred at a phenomenal speed. It is difficult to believe that the word ‘Facebook’ 
only entered the vernacular following its release to the public in 2006. In Australia, social 
networking website Facebook is the second most visited website in the country (search 
engine Google is the most visited) while globally an estimated 43% of total internet users 
visit the site (Alexa, 2011a; Alexa, 2011b). Furthermore, more than half of all online 
                                                          
2 The use of a lower case ‘b’ throughout this document is intentional: See    
    http://www.danah.org/name.html 
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Australian teenagers have profiles on social networking websites (Baker & White, 2010). 
Therefore, the salient nature of this issue within an Australian context cannot be denied. 
The selection of 13-14 year old girls as the focus for this study is not incidental. First, 
females are more likely than males to be intense users of social networking websites 
(Hargittai & Hsieh, 2010). Second, younger users of social networking websites are more 
likely than older users to reveal information about themselves such as their personal details 
and interests (Boyle & Johnson, 2007). Third, younger internet users have been found to 
identify with online communities more strongly than their older counterparts (Lehdonvirta & 
Rasanen, 2011). Finally, highly publicised media coverage of girls engaging in cyber 
bullying; being stalked by internet predators; as well as sexualised images of celebrities 
specifically targeted at this demographic have resulted in high levels of moral panic by 
parents, teachers and the community at large (Tsoulis-Reay, 2009). This media coverage, 
however, does not necessarily paint an accurate portrait of online activity by teenagers and 
much more data driven research is needed to delineate fear from fact (Patchin & Hinduja, 
2010). Research suggests that offline behaviours are replicated online so while concern over 
online safety is warranted, research into girls online will help to inform attitudes and opinions 
towards online social networking and girls’ interactions with this technology in particular.  
Contrary to the widely held perception that the internet is a dangerous breeding 
ground for negative behaviours, co-construction theory asserts that positive interactions can 
also occur online and that online life is an extension of one’s offline life (Subrahmanyam, 
Reich, Waechter, & Espinoza, 2008). A study by Blinka and Smahel (2009) lent support to 
this theory and found that, rather than seeing time online as an opportunity to play an 
anonymous person pretending, teenagers perceive their time spent online as extensions of 
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their offline identity. Furthermore, a study conducted by Wright and Li (2011) found that pro-
social interactions and tendencies offline are replicated online. Finally, DeAndrea and 
Walther (2011, p. 819) found that “online self-presentations matter and that people cannot 
self-servingly present themselves in misleading ways online without facing social 
ramifications.” Therefore, the present research is important in light of these findings which 
suggest that offline and online behaviours and interactions are connected and should be 
viewed holistically rather than in isolation. 
 Central to this study then is the importance of viewing the use of social networking 
sites in context of the user’s online and offline life rather than in isolation (Young, 2009). 
This sentiment is supported by Tsoulis-Reay (2009) who argues the importance of situating 
media use within daily routines. Studies suggest that online group identification experiences 
complement offline ones and that online activities and environments have consequences for 
today’s youth (Lehdonvirta & Rasanen, 2011). Examining social networking within a more 
holistic framework makes sense when considering the findings of a study conducted by 
Miller and Arnold (2003) who discovered that the online or virtual ‘self’ was not profoundly 
different from the ‘self’ presented offline. While it has been argued that online social 
networking sites provide opportunities for users to experiment with idealised versions of 
themselves that do not represent their actual personalities (Manago, Graham, Greenfield, & 
Salimkhan, 2008), there has been growing support for Miller and Arnold’s contention that 
online and offline presentations are strikingly similar. A study by Back et al. (2010) tested 
whether users’ Facebook profiles represented idealised characteristics of users’ or were 
accurate representations of people’s characteristics. The study found that Facebook profiles 
were accurate reflections of their creators. This finding is consistent with Subrahmanyam’s 
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theory of co-construction (Subrahmanyam et al., 2008) which explains the construction of an 
online life which is an extension of one’s offline life.  
 Despite the overwhelming interest in social networking websites, many studies have 
focussed on university aged students (Barker, 2009; Mehdizadeh, 2010; Peluchette & Karl, 
2010; Schwartz, 2010; Walther, Van Der Heide, Kim, Westerman, & Tom Tong, 2008). 
However, research into high school students has been limited as has research in this field 
from educational researchers. This has been acknowledged by Jonsson (2011) who contends 
that, due to a lack of research in this field, educational researchers need to include a variety of 
research from outside of educational horizons in order to generate studies in this area.  
The research for this thesis was conducted within a large co-educational school in 
Queensland, Australia. Situated to the north of Brisbane’s central business district in 
Queensland Australia, this public school had an enrolment of 1850 students in 2012.F3 
Students range from twelve to eighteen years of age and the school caters for grades eight to 
twelve, with grade seven coming on board in 2014. While the national ICSEA (Index of 
Community Socio-Educational Advantage) average value is 1000, the school chosen for this 
study has an ICSEA value of 986. This value is calculated using a variety of measures such as 
census collection data; parent education data; and parent occupation data (MySchool, 2014). 
This is worth noting as the participants in this study are likely to come from lower socio-
economic backgrounds. Post high school, 53% of students choose to pursue full time work or 
begin a trade or apprenticeship while 33% move onto tertiary education. The focus of this 
study is female students in grade 8 enrolled at the school in 2012. Specifically, this thesis 
examines the ways in which these girls, aged 13-14 at the time of data collection, use Jones 
and Pittman’s (1982) self-presentation strategies of ingratiation, supplication, exemplification, 
                                                          
3School data are from 2012 
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self-promotion and intimidation in order to construct identities and manage impressions on 
social networking websites.  
1.3 Purposes 
 The primary purpose of this mixed methods study is to discover the preferred methods 
of self-presentation in status updates on Facebook for year eight girls at a large state high 
school in Brisbane’s north as a means of forming identities online. Driving this study are two 
central research questions: 
1. What online self-presentation strategies are preferred by year eight girls in Facebook status 
updates? 
2. Why and how do grade eight girls use Facebook status updates? 
These questions are answered through a combination of qualitative and quantitative data. The 
quantitative data were collected first and provide the base for answering the research 
questions. The qualitative data adds depth to the quantitative results and provides a more 
specific context to the quantitative findings. Both types of data are used in conjunction in 
order to answer both research questions. 
 The ways in which young people shape identities is multilayered. Facebook is an 
excellent example of the need for teachers to understand one method by which teenagers are 
shaping their identities. An understanding of the strategies grade eight girls employ online 
will assist teachers in gaining a more holistic understanding of how identities are formed in a 
number of contexts relevant to education. 
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1.4 Significance, Scope and Definitions 
1.4.1 Significance and scope. 
 A study of girls’ self-presentation strategies on social networking websites is 
significant for several reasons. Many teachers, parents and social commentators bemoan the 
various societal ills that have arisen since the advent of social networking. The most frequent 
complaints concern privacy invasion and the decline of the ability to interact face-to-face. 
Some have even gone so far as to suggest youth are “wasting their life on the great reality 
filter” and “like a zombied loner, hijacked by aliens” (Prismall, 2013, para.3). Research 
however, has not supported these claims. In fact, studies have found support for several 
hypotheses suggesting that social networking sites have the potential to develop social capital 
on Facebook (Ellison, Heino, & Gibbs, 2006) as well as the ability to strengthen relationships 
with offline acquaintances. Furthermore, the anecdotal hypothesis that posits that social 
networking sites cause a decline in the overall well-being of a user has not been met with 
support by empirical research (Valkenburg & Peter, 2007). This study, therefore, contributes 
to a growing pool of research that helps to inform, challenge or support opinions and beliefs 
concerning the use of social networking websites as well as providing perspective for 
teachers and parents as to how young people are using Facebook.  
 Additionally, this thesis is culturally significant as the majority of research 
surrounding social networking has been situated within a North American context (Bane, 
Cornish, Erspamer, & Kampman, 2010; Barker, 2009; Boyle & Johnson, 2010; Zywica & 
Danowski, 2008). In saying this, there is a growing pool of research emerging from the 
United Kingdom (see for example Steve Wheeler and Sonia Livingstone) and a small number 
of Australian researchers working in this field specifically (see Brady Robards, Theresa 
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Sauter and Kerry Mallan). Additionally, the majority of research surrounding students’ use of 
Facebook has concentrated on university or college age students. In fact, in a review of 539 
currently published research studies focussing on the use of Facebook, researcher Khe Foon 
Hew (2011) was unable to locate a published empirically based article on high school 
students’ Facebook usage. This may be due to ethics concerns regarding Facebook data 
collection from teenagers. Finally, while self-presentation has been a popular phenomenon to 
explore within the context of social networking, few studies have chosen to focus on status 
updates as a means of self-presentation but have analysed impression management strategies 
in light of other features of social networking websites such as photos and ‘about me’ 
information (Boyle & Johnson, 2010; Dominick, 1999; Kramer & Winter, 2008; Manago et 
al., 2008; Mehdizadeh, 2010). A recent study by Carr, Schrock and Dauterman (2012) did 
focus on status updates specifically. In particular, the study looked at the role of humour in 
status updates and how it is used as well as the frequency of status updates. Like many 
previous studies, the sample population was recruited from a university. The findings of this 
study confirmed the findings of previous research and asserted that social networking sites 
provide opportunities for social and interpersonal interaction (Donath & boyd, 2004).  
 More broadly, status updates constitute textual clues which influence impressions of 
the poster by others. Relative to visual clues (such as photographs), textual clues are said to 
be more distinctive and therefore easier to interpret than visual clues (Van Der Heide, 
D’Angelo, & Schumaker, 2012). For example, a statement such as, “I love the beach!” is 
much easier for an observer or researcher to interpret than a photograph of a person at the 
beach which may communicate a variety of messages about the person posting it. Previous 
studies suggest that textual clues are of more value than visual clues when it comes to 
impression management and formation and that “a lack of explicitness of photographic cues 
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leads those clues to be of less judgemental value than verbal clues” (Van Der Heide et al., 
2012, p. 100). Therefore, when viewed in isolation, textual cues can more strongly influence 
perceivers’ judgements than visual clues (Van Der Heide et al., 2012, p. 109). The ease of 
interpretability of textual clues, relative to visual clues explains why status updates are the 
focus of this study. 
 Goffman’s (1959) dramaturgical metaphor for understanding human social 
interaction as well as Jones and Pittman’s (1982) subsequent work on self-presentation 
strategies are the driving theoretical constructs for this study. Goffman’s theory as it relates to 
identity is explained in chapter 1.4.2. These constructs will be explained in more depth in 
chapter 2.2. Self-presentation continues to be a significant area of research concern as studies 
suggest that impression management is one of the key motivating factors in creating an online 
profile (Kramer & Winter, 2008). For researchers interested in how interpersonal 
relationships function within online contexts, an understanding of impression management 
online is crucial (Rosenberg & Egbert, 2011). For educational researchers, and within the 
context of a high school environment, the interplay between offline and online relationships 
and the overlap between the two is especially interesting. How might educators better come 
to understand their students by understanding how they form their identities both offline and 
online? Therefore, this research is significant as it challenges popular opinion by providing 
insight into young teenage girls and their use of self-presentation strategies in status updates 
in order to form identities online.  
1.4.2 Definition of identity. 
Negotiating and defining identity in an internet age (indeed any age) is a slippery 
business. Within the social sciences, in particular, it has been argued that identity is one of 
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the most problematic and often overused terms across a variety of contexts (Buckingham, 
2008). Furthermore, researchers have questioned whether the concept of identity and identity 
research remains both theoretically and conceptually valid (Kennedy, 2006). Despite this, a 
recent literature review found that 12% of peer reviewed empirical research involving 
Facebook focussed on identity presentation online (Wilson, Gosling, & Graham, 2012). This 
shows that however ambiguous the term ‘identity’ may be, it remains a key area of interest 
for researchers interested in online activity. Perhaps the term continues to be used as it has 
“not been superseded dialectically, and there are no other, entirely different concepts with 
which to replace [it], there is nothing to do but to continue to think with [it]” (Hall, 1996, p. 
1). Given the contentious nature of the term, it is therefore necessary to settle on a working 
definition of what is meant by ‘identity’ as it is used throughout this thesis. At this point, it 
should be stressed that this thesis positions identity as a social rather than psychological 
construct. 
One of the earliest and best known attempts at defining identity online was 
championed by Sherry Turkle in her seminal text Life on the Screen: Identity in the Age of the 
Internet (1995). Turkle’s (1995) definition of identity is characterised by ideas of fluidity, 
fragmentation, multiplicity and a sense of being decentred. Whilst many of these ideas are 
relevant to the present study, Turkle’s approach to defining identity has a number of flaws 
that make it too problematic for even a working definition. The main issue is that Turkle’s 
understanding of identity online is largely informed by students’ experiences with multi-user 
domains (MUDs): online environments in which participants are entirely anonymous 
(Kennedy, 2006). Turkle (1995, p. 12) uses quotes from participants such as, “You are who 
you pretend to be,” and “Part of me, a very important part of me, only exists inside PernMUD” 
in order to illustrate how identity might be played out in these anonymous spaces. The 
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implicit suggestion is that identity online is not bound by the offline or by personal histories 
or interpersonal relationships. Implied is the sense that one can construct, deconstruct, 
abandon or discard online identities at will without consequence. As Turkle’s understanding 
of online identity is located squarely in the anonymous, it is difficult to reconcile with other 
online environments such as Facebook where users are prohibited to use anything other than 
their real name (Madden et al., 2013). Further issues with Turkle’s understanding of identity 
online arise due to the dichotomous relationship she poses between the online and offline. For 
example, Turkle warns that while identity play online may produce intense periods of joy and 
experimentation “if we have lost reality in the process, we shall have struck a poor bargain” 
(1995, p. 268). Quotes such as these reflect an inherent assumption that the ‘real world’ and 
‘virtual world’ are somehow mutually exclusive and that integrity of one’s identities may be 
lost online. Therefore, while Turkle’s definition of identity online consists of many relevant 
and applicable ideas, its foundation, that of anonymous online environments, is at odds with 
more recent understandings of how people form and conceptualise their identities online. So, 
while Turkle would argue that identities online could be almost entirely dislocated from the 
offline, sites such as Facebook have facilitated almost the exact opposite.  
Unlike Turkle’s contention that online identities could be entirely disconnected from 
those offline, a growing pool of research suggests that online and offline identities are not as 
disparate as was once thought. In fact, Davis (2012) suggests that online identities can be so 
tied to the offline world, that it is necessary to understand the offline context in which that 
identity is located to make sense of it online. Further, participants in Davis’ (2012) study 
acknowledged that, while it is impossible to duplicate one’s offline identity online, it is 
nevertheless important for users of social networking sites to aim for a certain degree of 
alignment and consistency between the two. This is supported by a number of studies which 
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point to the mutually constituted nature of identities on and offline (Valentine & Holloway, 
2002). On Facebook, in particular, inconsistencies between online and offline self-
presentations are subject to harsh audience critique (DeAndrea & Walther, 2011). 
Furthermore, as Facebook allows one’s Facebook friends to comment on activity and upload 
photos of others, it is difficult to maintain a completely separate and distinct online identity 
without social ramifications or being called into account. Mallan, Ashford and Singh (2010, p. 
266) contend that offline and online experiences ‘interpenetrate’, are ‘co-articulated’ and that 
offline identities are “inflected by the techno-social situatedness of their everyday lives”. So, 
while Turkle’s (1995) definition conceptualises identity as multiple and fluid, an appropriate 
means of conceptualising identity in the context of this research, where internet users are not 
anonymous, should also acknowledge that identities both online and offline must retain a 
sense of coherence and consistency (Buckingham, 2008; Cover, 2012). 
While this study attends to Turkle’s theories based on her attention to social 
networking and identities, it also draws on the earlier pivotal theories of sociologist Erving 
Goffman, and especially his seminal text The Presentation of Self in Everyday Life (1959) as 
a starting point for understanding how identity and social interactions might be performed 
and conceptualised online and particularly in computer mediated communication (CMC). 
Goffman has been used as a starting point for many researchers interested in identity 
presentation online (see boyd, 2007; Chu & Choi, 2010; Dominick, 1999; Hogan, 2010; Jung, 
Youn, & McClung, 2007; Kramer & Winter, 2008; Manago et al., 2008; Marwick & boyd, 
2011; Valkenburg, Schouten, & Peter, 2005). For Goffman (1959), identity could be 
conceptualised as a constant performance (Marwick & boyd, 2011; Pearson, 2009). Goffman 
(1959, p. 22) defines these performances as “all the activity of an individual which occurs 
during a period marked by his continuous presence before a particular set of observers and 
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which has some influence on the observers”. Goffman’s definition is located within a 
dramaturgical metaphor which outlines a framework for understanding human interaction 
whereby individuals can be understood as actors performing roles for audiences. At this point 
it is prudent to acknowledge what is an obvious and immediate criticism of this theory: its 
age. How can Goffman’s work, more than fifty years old, be applicable to rapidly changing 
technological and social interactions?  It has been said that “readers feel a delighted shock of 
recognition at the quirks of human behaviour that Goffman identifies and explains” (Scott, 
2006, p. 113). Perhaps it is this sense of recognition that draws researchers (as sampled above) 
to use Goffman’s work as a launch pad for explaining the many complexities and unknowns 
of CMC and social networking sites (SNS). More recent attempts such as Turkle’s to define 
identity within an online context quickly become out dated and out moded – indeed research 
into Facebook more generally has been fragmented, generalised and even contradictory 
largely in part to the many and frequent changes to Facebook’s features and interface (Caers 
et al., 2013). Goffman’s framework presents a stable reference by which to make sense of 
what is otherwise in a state of constant change and renewal. For this study, the usefulness and 
contemporaneity of Goffman’s framework and its applicability to technology is argued due to 
its practicality and flexibility (see also Bullingham & Vasconcelos, 2013; Pearson, 2009; 
Pinch, 2010). 
Therefore, despite its age, Goffman’s framework is able to accommodate the 
characteristics of identity online: fluidity, multiplicity, coherence, and consistency. 
Concerning fluidity, scholars such as Buckingham (2008), Miller and Arnold (2009) and 
Papacharissi (2011) have referred to identity as a process. This suggests that identity is not 
only performed but that these performances are ongoing and are ‘works in progress’ (Miller 
& Arnold, 2009, p. 55). Goffman (1959) too, addresses the idea of identity as a fluid and 
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ongoing process. For example, Goffman (1959) suggests that social actors do not know 
exactly how they will perform in a given situation, but rather, they will rely on a variety of 
contextual, environmental and social cues to help shape how they will perform their identity. 
Furthermore, actors have the capacity to learn how (Goffman, 1959, p. 253). This suggests 
that through the accumulation of knowledge and skills and via the observations of other 
actors, performances can and do change over time. Within Goffman’s (1959, p. 132) 
metaphor, this ‘rehearsal space’ is referred to as the ‘backstage’ or ‘back region’. This 
backstage is an area free from audience interference where an actor can prepare, rehearse and 
experiment with different performances and drop their guard. One of the main criticisms of 
this aspect of Goffman’s metaphor is that he appears to suggest that back stage behaviour is 
somehow more real or truthful than front stage behaviour (behaviour that occurs in front of 
an audience) (Buckingham, 2008). This distinction is problematic as it seems to neglect the 
idea that “all social interaction is a kind of performance” (Buckingham, 2008, p. 6). Goffman 
(1959, p. 66) does address some concerns regarding truthfulness and reality stating, “It may 
not even be necessary to decide which is the more real, the fostered impression or the one the 
performer attempts to prevent the audience from receiving.”  Furthermore, he argues it is 
more important to ask questions about how performances can be discredited rather than 
questions about whether performances are honest or otherwise (1959, p. 66). Most 
interestingly, Goffman (1959, p. 2) uses inverted commas around the words ‘true’ and ‘real’ 
when describing attitudes, beliefs and emotions of an individual. This suggests that Goffman 
himself holds some degree of scepticism towards the use of such terms. Finally, it is not 
within the scope of the present study to ask questions as to the ‘truthfulness’ or ‘realness’ of 
what is posted in status updates by grade eight girls. Rather, the focus is on uncovering the 
strategies the participants use in their ‘front stage’ status updates. 
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 In an attempt to reconcile these concerns regarding front and backstage behaviour 
within an online environment, Miller and Arnold (2009) suggest that interactions offline may 
be the backstage used to prepare for online front-stage behaviour. This suggestion, within 
Goffman’s framework, does not fully take into account Goffman’s definition of the backstage 
as an area free from audience involvement. Actually, it appears that Miller and Arnold (2009) 
are suggesting using one offline front stage as somewhat of a live rehearsal space for what 
occurs on another front stage online. This thesis is concerned with the front stage 
performances only (girls’ use of status updates on Facebook which are broadcast to an 
audience and are therefore considered a front stage performance). Again, Goffman’s notion 
of the ‘front stage’ raised concerns for early critics who complained that Goffman’s 
preoccupation with performances rather than reality suggested that people were not 
particularly concerned with morality (Gouldner as cited in Raffel, 2013, p. 165). This concern 
seems to mimic social anxiety surrounding the internet which has seen it labelled “illusory, 
deceptive and ‘without a core’” (Walker, 2000, p. 112). These early claims about Goffman’s 
portrayal of front stage behaviour as lacking morality have been countered more recently 
with claims that “perhaps it is just the (unattractive) way we are” (Raffel, 2013, p. 165). 
These criticisms of Goffman’s distinctions between front and back stage are noted, and future 
research possibilities to address these concerns are dealt with in chapter 6.3. Regardless of 
these criticisms, Goffman (1959) still acknowledges that identities are fluid rather than fixed.  
Like fluidity, multiplicity has been acknowledged as one of the defining features of 
identity online (Bullingham & Vasconcelos, 2013; Mallan et al., 2010; Papacharissi, 2011; 
Turkle, 1995). Turkle’s (1995) early work contended that identities online may be so distinct 
that alter egos may be adopted, a person may pretend to be of the opposite gender, and claims 
about one’s age and appearance may be vastly different to the reality. Goffman’s metaphor 
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certainly does not apply to extreme situations such as these. Given however that online and 
offline identities are not as distinct as once thought (Back et al., 2010; Blinka & Smahel, 
2009; DeAndrea & Walther, 2011; Manago et al., 2008; Subrahmanyam et al., 2008; Wright 
& Li, 2011), the subtlety of Goffman’s approach (1959) which suggests that actors adopt 
multiple roles in every day interactions is applicable (Bullingham & Vasconcelos, 2013). 
Goffman (1959, p. 30) illustrates how one actor can play multiple roles to multiple audiences 
using a lawyer as an example. In Goffman’s illustration the lawyer talks to a client, has 
dinner with colleagues and visits the theatre with his wife. Therefore it is clear how one actor 
can adopt multiple identities (as lawyer, colleague and husband). This example could be 
contemporised by considering how one user could be online shopping in one window; 
chatting to a friend in another; and completing an assignment in another: a variety of 
seemingly unrelated roles (as consumer, friend and student) are performed simultaneously by 
the same user. The division between the online and offline is increasingly blurred when 
identity is located within a number of contexts which do not necessarily have to be located 
online. For example, a person could perform their identity as ‘friend’ both online and offline. 
Identity therefore, could be considered the sum of one’s distributed presence both online and 
offline. Furthermore, this example highlights another feature of identity online, that of 
coherence.  
Researchers point to the risks posed by multiple identities particularly if these 
identities are not supported by some kind of overarching organisational framework or 
influence (Davis, 2012; Turkle, 1995). These risks include an inability to shift between 
various identities that cannot communicate and by consequence, becoming so confused and 
overwhelmed to a point of immobility (Turkle, 1995, p. 258). Therefore, achieving a sense of 
coherence between all of one’s identities is an important component of identity online. 
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Normally, due to the mediating factors of physical space and time, this coherence is achieved 
quite simply offline (Robards, 2010). However, with the advent of SNS such as Facebook 
which are not anonymous, and the tensions associated between maintaining identities that are 
both multiple and coherent, Davis (2012, p. 636) suggests that “online identities are perhaps 
not so multiple, fluid, or disconnected from offline contexts as originally thought”. Davis’ 
suggestion is likely the result of what Marwick and boyd (2011, p. 122) refer to as ‘context 
collapse’. This concept will be referred to in more depth throughout this thesis, however, it 
refers to sites, such as Facebook, where multiple contexts collide bringing together a variety 
of audiences such as friends, family, co-workers and romantic interests.  
Consequently, online, users are required to construct and target their performances for 
different audiences without sacrificing a sense of narrative coherence. Rather than creating 
different profiles in order to manage different audiences, it has been argued that users 
purposely craft polysemic messages to present to their multiple audiences (Papacharissi, 
2012). These messages serve the function of making sense to a number of different audiences 
without compromising a sense of coherence (Papacharissi, 2012). Goffman (1959), whose 
work predates the internet, still acknowledges the tensions that arise for performers who must 
negotiate different audiences at the same time. To navigate these tensions offline, a tactic of 
‘audience segregation’ in order to maintain coherence between one’s many identities is 
proposed (Goffman, 1959, p. 137). Audience segregation occurs when performers exclude 
audience members who may potentially witness a performance inconsistent with their 
impression of the performer. Of course, for Goffman (1959), audience segregation could be 
achieved simply through a careful manipulation and negotiation of physical space. However, 
those who are unable to maintain control of their audiences (like those online) are left “in a 
position of not knowing what character he will have to project from one moment to the next” 
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(Goffman, 1959, p. 137). Performers’ identities, as a result of not knowing what character 
will need to be performed at a given moment due to ‘context collapse’ whilst still attempting 
to maintain coherence online, are consequently in a constant state of flux. 
As well as fluidity, multiplicity and coherence, consistency is another defining feature 
of identity online (Buckingham, 2008). In Goffman’s (1959) framework, the audience always 
has the advantage over the actor as they have the ability to credit or discredit the performance 
at hand. They may choose to support the actor or they may call the performer out as 
fraudulent resulting in embarrassment for the actor. In face-to-face interactions, audiences 
expect consistency between appearance and manner (Goffman, 1959). A more contemporary 
example can be found in DeAndrea and Walther’s 2011 study which focussed on 
inconsistencies between online and offline self-presentations. This study found that those 
presenting themselves in misleading ways online were perceived as immoral, dishonourable, 
untrustworthy and hypocritical (DeAndrea & Walther, 2011, p. 819). Concomitant with 
Goffman’s (1959) assertions regarding consistency, this study found that audiences of online 
presentations that were not consistent with offline presentations were more than willing to 
call out these performers for their inconsistencies. Therefore, regardless as to whether an 
identity performance occurs online or offline, actors must aim for consistency as audiences 
do not take kindly to misleading or deceptive self-presentations. 
Two major criticisms of Goffman’s framework have already been discussed in this 
section: its age and consequent applicability to current technology as well as concerns over 
Goffman’s distinction between front and back stage behaviour. It is important to 
acknowledge a third criticism of Goffman’s work which suggests that Goffman’s 
preoccupation with micro level concerns of everyday interactions neglects macro level 
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concerns  of power and structure (Gouldner as cited in Scott, 2006, p. 118). Critics argue that 
this apparent neglect results in a perspective that is incomplete (Williams, 1986). On the 
contrary, Collins (1981, 2013) argues that is in the study of the micro that allows researchers 
to understand how dominant orders become dominant and how power and structure are 
aggregates of micro events. Further, microsociology acknowledges that a society’s 
institutions are dependent on the people whose actions make them up (Collins, 2013). 
Goffman’s dramaturgical metaphor attempts to bridge the divide between the micro and 
macro by linking human situations with social structures (Williams, 1986). Furthermore, 
Goffman’s work also articulates how what is considered private is socially organised within 
institutions and how the influence of contextual constraints, such as cultural norms, shape 
micro face-to-face interaction (Goffman, 1959; Williams, 1986). Therefore, it can be argued 
that while Goffman does not focus on society at large, his work points to all social life as 
being a series of social situations (Collins, 2013). Rather than neglecting macro structure, by 
researching the micro, Goffman is able to demonstrate clearly how the macro is made up of a 
series of micro events (Collins, 1981). Within the context of the present research, the study of 
status updates (micro) may point to more macro concerns related to youth, education, 
technology or communication. 
Goffman himself points out flaws in his framework. For example, he acknowledges 
that clearly all the world is not a stage and, in life, performances may not be well rehearsed as 
one would expect from a theatrical performance (Goffman, 1959). Despite this, Goffman 
suggests that his framework be used as a scaffold “to build other things with, and should be 
erected with an eye to taking [it] down” (1959, p. 254). Used as a scaffold only, the rhetoric 
and metaphor of the stage is a useful and familiar starting point as a means of conceptualising 
identity online. Furthermore, the main argument of Goffman’s work, that interactions can be 
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understood as performances, remains a resilient and useful concept (Raffel, 2013). Therefore, 
despite its age, Goffman’s  (1959) dramaturgical metaphor for theorising everyday social 
interactions and understanding identity as performance is able to support more contemporary 
understandings of identity as a concept that is simultaneously multiple but coherent as well as 
fluid and consistent. Given Goffman’s concern with observing and theorising everyday 
interactions, the application of his work to new media technologies is unsurprising given the 
extent that SNS has filtered into daily life (Pinch, 2010).  
This chapter has defined identity as fluid, multiple, coherent and consistent. However, 
a brief justification as to why identity, rather than subjectivity, will be used throughout this 
thesis is needed. A simple justification might point to the body of literature in this area that 
uses identity, rather than subjectivity, to examine self-presentation online (see Barker, 2009; 
Bullingham & Vasconcelos, 2013; Davis, 2012; Ellis, 2010; Mallan & Giardina, 2009; 
Papacharissi, 2012; Robards, 2009; Turkle, 1995; Valentine & Holloway, 2002). The 
complicating factor is that, in many studies, identity is seldom defined and terminological 
ambiguity results (Lister, Dovey, Giddings, Grant, & Kelly, 2009). This distinction is further 
complicated as the terms ‘identity’ and ‘subjectivity’ are often used interchangeably (Weedon, 
2004) or in ways that suggest they are interchangeable (Hall, 1996; Lister et al., 2009; Mallan 
et al., 2010; Woodward, 1997). Those who note the distinctions between the two suggest that 
subjectivity is “less accessible to conscious manipulation” due to an individual’s positioning 
within a multitude of discourses (Lister at al., 2009, p. 277). Similarly, being a subject 
connotes being subjected and therefore not only suggests something internal or private but 
also the sense of being subjected to culture, history, power, and social hierarchies (Kennedy, 
2006; Lister et al., 2009; Woodward, 1997). Subjectivity refers to how one is produced and 
“is the ground on which identity is constructed” (Kuhn, 2010, p. 801). Identity within this 
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thesis is conceptualised as a performance which suggests adopting a position or role in 
relation to the many possible alternatives. Identity, then, differs from subjectivity in that it 
involves actively taking up positions in relation to one’s subjectivity (Hall, 1996; Woodward, 
1997). Therefore identity involves the adoption of positions or representations and the 
connection between the subjective and the external (Hall, 1996; Kennedy, 2006; Woodward, 
1997).  
As this thesis is concerned with the self-presentational choices that girls make in their 
Facebook status updates, identity rather than subjectivity is a more appropriate term to work 
with. First, Weedon (2004, p. 21) argues “that identity is central to the desire to be a 
‘knowing subject’, in control of meaning.”  Given that social networking websites give users 
the opportunity to control much of the personal information disseminated to a given audience 
(by way of choosing what to post, the ability to delete information as well as control over 
who can see what) identity  is more appropriate than subjectivity which allows “myriad 
unconscious constraints on our abilities to understand our own, or others’, identities” (Kuhn, 
2010, p. 801) and accounts “for the unconscious, non-rational and emotional dimensions of 
identity” (Weedon, 2004, p. 2). Second, identity is characterised not only by a sense of 
uniqueness but also by a sense of sameness and identification with others (Buckingham, 2008; 
Kennedy, 2006; Mallan et al., 2010; Mallan & Giardina, 2009). This sense of identification is 
perhaps most clearly evident in discussions of national, cultural and gender identity where 
one can make distinctions about what one both is and is not (Buckingham, 2008; Weedon, 
2004). While subjectivity implies that one is unconsciously subject to factors such as 
ideology, culture, and hierarchy, identity is relational and involves constant negotiation. 
Identity suggests a sense of self-recognition, identification with who one is and who one is 
not, and connects the internal (the subjective) with the external (Kennedy, 2006; Weedon, 
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2004). Online profiles clearly reflect this as they are individually and collaboratively 
constructed through a process of negotiation (Mallan & Giardina, 2009). Both the user and 
the user’s ‘friends’ are able to contribute information by way of comments, tags, ‘about me’ 
information and photos. This is both an active and ongoing process and involves constant 
negotiation between the actor and observer. The public displays of identity constructions that 
occur online are what distinguish identity from subjectivity and therefore why identity is 
more appropriate for use within this thesis (Kennedy, 2006). 
1.4.3 Definition of social networking sites. 
 For the purposes of this paper, social networking sites will be defined as any website 
that allows individuals to create and maintain online personal profiles “allowing authors and 
other users to post content, thus creating a personal network” (Merten & Williams, 2008, p. 
254). Further, boyd and Ellison’s (2008, p. 211) comprehensive definition of social 
networking sites specifies three key user features that must be present in order to constitute a 
social networking site. In alignment with their understanding, these sites must allow users to 
construct a profile within a bounded system; create lists of users with whom they share a 
connection; and observe and navigate their own list of connections as well as the connections 
of others within the bounded system. While the term ‘social networking’ can refer to 
interactions that occur offline, within this paper, unless otherwise specified, ‘social 
networking’ will refer to online interactions specifically. 
1.5 Thesis Outline 
The introduction of this thesis has provided context and scope for the study. It has 
outlined the research questions as well as the aims and has provided definitions of key terms 
as they relate to the context of this research. The work of key theorist, Erving Goffman, has 
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been introduced and will be further outlined in chapter two. Chapter two reviews the 
literature, particularly as it relates to social networking sites and identity. Furthermore it will 
address the issue of gender and gender theory. Chapter three introduces the methodology and 
research design used to answer the research questions as well as the data analysis procedure, 
data collection instruments and ethical concerns. Chapter four details the results of the study. 
Chapter five analyses these results in light of the Goffman’s (1959) theory of self-
presentation and other relevant literature as introduced in chapter two. The concluding 
chapter makes recommendations for future research, addresses the limitations of this study 
and emphasises the relevance of this study for those within education. 
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Chapter 2: Literature Review 
“I think that people just have this core desire to express who they are. And I think that's 
always existed.” Mark Zuckerberg 
(Schonfeld, 2011, Full transcript, para. 36) 
2.1 Overview 
 Considering the pervasive nature of Facebook in today’s online environment and the 
growing number of studies related to Facebook, the variety of research questions, methods, 
and perspectives are diverse and fragmented (Wilson, Gosling, & Graham, 2012). 
Researchers from an expansive range of disciplines have attempted to grasp the seemingly 
ephemeral nature of Facebook. The variety of user features and the breadth of user 
demographics combined with the many disciplines interested in understanding what happens 
on Facebook has resulted in a large body of literature that follow “largely independent paths 
and have been published in a broad range of journals and conference proceedings” (Wilson et 
al., 2012, p. 204). Wilson et al. (2012) conducted the first major review of academic, 
empirical articles about Facebook published in academic journals or conference proceedings. 
Their study revealed five major themes found across the literature:  descriptive analysis of 
users, motivations for using Facebook, identity presentation, the role of Facebook in social 
interactions, and privacy and information disclosure (2012, p. 205). Of these themes, studies 
concerning identity presentation (the most relevant of the themes to the current study) on 
Facebook comprised only 12% of the current research making it the least represented of the 
five themes. The present literature review attempts to address research relating to identity 
presentation online and relate them to Goffman’s theory of self-presentation which is outlined 
in depth in chapter 2.2. Furthermore, this literature review draws on research preceding 
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Facebook but still related to online social networking. Where relevant, references to blogging, 
MySpace, and other online sites where user profiles are created for self-presentational 
purposes are made in order to more comprehensively contextualise and synthesise the 
research.  
2.2 Impression Management and Self-Presentation 
 First articulated in 1959 by sociologist Erving Goffman, the term impression 
management refers to the ways in which individuals attempt to influence others’ opinions of 
themselves and others through the strategic control of information conveyed to audiences 
(Goffman, 1959; Schlenker, 2000). In his seminal text, The Presentation of Self in Everyday 
Life (1959) Goffman uses dramaturgical terminology as a metaphor by which to explain the 
roles that individuals play in everyday social interactions and social conduct. This has 
theoretical implications as the metaphor implies that all actions whether intentional or 
unintentional can be considered social performances. For the purposes of this study, 
impression management and self-presentation are used interchangeably as has been the case 
in previous studies (Leary & Kowalski, 1990; Lee, Quigley, Nesler, Corbett, & Tedeschi, 
1999; Rosenberg & Egbert, 2011).  
 Goffman introduces a number of key concepts and terminology which are widely used 
in discussion surrounding impression management today. First, Goffman defines the 
expressiveness of the individual through two forms of semiotic activity – expressions given 
and the expressions given off (Goffman, 1959, p. 2). Expressions given relate to conscious 
forms of expression such as verbal communication whiles expressions given off relate to the 
unconscious non-verbal expressions communicated by the individual. Both expressions given 
and expressions given off convey meaning about the individual both intentionally and 
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unintentionally yet both can be manipulated in order to foster certain impressions in the mind 
of the observer.  
Regardless of the particular objective which the individual has in mind and of his 
motive for having this objective, it will be in his interests to control the conduct of the 
others, especially, their responsive treatment of him (Goffman, 1959, p. 3). 
 Performance, another key term in the context of impression management, is defined 
by Goffman as all the activity of an individual which takes place during a period of time in 
the presence of an audience and which has some influence on them (1959, p. 22). A key part 
of the individual’s performance is the ‘front’. The front defines the situation for observers of 
the performance through the setting which includes the physical setting, props and 
background items as well as the personal front which consists of but is not limited to clothing, 
sex, age, speech patterns and facial expressions. Goffman posits that, due to humans’ 
tendency to be social, when in the presence of others the performer will tend to dramatise 
what they are doing in an attempt to highlight the aspects that they most desire to convey 
(Goffman, 1959). Continuing the dramaturgical metaphor, Goffman redefines front stage (or 
front region) as the location in which the performance takes place and the audience is present 
while backstage (back region) refers to a location where the performer is present but the 
audience is not (Goffman, 1959, pp. 106-140). It is in the backstage in which the performer 
can knowingly contradict what has occurred on the front stage. 
 So, what is the link between self-presentation and identity?  Self-presentation 
strategies are used constantly to ensure that desired identities are being communicated to 
target audiences through the disclosure of information (Hong, Tandoc, Kim, Kim, & Wise, 
2012). The nature of the self-presentational strategy will shift according to the audience, 
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context and the identity the actor wishes to convey. The actor must determine the identity 
they would like to communicate and then choose from a number of strategies in order to 
achieve this goal and foster a desirable impression from the audience. The actor therefore is 
in a feedback loop, seeking audience approval or disapproval for the identities being 
communicated and making changes in their self-presentation strategies accordingly. 
While Goffman (1959) did not specifically define the strategies used for impression 
management, Jones and Pittman (1982) championed and defined five self-presentation 
strategies. These strategies are employed by individuals to manage impressions formed of 
them by audiences and are used as a coding strategy within this study (Bolino & Turnley, 
1999; Schlenker, 2000; Valkenburg et al., 2005).  
Table 2.1  
Jones and Pittman's (1982) Five Self-Presentation Strategies 
Strategy Definition 
 
Self-Promotion 
 
Pointing out skills or abilities in order to be seen as competent by others. 
 
Ingratiation 
 
Using flattery or favours in order to be seen as likeable or attempt to  
     convince observers about the attractiveness of personal qualities. 
 
Exemplification 
 
Instilling guilt in others by being self-sacrificial or going above and beyond  
     the call of duty in order to be seen as dedicated. 
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Intimidation Emphasising ability to threaten or punish others creating fear in the  
     observer in order to be seen as powerful. 
 
Supplication 
 
Advertising shortcomings or weaknesses in order to gain nurturance or  
     give an impression of being needy to observers. 
 
Support for, as well as confirmation of the existence and validity of these strategies, 
has been provided by existing research (Lee et al., 1999; Lewis & Neighbors, 2005). There 
has been growing interest in impression management and researchers have largely relied on 
the work of Jones and Pittman’s broad taxonomy of impression management behaviours or 
self-presentation strategies to inform their studies (Bolino & Turnley, 1999). Consequently, 
impression management theory and particularly self- presentation has been applied to a wide 
variety of contexts including aggression; mental illness; organisations and businesses; 
leadership; and most recently online social networking. 
 Many researchers have used impression management theory as a means to understand 
the self-presentation strategies employed by users of social networking websites (Chu & Choi, 
2010; Dominick, 1999; Jung et al., 2007; Kramer & Winter, 2008; Manago et al., 2008; 
Valkenburg et al., 2005). Due to the absence of a physical location as well as an undefined 
and unlimited audience, online, the boundaries between front stage and back stage are blurred. 
This blurring of boundaries and undefinable audience makes adopting self-presentation 
strategies appropriate for the setting a difficult task. Many of the studies exploring self-
presentation online have used Jones and Pittman’s taxonomy as a means of collecting and 
analysing the data.  
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 A study by Dominick (1999) surrounding self-presentation on personal online home 
pages yielded interesting results at a time when online activity was even less understood than 
it is currently. This study focussed on English language pages in particular but did not specify 
the countries where these pages were hosted. Dominick hypothesised that self-presentation 
strategies employed offline would mirror those utilised online. According to Goffman (1959), 
actors strive to create positive or desirable impressions for audiences. Therefore, Dominick 
(1999) hypothesised that ingratiation would be the strategy most frequently used followed by 
self-promotion, exemplification, supplication and then, least of all, intimidation. Dominick 
also drew on previous research findings surrounding gender differences in self-presentation 
arguing that women tend to disclose more personal information than men while men choose 
to focus more on competency rather than interpersonal and socio emotional attributes. In the 
study over 300 web pages were coded according to variables ranging from personal 
information; author likes and dislikes; creative expression (such as poetry); the degree of 
feedback from guests to the page; offensive material; and self-presentation strategies 
employed. The study found that personal web pages were primarily a domain of the young 
(people under the age of 30) and that occupationally, more than half of the sample was 
students. Regarding self-presentation strategies, Dominick’s research discovered that online 
behaviour seems to mirror interpersonal behaviour offline with ingratiation being by far the 
most commonly used strategy (58%). Dominick discusses gender differences but advises that 
the results of the study need to be taken with caution as the sample largely consisted of male 
participants. Similarly to offline settings, the profiles of women included more information 
about personal topics than did males. Furthermore, females were more likely to include 
information about their families and romantic partners or spouses. 9% of male profiles 
included introspective biography as opposed to 35% of women. Females in the study were 
GIRLS, SELF-PRESENTATION AND STATUS UPDATES  32 
 
 
also more likely to include information about their philosophy or outlook on life and were 
significantly more likely to include examples of original creative expressions on their pages. 
Interestingly, ingratiation was the most commonly used self-presentation strategy in both 
groups. These results should be read with caution, however, as female participants only 
comprised 13% of the sample in in the study. 
 A study by Chu and Choi (2010) examined the phenomenon of online social 
networking through a cultural and social paradigm asking if cultural orientation affected 
usage of social networking websites by comparing China and the United States. Due to 
previous claims that behaviour and social relations depend on the dominant cultural discourse 
of the society, the study explored the ways in which cultural values impacted self-
presentation styles online. A study by Jung et al. (2007) surrounding online self-presentation 
strategies in Korea found largely different results to those found by Dominick in his 
American sample. Like Dominick (1999) , Jung et al.’s (2007) study examined personal 
home pages. Similarly, the sample consisted primarily of participants under the age of 30, 
however, unlike Dominick’s study, Jung et al.’s sample consisted largely of female 
participants.  Jung et al. (2007) found that self-promotion was the most salient strategy used 
followed by supplication, exemplification and lastly ingratiation. Chu and Choi’s 
comparative study (2010) affirmed the cross cultural differences in online self-presentation. 
College aged students were recruited for the study from three large metropolitan universities 
in China and one large southwest university in the US. The ethnic makeup in the Chinese 
sample was 100% Chinese while American participants in the study came from a variety of 
ethnic backgrounds where more than 65% were Caucasian, 14.6% were Hispanic-Americans, 
10.2% were Asian-Americans, and 2.4% were African-Americans (Chu & Choi, 2010, p. 
409). It should be noted that despite the variety of ethnic backgrounds of the American 
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participants, the group was homogenised as ‘American’. The findings showed that American 
participants in the study most commonly employed ingratiation followed by self-promotion 
and lastly supplication. Like American participants, Chinese participants did use ingratiation 
most frequently however; they employed this strategy less frequently than those in the 
American sample. Second, Chinese participants employed self-promotion far more frequently 
than their American counterparts and while supplication was the least common self-
presentation strategy utilised, Chinese participants still adopted this to a far greater degree 
than the American participants. These cross cultural differences seem to reflect Goffman’s 
(1959, p. 35) assertion that performances “tend to incorporate and exemplify the officially 
accredited values of the society.” 
 Finally, a study by Valkenburg et al. (2005) surveyed six hundred 9-18 year olds 
living in an urban district in the Netherlands. The participants were recruited from three 
elementary and three middle and high schools. The research found that over 50% of the 
participants had used online social networking as a conduit for internet-based identity 
experiments involving self-presentation. Additionally age, gender and introversion were 
significant predictors of the frequency with which teenagers engaged in identity experiments 
and their self-presentational strategies. The study found that 72% of 9-12 year olds more 
frequently experimented with identity online compared to 53% 13-14 years olds and 28% of 
15-18 year olds. Valkenburg et al. (2005) attempted to code online activity using Jones and 
Pittman’s (1982) self-presentation strategies. They found that girls, younger teens and 
extraverts more frequently used self-promotion by presenting themselves as an older person. 
Boys and introverts presented themselves more frequently using intimidation by presenting a 
‘macho’ persona while younger teenagers, girls and extraverts presented themselves more 
frequently as more beautiful than in their offline life by  using ingratiation as their dominant 
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self-presentation strategy affirming gender stereotypes. Gender did not influence the 
likelihood of the participant engaging in online identity experiments however girls were far 
more likely to pretend to be older online. The influence of introversion was conditional on the 
age of the participant: older teenage introverts were much more likely to experiment online 
by pretending to be older and more flirtatious than offline. Valkenburg et al.’s (2005) study 
points to the subjective nature of attempting to code according to Jones and Pittman’s (1982) 
self-presentation strategies.  
 Therefore, research into self-presentation strategies on social networking websites has 
yielded varying results largely dependent on both age and cultural context. Viewed 
holistically, individuals are likely to exploit social media in order to present favourable 
impressions of themselves just as much as they would in face-to-face interaction (DeAndrea 
& Walther, 2011). Consciously or subconsciously, actors employ self-presentational 
strategies in order to meet certain goals. Once these goals have been determined, self-
presentation and impression management are attempts (conscious or otherwise) to control 
behaviours to make a desired impression on a particular audience by employing various self-
presentation tactics (Rosenberg & Egbert, 2011, p. 5). Just as in face-to-face interaction, 
however, online self-presentations are not always interpreted as they were intended. 
2.3 Why Girls?  Gender Differences in Social Networking Practice 
 Goffman’s (1959) theatrical metaphor for understanding social interactions as 
performances, paved the way for his later work on gender (Goffman, 1976; Goffman, 1977). 
While Goffman is generally not known for his work on gender (perhaps because he is not 
known as a feminist) the idea of exploring gender through metaphors of ‘performance’ and 
‘performativity’ is common amongst key gender theorists (Brickell, 2003; Butler, 1990; 
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Goffman, 1977; West & Zimmerman, 1987). Brickell (2003) argues that Goffman’s The 
Presentation of Self in Everyday Life (1959) was the catalyst for conceptualising gender in 
this way and that subsequent theorists have adapted and added layers to Goffman’s original 
metaphor. Even so, it is Judith Butler, arguably the most well-known of those conceptualising 
gender “as a socially constructed ‘performance’ than an innate quality” (Brickell, 2006, p. 89) 
to whom this idea is most often credited. 
 One of the key ways in which Butler departs from the work of others such as Goffman, 
West and Zimmerman is in the distinctions she draws between ideas of ‘performance’ and 
‘performativity’. For Butler, ‘performativity’ refers to the process of repeating gendered 
norms which in turn produces gender categories (Butler, 1990; Van Doorn, 2010). 
‘Performance’ on the other hand implies an active subject which can be said to ‘do’ gender 
(Brickell, 2003; Butler, 1990; Goffman, 1977; West & Zimmerman, 1987). For Butler (1990, 
2011) nobody ‘is’ a gender but gender is a social and cultural production and reproduction. 
So while Goffman (1977) and West and Zimmerman (1987) argue that performances require 
an active subject who ‘does’ gender, Butler rejects any notion of subjective agency arguing 
that performativity invokes the subject (Brickell, 2003; Butler, 1990). 
 Aside from the clear distinctions between ‘performance’ and ‘performativity’, there 
are a number of commonalities amongst gender theorists who use theatrical metaphors to 
conceptualise gender. These theorists all reject the claim that gender is ‘natural’ and posit that 
any distinctions are socially and culturally contingent (Brickell, 2003; Butler, 1990; Goffman, 
1977; West and Zimmerman, 1987). However, gender does come to be seen as ‘natural’ or 
‘essential’ in the ways that gendered norms are socially and culturally enforced and 
established (Brickell, 2003; Butler, 1990; Goffman, 1977; West and Zimmerman, 1987). 
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Finally, due to the ways in which social establishments produce and reproduce ‘natural’ 
gendered norms, rules and expectations regarding what is considered natural and acceptable 
gendered behaviour are established and enforced (Brickell, 2003; Butler, 1990; Goffman, 
1977; West and Zimmerman, 1987). 
 These gendered norms are practised online as teenagers tend to perform what they 
interpret their gender to be based upon (Stern, 2007). Physical aspects of gender are often 
emphasised online, particularly by way of profile pictures (Kapidzic & Herring, 2011). These 
gender performances can be attributed to the entanglement of media and technology usage 
with teens’ notions of the ‘real world’ (Stern, 2007). While normalised and stereotypical 
gender patterns still exist in online communication, teens may employ these patterns to serve 
useful social purposes such as finding romantic partners (Kapidzic & Herring, 2011). For 
teenagers especially, ideas about attractiveness driven and reinforced in Western societies 
through mass media representations are likely catalysts for this conformity to gender 
stereotypes (Kapidzic & Herring, 2011).  
 While the focus in this study is on girls, understanding how gendered norms are 
produced and reproduced online is obviously not something that is limited to girls and 
certainly warrants future research (see chapter 6.3). Girls, however, do make for interesting 
subjects as they are particularly prone to identity pressures as a result of dominant cultural 
and media discourses (Stern, 2007). Normalised assumptions about girls would suggest that 
the emphasis on interpersonal connections with others and a sense of community would draw 
females to social networking websites (Correa, Willard Hinsley, & Gil de Zuniga, 2010). To 
this end, there have been many studies which have explored the differences between the ways 
in which males and females participate online (Bane et al., 2010; Barker, 2009; Blinka & 
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Smahel, 2009; Bonetti, Campbell, & Gilmore, 2010; Broege, 2009; Clarke, 2009; Correa et 
al., 2010; Davis, 2010; Dominick, 1999; Haferkamp, Eimler, Papadakis, & Kruck, 2012; Hew, 
2011; Mehdizadeh, 2010; Patchin & Hinduja, 2010; Stern, 2007; Subrahmanyam et al., 2008). 
Of these studies, seven involved American participants (Bane et al., 2010; Barker, 2009; 
Correa et al., 2010; Davis, 2010; Patchin & Hinduja, 2010; Stern, 2007; Subrahmanyam et al., 
2008). The remaining studies involved Czech participants (Blinka & Smahel, 2009), 
Australian participants (Bonetti et al., 2010), New Zealanders (Broege, 2009), English 
participants (Clarke, 2009), Germans (Haferkamp et al., 2012) and Canadians (Mehdizadeh, 
2010). The ages of these participants ranged from as young as ten (Bonetti et al., 2010; 
Clarke, 2009) to eighty four years old (Correa et al., 2010) however the majority of these 
studies focussed on college aged students (Barker, 2009; Broege, 2009; Hew, 2011; 
Mehdizadeh, 2010; Subrahmanyam et al., 2008). In some of these studies the age or country 
or origin of the participants was not able to be listed as the data was collected from publicly 
accessible web pages and social networking profiles and therefore not always available 
(Dominick, 1999; Haferkamp et al., 2012; Hew, 2011).  The findings of these studies taken 
together suggest that gendered practices not only occur offline but online as well. 
 Findings of these studies suggest that online women tend to disclose more of 
themselves than men (Broege, 2009; Dominick, 1999). This finding seems to align with 
prevalent gendered stereotypes. Specifically, female users of social networking sites have 
been found to ask more intimate questions and disclose more in order to compensate for the 
ambiguity created by social networking websites (Bane et al., 2010). Furthermore, a recent 
study found that on Facebook, female users are less likely to self-censor than male users (Das 
& Kramer, 2013). For girls, increased self-disclosure, while potentially risky, has been found 
to increase feelings of satisfaction with online relationships and result in greater amounts of 
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online friends (Bane et al., 2010). While causing alarm to parents and authority figures, the 
blurring of the public and private online through self-disclosure is less of an issue for girls 
who value control and a sense of power over their social environment. This concern with 
control results in personal disclosures which are often perceived as worth the social risk 
(Stern, 2007). Within the context of Facebook and teenage use of social media more broadly, 
disclosure has become normalised (Christofides, Muise, & Desmarais, 2009). It is this issue 
of disclosure, manifest in status updates, that makes girls a particularly interesting group for 
this study.  
 Interactions with other users of social networking sites also differ according to gender. 
Generally, girls use social networking sites in order to maintain contact with existing friends 
(which could explain their willingness to disclose) while boys are more likely to use the sites 
to flirt and make new friends (Subrahmanyam et al., 2008; Barker, 2009). Despite concern 
over girls being targets for internet predators, it has been found that it is boys rather than girls 
who indicate more time spent online with strangers and boys who spend more time with the 
opposite gender online than females who spend more time with the same gender (Bonetti et 
al., 2010). In saying this, females users do not discriminate based on gender when it comes to 
initiating friendships (Hew, 2011). These findings are surprising given that they tend to 
contradict common perceptions of girls rather than boys as talking to strangers and flirting 
online. Finally, interactions with peers have a large influence on why girls continue to use 
social networking websites:  a recent study suggests that the number of peers online has a 
significant effect on women but not with men (Lin & Lu, 2011). A combination of the 
aforementioned factors could explain why females tend to have more friends online than do 
males (Patchin & Hinduja, 2010). While online, females have been found to be more 
interested in the relational aspects of social networking, males tend to focus on features, 
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entertainment and information seeking (Barker, 2009). Therefore, girls’ increased willingness 
to interact online; the influence of peers on their use of social networking websites; and their 
desire to maintain contact with existing friends rather than to create new friendships; explains 
their inclusion as the sample group for this study. 
 Many studies have examined specific features of online social networking profiles 
and found significant differences between the methods of self-presentation employed by 
females as opposed to males at both the discourse and stylistic level. For instance, a study of 
English language teen chat sites analysed 639 statements from teenage males and 339 from 
teenage females and found that females adopt a more interactive and interpersonal style of 
writing compared to males who communicate more about things than people (Kapidzic & 
Herring, 2011). Furthermore, a study of MySpace profiles created by 25 males and 25 
females aged 13-19 found that girls are more likely to employ self-references, social words 
and negative words than boys (Pfeil, Arjan, & Zaphiris, 2009). A study of 319 online 
personal web pages found that adult women are more likely to present themselves positively 
on interpersonal and socio-emotional attributes; include more information about personal 
topics including information about family and romantic partners; and provide statements 
about outlook or philosophy on life (Dominick, 1999). In a study of 23 ethnically diverse 
participants aged 18-23, 11 of whom were female, Manago et al. (2008) found that females 
present themselves online as attractive and affiliative as opposed to men who emphasise 
strength and power. Furthermore, the study found that females work harder than males on 
social networking profiles to impress others particularly in terms of physical appearance. Yet, 
the women in Manago et al.’s study acknowledged a certain pressure to negotiate the balance 
between sexy and innocent in their online self-presentation. Other studies involving visual 
analyses of social networking profiles have also found differences in profile photographs 
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between females and males. 200 profile images of internet users (100 female, 100 male) aged 
16-19 were analysed. Females were found much more often to choose images of themselves 
at much more intimate or close distances than males (Kapidzic & Herring, 2011). 
Additionally, 71% of teenage girls in the study chose to present themselves seductively and 
more undressed as opposed to 28% of males who employed this behaviour. Overall females 
tend to present themselves as more emotional, friendly, sexually available, and eager to 
please the opposite sex than do males (Magnuson & Dundes, 2008). The sum of this research 
has shown that women place a greater priority on positive self-presentations than do men 
(Haferkamp et al., 2012). “The phenomenon of gender differentiation occurs at multiple 
levels of communication and is relatively stable over time and across media” (Kapidzic & 
Herring, 2011, p. 52). The body of literature suggests that gendered norms certainly parallel 
and possible even intensify gendered norms offline (Manago et al., 2008). Just as treating 
online and offline identities with a degree of parallelism is encouraged, the reinforcement of 
gendered stereotypes online need to be taken into consideration as they may  affect 
participation and experiments with identities online. 
 Finally, the present research specifically focuses on females aged 13 and 14. Whilst 
many studies have chosen to focus on older rather than younger teens, significant differences 
have been found between the behaviours of young teenagers as opposed to older teenagers 
online which makes younger females interesting subjects for this research. More than any 
other single activity, early teens are likely to spend their time talking to friends (Clarke, 
2009). As girls have been found to use social networking websites primarily for relationship 
maintenance, their attraction to sites such as Facebook is obvious. The early teenage years 
have also been found to be much less stable concerning online social networking. Younger 
teens (13-14 years old) have been found to have a higher tendency to lie online about topics 
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such as relationships, family situation, appearance and sexual experience (Blinka & Smahel, 
2009). For young people (aged 11-13), reports of loneliness were accompanied by an 
increased likelihood to communicate with strangers online (Bonetti et al., 2010). A study of 
girls’ blogs over time found that younger females were more likely to use online social 
networks to ‘vent’, express ‘high school angst’, ‘whine’ and ‘bitch’ (Davis, 2010, p. 158). 
This is in comparison to older girls’ blogs which were ‘less frazzled’, ‘more collected’ and 
‘less emotional’ (Davis, 2010, p. 158). Therefore, the focus on 13-14 year old girls in this 
study is not incidental. 
 While this study is primarily concerned with status updates, these updates are related 
to longer online methods of sharing information, such as blogs. Status updates are a form of 
blogging in which users can inform their friends en masse of their thoughts, feelings and 
activities. Blogs are far more attractive to girls than boys (Blinka & Smahel, 2009; Davis, 
2010). Furthermore, a study regarding bloggers as storytellers found that blogs were 
primarily used as a means of journaling, with the majority of bloggers citing the main topic of 
their blog as “their life and experiences” (Lenhart & Fox, 2006, p. 9). The micro blogging 
that occurs in status updates, based on research, would appear to appeal more so to girls than 
boys. As previously stated, girls are more prone to self-disclosure and concerned with 
relational maintenance than are boys. For these reasons, girls’ status updates should 
demonstrate their desire to maintain friendships as well as reflect the emotionally turbulent 
period that accompanies the specified age group of 13-14 year old girls. 
2.4 Identity, Interface and Setting 
Social networking has created intense changes in the way identity is processed and 
given its users the ability to assemble, disassemble, mould and shape identities with the touch 
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of a button. As part of Goffman’s (1959, p. 22) framework, he argues that all performances 
have an element called ‘front’ which in all performances remains fairly general and fixed. In 
offline settings, this would normally consist of one’s ‘personal front’ made up of age, 
appearance, sex, speech patterns and so on as well as the ‘setting’ which involves the 
physical setting of the performance and associated background items and props. Given the 
disembodied nature of Facebook, setting rather than personal front is emphasised. One of the 
ways that Facebook differs from other social networking sites such as MySpace is in its 
standard user interface. Previously, users could place large amounts of efforts into designing 
a visually appealing page (Kramer & Winter, 2008). Now, users are bound within the ‘digital 
architecture’ of Facebook which both enables and limits online self-presentation (van Dijck, 
2013). Generic user features such as ‘walls’, comments, photos, messaging, ‘likes’, and status 
updates become props and therefore part of the setting for the performance.  
Clarke (2009) argues that the digital environment provides teenagers with a sense of 
agency as well as the encouragement and motivation to take responsibility for shaping their 
own identity. Social networking sites have not only changed how identities are formed but 
have laid bare the process of identity (Barnett, 2009). This is most evident in Facebook’s 
‘news feed’ where a scrolling list of information about whose Facebook friends have done 
what, posted what, commented on what, changed what, and added what is shared. Blogs and 
other online communities have been identified as important sites for youth to post 
information about themselves and express their thoughts, feelings, interests, and opinions. 
Therefore, the technology available to today’s youth is being used as a vehicle for many of 
the important tasks of one’s teenage years including identity formation (Lehdonvirta & 
Rasanen, 2011).  
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In traditional offline settings, individuals are bound by a number of constraints related 
to personal front including physical attractiveness and the shared knowledge of social 
backgrounds. This personal front often controls identity placement offline as others confirm 
or reject one’s projected identity (Gecas & Burke, 1995; Mehdizadeh, 2010). In chat rooms, it 
was possible to negate one’s personal front due to the ability to withhold information; the 
absence of physical identifiers and the increased level of anonymity (Zhao, Grasmuck, & 
Martin, 2008). Therefore, in the past it was quite simple to create an impression of the ideal 
self.  
Early research pointed to two distinguishing features related to the internet’s ability to 
facilitate self-expression and identity formations (Bargh, McKenna, & Fitzsimons, 2002). 
First, the ability to remain anonymous and second, in offline interactions there are often costs 
to disclosing negative aspects of oneself. As a result, online self-presentation in an 
anonymous environment was the focus of much of the identity research conducted. However, 
now the focus has shifted to less-anonymous environments which Zhao et al. (2008) have 
described as ‘nonymous’ environments (nonymous being the opposite of anonymous). 
Though a neologism, nonymous is a useful term to describe the Facebook environment as its 
terms and conditions prohibit anonymity (Madden et al., 2013). Digital technologies have 
necessitated new vocabulary for understanding a range of phenomenon and the neologism 
‘nonymous’ is useful for thinking with and for attempting to make sense of the changing 
culture and digital environment (Mallan et al., 2010). This shift is an important one due to the 
findings of a study by Ellison et al. (2006) which found that people acted differently online in 
nonymous settings than they did in anonymous settings: online self-presentation varied 
according to the nature of the setting. These findings corroborate Goffman’s (1959, p.22) 
claims about setting whereby “those who would use a particular setting as part of their 
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performance cannot begin their act until they have brought themselves to the appropriate 
place.”  This too, affirms the importance of the setting to self-presentation online. 
In saying this, it should also be acknowledged that, even though Facebook users are 
not anonymous, a relationship between feeling anonymous and actually being anonymous 
exists (Kennedy, 2006). Kennedy (2006) found that although in many online settings users 
are not anonymous, the spatial and temporal distance created online engenders feelings of 
anonymity in users. This can result in users feeling and acting as though they are anonymous, 
even when they are not. Goffman (1959, p. 227) argues that, when audiences are distant, 
performers will “test the limits gleefully”. Considering Bargh et al.’s (2002) claim that self-
presentation online is motivated by feeling of anonymity and Kennedy’s (2006) more recent 
claim that users may act as though they are anonymous when they are not, one could 
hypothesise that users may feel more comfortable to express aspects of themselves often 
considered taboo, unpopular or simply difficult to say in offline contexts.  
Users have much greater control over their self-presentational tactics and behaviours 
online as they have much more time to consider what should or should not be presented (Sun 
& Wu, 2012). Now, an individual can spend hours honing, changing and developing a public 
persona online all within the bounds, however, of Facebook’s standard interface. Seeing as 
settings and fronts “tend to be selected, not created, we may expect trouble to arise” 
(Goffman, 1959, p. 28). The Facebook interface coaxes users into revealing and releasing 
personal information (van Dijck, 2013). Facebook asks people to reveal their real names, ages 
and interests, connect with ‘friends’, write on ‘walls’ and upload photos. This information is 
channelled into Facebook’s algorithms and churned out as a chronological narrative 
biography otherwise known as the Facebook ‘timeline’ (van Dijck, 2013). The result? “All 
GIRLS, SELF-PRESENTATION AND STATUS UPDATES  45 
 
 
online lives contain the same ingredients” (van Dijck, 2013, p. 205). The challenge then for 
teens (and indeed all users of Facebook) is to work with the fixed props in order to present 
their identities within such a highly controlled setting (Mehdizadeh, 2010). Intelligent 
performers will be able to adjust their performances to suit the nature of the props and setting 
available to construct the performance (Goffman, 1959). Of course, teenagers are still able to 
choose what to disclose and what to withhold, ultimately becoming responsible for shaping 
their own development and presentations online (Clarke, 2009). 
 There are several means by which impression management occurs through the props 
or ‘sign-equipment’ (Goffman, 1959) on social networking sites. For example, a user could 
choose to include autobiographical information on their page; thereby locating the 
information and events within time and space. In other instances, this autobiographical 
information may take the back seat to relational categories such as group memberships and 
likes and dislikes. Facebook ‘walls’ are another example that demonstrate how creators can 
upload photos of themselves and others; list hobbies and affiliations with groups; as well as 
post status updates allowing friends to see ‘what’s on their mind’. Walker (2000) describes 
this type of identity announcement as an identity statement – a public claim about one’s 
identity which can be made implicitly or explicitly. Photos, the results of online quizzes and 
other functionalities of social networking sites are also means by which impression 
management occurs. Whether the user realises it or not and no matter the combination of 
semiotic clues given on the user’s site, impressions are still given off and therefore, identity 
statements are made (Walker, 2000). Furthermore, in line with Goffman’s (1959) theory 
which states that it is one’s best interests to create a favourable or desirable impression, it can 
also be expected that users will strive for positive self-representations and will therefore aim 
to present themself in a favourable light through features such as photos or having a large 
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number of online friends (Kramer & Winter, 2008). Therefore, impression management and 
self-presentation are managed through the online setting and are key purposes for the use of 
online social networks.  
A recent study by Sun and Wu (2012) examined how trust in these online settings and 
‘props’ may impact on one’s perceived ability to control their self-presentation online. The 
hypothesis tested surrounded desire to use Facebook and the ability to modify self-
presentation online. The logic behind these hypotheses suggested that the more a user trusted 
the internet; the more they would trust internet applications; which would mean they would 
feel more confident in their ability to manage information on Facebook. Findings of this 
study suggested that there was a positive relationship between a user’s perceived ability to 
modify self-presentation on Facebook and their intensity to use Facebook. More simply, 
people were inclined to use Facebook more frequently when they perceived they could use 
the technology to modify self-presentation. 
Facebook is one of many communication channels present in daily life (Stenros et al., 
2011). In the past, chat rooms and online communities were centred on common interests; 
today, social networking sites place the user at the centre of their online community (boyd & 
Ellison, 2008). In line with Goffman’s (1959) metaphor, Facebook provides users with a 
fixed setting complete with props for performances to take place. Arguably, and despite its 
standard interface, communication via social networking sites provides its users with much 
more control over their self-presentation than in face-to-face communication (Kramer & 
Winter, 2008). Therefore, social networking sites are an ideal platform for impression 
management. Users have the ability to strategically and carefully consider which aspects they 
which to present and which photos best represent the image they wish to portray 
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(Mehdizadeh, 2010). Furthermore, users can reform, remodel and refashion their identities if 
they do not live up to the expectations of both the user and the audience (Walker, 2000). So, 
through careful deliberation, users can strategically present themselves in a desired manner 
online.  
2.5 Identity, Teams and Audiences 
One of the ways that identity has been conceptualised in this thesis is by both a sense 
of uniqueness but also by a sense of sameness and identification with others (Buckingham, 
2008; Kennedy, 2006; Mallan, Ashford & Singh, 2010; Mallan & Giardina, 2009). While 
technology is being used as a vehicle for identity formation, it is also being used for 
evaluating the influence and role of peers which is an important component of identity 
formation (Lehdonvirta & Rasanen, 2011). Many teenagers look to their peers for a sense of 
identity and, for many, identity becomes dependent upon others’ perceptions (Sayers, 2010). 
This section will address Goffman’s (1959) discussion of both teams and audiences as they 
relate to identity online. 
2.5.1 Teams. 
 Goffman (1959, p. 79) defines a team as “any set of individuals who co-operate in 
staging a single routine.” He acknowledges that viewing performances in singular or 
individual terms is rather limited. Rather, teams rely on “bonds of reciprocal dependence and 
reciprocal familiarity” (Goffman, 1959, p. 83). Important to this discussion then is the 
understanding that social networking sites contribute to a teenager’s personal and social 
identity which might be understood as being part of a Goffmanian ‘team’. Personal identity 
can be understood as the personal attributes that are not shared with other people (Barker, 
2009). On the other hand, social or group identity can be defined as an individual’s roles and 
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responsibilities (Ellis, 2010). Yet social and personal identities are not mutually exclusive but 
rather co-dependent. Steele (in Ellis, 2010, p. 38) describes the relationship between the two: 
Social identity [is the part of] personal identity – our sense of who we are – that 
comes from our group memberships and the social categories to which we belong: our 
age, sex, race, religion, profession, ethnicity, nationality, sexual orientation, region, 
social class, ideological persuasion, political affiliation, mental health status etc. 
 Social networking site Facebook is one particularly interesting case in which the 
relationship between personal and group identity formation comes to the fore. The formation 
and presentation of an online personal identity is largely linked to the desire to be part of a 
collective group or social identity where group identities are privileged over personally 
narrated ones (Zhao et al., 2008; Ellis, 2010). Identity formation has a largely psychosocial 
nature and the community within which the teenager participates shapes their identity (Clarke, 
2009). Finally, group identity is a key focus of one’s teen years (especially the early years) 
and, it has been suggested that, the striving for group identity is the forerunner to the focus in 
later teen years on personal identity and intimacy (Tanti, Stukas, Halloran, & Foddy, 2010). 
This attachment or longing to be included as part of a group contributes greatly to teens’ 
desire to use social networking websites. 
Barker (2009) found that, for teenagers, there are four primary motivations for social 
networking use. Of particular importance to this study are the motivations of social identity 
gratification and virtual companionship. Social identity gratification is used to describe media 
choices made by people in order to bolster a sense of group belonging and social identity. As 
well as this, it describes people’s tendencies to seek out media content that features people 
who look and behave as they do or who belong to a similar social group (Harwood, 1997). 
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Additionally, communication with peer group members (or virtual companionship) was 
found to be the most important motivation for social networking use (Barker, 2009). This 
communication with peers can supplement offline methods of communication with existing 
peers or substitute traditional forms of communication (Anderson-Butcher et al., 2010). As a 
single performer, it is much quicker and easier to decide how to present oneself than when 
one is a member of a team (Goffman, 1959). Where individual performances may appear 
quite rich and in depth, team performances are often limited to an agreed upon ‘party line’ 
(Goffman, 1959, p. 85). It is clear then, why teens would seek out media content that features 
those who look and behave as they do and why teens are driven to social networking sites to 
communicate with peers. The ‘party line’, so to speak, must be maintained and this involves 
constant communications with other members of one’s performance team. 
The role of teams and the impact this may have on the individual performer is evident 
in a study conducted by Walther et al. (2008). This study examined the role of friends’ 
appearance and behaviour on evaluations of individuals on Facebook. Conducted in the US, 
389 participants volunteered to take part in the study in exchange for credit towards 
university research requirements. Each participant was required to view one of eight stimuli 
each containing a mock-up of a Facebook profile. All-female and all-male stimuli were 
provided reflecting variations in physical attractiveness or unattractiveness of wall posters 
and positive or negative valued content posted on walls with respect to their description of 
the profile owner’s behaviour. After viewing the profile, participants were then asked to 
complete a questionnaire which consisted of 15 items employing a 7-interval Likert-type 
response scale. The questions included measures of task, social and physical attractiveness. 
Participants were also required to rate the credibility of profile owners using the 15 bipolar 
adjective items. The results showed that the physical attractiveness of one’s friends 
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significantly impacted the perception of the physical attractiveness of the profile owner. 
Furthermore, complimentary and pro-social statements made about the profile owner by 
friends improved the profile owner’s social and task attractiveness, as well as the target’s 
credibility. If one’s Facebook friends are considered a ‘team’ working together to sustain a 
particular claim to reality or definition of a situation, then attractive friends and pro-social 
statements about the individual point to a team that can ‘perform properly’ (Goffman, 1959, p. 
91).  
Conversely, unattractive friends and negative statements about the owner made by 
friends reflected poorly on the creator of the page. Participants made judgements about the 
creator, despite the fact that the information was not provided by the creator themself. 
Participants viewing the profile perceived the information posted on the wall by others as 
sanctioned or condoned by the creator of the profile. Again, this can be interpreted in light of 
the concept of teams as disagreement amongst team members (in this case disagreement in 
terms of physical attractiveness and unflattering statements) appears both insincere and 
inappropriate to those viewing the performance (Goffman, 1959). Ultimately, the study 
showed that people use information provided to them online to make judgements about others. 
2.5.2 Audiences. 
 The relationship between personal and social identity online has been described as a 
public process which involves ‘identity announcement’ which occurs when the individual 
claims the identity and consequently ‘identity placement’ which is the subsequent process of 
others endorsing or supporting the previously announced identity (Zhao et al., 2008). This 
endorsement happens by audiences: a crucial concept in Goffman’s framework. Audiences 
are those who view a given performance and, like any audience, have control over how 
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performances are received and interpreted and therefore influence self-presentation greatly 
(Goffman, 1959). The issue of the audience becomes increasingly complicated on line, 
however, as multiple audiences are collapsed into one resulting in what Marwick and boyd 
(2011, p. 122) term ‘context collapse’. Multiple audiences that generally do not associate 
together offline (think parents, teachers, family, romantic interests, acquaintances, strangers, 
colleagues) converge online. The issue of self-presentation is then complicated as users not 
only have to choose what self-presentation strategy to employ but also how to manage 
competing audiences. Another complicating factor is that some audience members may be 
‘invisible’ online. Depending on privacy settings, some teens’ profiles may be readily visible 
to everyone on Facebook and, while others may have stricter privacy settings, it is impossible 
to know who may be reading one’s online content over the shoulder of a Facebook ‘friend’.  
Normally, the knowledge the performer has of the audience will change their 
performance. For example, if the audience is someone well known to the performer (for 
example a family member), less information is likely to be gleaned from the performance and 
a familiar audience is less likely to change their impression of the performer based on a 
singular performance. On the other hand, if the audience is made up of those who have little 
knowledge of the performer, much of the information is likely to be critical to the impression 
formed (Goffman, 1959). Given these audiences are collapsed online, it is of interest to 
examine the role of the audience in identity announcement and identity placement as well as 
how users navigate communication online as content is created for a known audience, an 
unknown audience, or a combination of the two and the associated issues of privacy and 
censorship online. This has implications for identity as information is communicated en 
masse and will therefore be received differently by different people, identities online are in a 
constant state of flux (DeAndrea & Walther, 2011).  
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 It has been argued that the information included or omitted on profiles is largely 
dependent on both the image wished to be portrayed to others by the user as well as who they 
perceive their audience to be (Peluchette & Karl, 2010). Walker (2000) found that creators of 
web pages believed that only friends or family would read the page and also believed that 
strangers would not deduce their identity based on the content or information provided on the 
page. However, Bortree (2005) contradicts this, arguing that most creators of social 
networking profiles are aware that, although the primary purpose of the page is for a known 
audience (friends or family), others beyond their circle of friends may also be viewing their 
page. Concerning Facebook status updates specifically, researchers suggest that those who 
post such updates, do so in the knowledge that these updates will be both read and interpreted 
across a variety of different networks (Carr et al., 2012).  
 A study by Bortree (2005) examined the differences in teenage girls’ weblogs for both 
a known and unknown audience. By using the site Blogger.com, forty profiles maintained by 
American teenage girls aged 16-18 were chosen. These teenagers were chosen because they 
appeared to know one another and appeared to the researcher to reflect a typical group of 
teenage bloggers offering a variety of posting frequencies. The content of the posts primarily 
included information about what happened during the day; who they had hung out with; plans 
for the weekend; information about their family; and what the bloggers were worried or upset 
about. The study found that the blogs created for a known audience included intimate 
thoughts, personal struggles and family interactions that did not position themselves in a 
positive light. They omitted autobiographical information as it was assumed that the people 
reading the blog were known to the creator and therefore it was not necessary for this 
information to be included. Furthermore, performers will tend to relax their performances 
around those audiences with which they are most familiar (Goffman, 1959). The blogs for a 
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known audience were used to build affection and intimacy by giving the participants a forum 
in which to communicate what they did not want to say in face-to-face communication. When 
the users were communicating to an unknown audience, however, the users went out of their 
way to address their awareness of the issue sometimes addressing the unknown audience 
specifically communicating that they would not be revealing any secrets or personal 
information. Often, they would direct unknown audience members to skip certain content as 
it would not be interesting. By signposting their content in this way, they were 
acknowledging and negotiating the balance of self-presentation between friends and strangers 
in a public forum. In saying this, a recent study found that, in the context of Facebook, 
‘public’ could be understood as ‘public for a chosen audience’ (Stenros et al., 2011). It 
therefore remains open to the creator to present a more or less complex self-representation to 
a more or less broad network of others (Livingstone, 2008).  
 Considering that most users of social networking sites are aware that people known 
and unknown to them will be visiting their page, the issue of privacy arises. Livingstone 
(2008) addresses this issue by challenging traditional notions of privacy and redefining what 
privacy means for teenagers within a social networking framework. It is argued that teenagers’ 
definition of privacy is one centred on having control over who knows what and being in 
control of how this disclosure is managed. This has been supported by more recent studies 
(Christofides et al., 2009; Christofides, Muise, & Desmarais, 2012) which have found that 
girls are much more likely to control disclosure of information online. During interactions, 
control over the setting provides performers with the ability to determine what information 
the audience receives and provides the performers with a sense of security (Goffman, 1959). 
It should be acknowledged, however, social networking users have been found to forego 
privacy (in the traditional sense) in order to participate more fully online which suggests that 
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users of online social networks may value participation more than risk when disclosing online 
(Christofides et al., 2012).  
If online privacy is understood in terms of control, then the issue of controlling which 
audience members see what becomes important (Das & Kramer, 2013). It stands to reason 
then, as has been previously discussed, that the issue of choosing what to disclose and how to 
present oneself becomes somewhat more difficult due to ‘context collapse’ (Marwick & boyd, 
2011). Inability to control which audiences see what leaves performers in a difficult position 
of not knowing what character to project at the given moment (Goffman, 1959). As 
mentioned, if privacy is understood as having a sense of control then the idea of self-
censorship online is just as important as disclosure online. A recent study by Sleeper et al. 
(2013, p. 5) identified five reasons for self-censoring on Facebook: not wanting to start or 
participate in an argument or discussion; not wanting to hurt or offend; feeling that content 
was uninteresting, boring or redundant; feeling that the content was in opposition to their 
desired self-presentation; and an inability to access due to time or technological constraints. 
What is particularly noteworthy is that the first four of these reasons align with Goffman’s 
(1959) theory of self-presentation. Goffman (1959) posits that while audiences commonly 
have control over the actor, it is to the advantage of the actor to control audience opinions 
through the strategic control of information. In particular, it is beneficial for the actor to 
present themself in a positive or favourable light.  
Self-censoring has been found to be prevalent on Facebook with estimates suggesting 
at least 71% of all Facebook users self-censor either status updates or comments (Das & 
Kramer, 2013). The study found that users were more likely to self-censor status updates and 
hypothesised reasons for censoring status updates at a greater frequency than comments on 
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others’ status updates. Particularly, self-censorship occurs more on posts such as status 
updates as they are new threads of conversation over which the individual claims ownership. 
Furthermore, it is more difficult to conceive an audience for status updates given they are 
usually broadcast to one’s entire friends list. Das and Kramer (2013) elaborate on Sleeper et 
al.’s (2013) reasons for self-censoring online and connect these reasons specifically to 
audience. They suggest that the decision to self-censor is motivated by two driving and 
seemingly opposing principles. First, users will self-censor when an intended audience is too 
broad and therefore hard to define and second, when the relevance or topic of a post is too 
narrow to appeal to a broad audience. More generally, those users who posted with a specific 
audience in mind were more likely to engage in self-censoring behaviours than those who 
posted without audience consideration. In any case, the decision to self-censor on Facebook 
was most often due to a desire to better manage self-presentations (Sleeper et al., 2013). 
The challenge of meeting a variety of audience expectations becomes even more 
complex in light of correspondent inference theory, posited by Jones (the same Jones whose 
self-presentation strategies form the base of this study) and Davis (1965). This theory 
contends that non-normative behaviours influence impressions more so than normative 
behaviours as these normative behaviours are not very informative and reflect conformity to a 
situation. Judgements about others are therefore likely to be made based on non-normative 
behaviours. That is, behaviours that, given the context, are deemed as unexpected. Negative 
statements are one such example of unexpected or non-normative behaviour and therefore 
influence impressions more heavily. When events occur which discredit the previously 
sustained performance, audiences and performers alike can come to feel confused, hostile, 
and embarrassed (Goffman, 1959, p. 12).  
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These non-normative actions and the audience’s subsequent reactions are examples of 
identity announcement and identity placement. Goffman (1959, p. 219) contends that most 
non-normative behaviour would be avoided if the performer knew in advance the audience’s 
reaction and “the circumspect performer will also attempt to select the kind of audience that 
will give a minimum of trouble in terms of the show the performer wants to put on.”  
Obviously identity announcements do not need to be non-normative. They may be seemingly 
mundane claims made by a performer and consequently endorsed or otherwise by the 
audience. Identity announcements can be made online by way of status updates, photos and 
comments. By feedback received on one’s profile through posts or comments, identity 
placement occurs as others confirm or reject their projected identity and validate or discount 
their online claims as favourable or otherwise (Gecas & Burke, 1995). This feedback can 
work as a counter, functioning as a testament to popularity and a reassurance to the creator 
that others view their page and the identity within as desirable and worthy (Walker, 2000). 
Depending on how this feedback is received, individuals can change or maintain the identities 
they form online. 
Impression management is a key motivating factor in creating and maintaining a 
social networking profile. While in many respects, online profiles provide greater control 
over information disclosure and self-presentation, issues such as privacy, censorship and 
audience are critical to consider. The ongoing challenge for users of social networking sites is 
to balance the desire for strategic impression management online against willingness to 
disclose information; censorship; and the potential audience of these online self-presentations. 
Theoretically, the audience of an online identity could potentially span all space and time 
(boyd, 2007). While this is likely not the case, it is possible to see how frustration could arise 
online due to the ways in which different audiences are likely to perceive various identity 
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performances. As a result, users of social networking sites must conceptualise an audience for 
which to present their identity performances and manage the tensions between public and 
private, familiar and unfamiliar (Marwick & boyd, 2011). The constant imagining and 
reimagining of a potential audience for which to perform one’s identity provides teens with 
one way to navigate identity formation online (boyd, 2007). 
2.6 Social Networking and Behavioural Impacts in High School Contexts 
 Current narratives perpetrated by the media paint the internet as, at best, time wasting 
and, at worst, an avenue for grooming by paedophiles (Livingstone, 2008). Implied in these 
narratives is that the internet, above all other environments is an especially risky environment 
for teens to engage with (Finkelhor, 2011). In fact, the very findings of this thesis did not get 
past the editors at a popular Queensland newspaper because they, “Believe Facebook is a 
cesspit of debauchery and young girls bullying each other to the point of suicide” (Alita 
Pashley, personal communication, October 9, 2013). These are common perceptions held by 
parents and teachers, and the result is widespread social anxiety regarding young people 
online (Finkelhor, 2011). 
Many studies have examined the links between social networking and behavioural 
and social problems. While it cannot be said that the advent of social networking sites created 
these issues (despite the protestations of many well-meaning parents and teachers), an 
examination of teens’ use of social networking sites reveal interesting behaviour patterns and 
correlations which are of importance to the social and emotional well-being of the teenager. It 
is therefore prudent for teachers to be aware of these links so they can better understand their 
students and maximise their chance of academic success. When teachers are aware of the 
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relationship between social networking and behaviour, they are better equipped to deal with 
the issues that may arise in the classroom as a result. 
 Fortuitously, since the introduction and rapid rise in popularity of social networking 
sites, there has been much discussion concerning possible benefits of social networking and 
its role in society as well as the criticisms that have emerged. While there are certainly many 
arguments which point out the negative aspects of social networking, there are an equal 
number of (arguably lesser known) arguments which refer to its advantages. Early research 
into this area reflected contradictory viewpoints. For example, Kraut et al. (1998) subscribed 
to the displacement hypothesis suggesting that online communication hindered teen 
socialisation, and displaced valuable time otherwise spent on pre-existing relationships. On 
the other hand the stimulation hypothesis, adopted by researchers such as Valkenburg and 
Jochen (2007), suggested that online communication enhanced teenagers’ sociability, 
strengthening the quality of pre-existing relationships. 
 One of the main criticisms of social networking particularly with respect to teenagers 
is that it lacks social cues (such as the opportunity to develop non-verbal skills); social 
practice opportunities (peer relations, self-management, academic, compliance, and assertion 
skills); and accountability and responsibility (Harman, Hansen, Cochran, & Lindsey, 2005; 
Schwartz, 2010). This is obviously concerning considering that inappropriate or socially 
irresponsible behaviour witnessed online can permeate into a teenager’s offline life. 
Additionally, it has been argued that the lack of social practice opportunities place students at 
risk of developing poor peer relationships, early attrition from high school, developing mental 
health problems, and violent and anti-social behaviour (Harman et al., 2005). Walker (2000) 
adds to these criticisms by pointing out that there is no way of verifying identity 
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misrepresentations and fabrications and calls the internet “illusory, deceptive and ‘without a 
core’” (2000, p. 112).  
 Yet by closing students off to social networking sites entirely, they may be denied the 
wide range of educational, emotional and psychosocial benefits online social networking has 
to offer (Tynes, 2007). Furthermore, Schwartz (2010) argues that social networking provides 
teenagers with an arena for self-reflection and reflexivity. This is supported by Livingstone 
(2008) who states that social networking allows teens to construct, experiment with and 
present a reflexive projection of the self in a social context. Walker (2000) believes that 
social networking provides teenagers an opportunity to interact without traditional barriers. 
The benefits of this, according to Schwartz (2010) are that young people’s feelings of 
belongingness and social support increase when using social networking while they have 
fewer fears of being judged or made fun of online as opposed to in face-to-face interactions.  
 Given these conflicting viewpoints regarding teenagers and social networking, it is 
not surprising that much research has been conducted examining the links between social 
networking and offline behaviours. One of the most interesting and surprising studies was 
conducted by Harman et al. (2005) whose study found that it was not frequency of social 
networking use but rather internet faking that affected social skills, self-esteem, social anxiety 
and aggression. 187 students were recruited from grades 6-8 from several southern 
communities in the USA. A series of questionnaires were used which incorporated various 
scales such as the Rosenberg Self-Esteem Scale, the Social Anxiety Scale for Children, and 
the Matson Evaluation of Social Skills with Youngsters. The results showed that there were 
no effects on any of the variables (self-esteem, social anxiety, aggression or social skills) 
when students reporting higher amounts of internet use were compared with those with lower 
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amounts of internet use. The study then found that those who reported faking more on the 
internet reported significantly lower self-esteem, significantly more social anxiety, 
significantly less social skills and significantly more aggression than those who had less 
faking behaviour. 
 A study by Schwartz (2010) found a link between social networking use (specifically 
Facebook) to self-esteem and loneliness. 218 undergraduate students from Pace University in 
New York were surveyed. Results showed that the more frequently people go on Facebook 
and the more meaning they attribute to having Facebook in their lives, the lower their self- 
esteem. Furthermore, it was found that the more lonely people are the more frequently they 
use Facebook and the more meaning they attribute to it. 
 Mikami, Szwedo, Allen, Evans, and Hare (2010) examined online communication on 
social networking sites in a sample of 92 youths. Patterns of peer relationships in youth, as 
well as friendship quality, and behavioural adjustments at 13-14 years of age predicted 
similar qualities of interaction and problem behaviour on social networking sites. Youths 
with higher positivity in peer interactions had more online friends while youths with more 
negativity in peer interactions had fewer friends. Similarly, participants who had higher 
delinquent behaviour offline were more likely to display hostility online. Rule breaking 
behaviour offline was linked to inappropriate photos online. The study concluded that youths 
may use social networking websites to enact long standing face-to-face patterns of interaction 
and speculated that positive social communication and friendship quality online would 
improve social-emotional functioning while negative online relationships would result in 
increasing adjustment problems. 
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 Considering the positives and drawbacks of online social networking as well as the 
researched links between social networking and behaviours, the social networking landscape 
has the potential to be a confusing area for educators to navigate. In saying this, it would be 
ideal if educators attempted to communicate a balanced and informed view of the social 
networking experience. Tynes (2007) believes that, rather than sensationalising the dangers 
or negative aspects, parents and teachers must be educated about the positive aspects of the 
internet while at the same time taking necessary precautions. Furthermore, Tsoulis-Reay 
(2009) points out the flaws in attempting to view the effects of social networking in binary 
terms arguing that behaviours online and offline are constructed spaces in which identities 
can be performed. This argument calls into question the common belief of an authentic 
offline self and an inauthentic online self. Additionally, due to the fact that social networking 
platforms also constitute part of teenagers’ offline social networks Tsoulis-Reay argues that 
this boundary between authenticity and inauthenticity is imaginary (2009, p. 53). By coming 
to a clear understanding of the impact that social networking can have on teens’ offline 
behaviour as well as understanding the link that offline behaviour can have to social 
networking, teachers can make more informed  and insightful judgements and decisions 
regarding their students. 
 This chapter has presented a number of studies that point to some of the concerns as 
well as some of the positives of social networking websites. Unfortunately, despite being in 
the face of some dubious evidence, the popular discourse continues to suggest that the 
Internet has increased the risk of mental health issues, bullying, delinquency, access to 
inappropriate material, and is categorically a “youth deviance amplifier” (Finkelhor, 2011, p. 
5). While there is research to suggest that the internet may have increased risks in some ways, 
there is another school of thought that suggests the internet may have indeed made things 
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better for today’s young people. Teachers, parents and policy makers should engage with the 
full spectrum of research on this topic in order to make balanced and informed decisions 
regarding social networking and their students. 
 
2.7 Implications for Educators 
 For every performance, there are three different roles: performers, audiences, and 
those who neither perform nor observe. “Outsiders know neither the secrets of the 
performance nor the appearance of reality fostered by it” (Goffman, 1959, p. 144). Perhaps 
the current concern over young people online is in part because parents and especially 
teachers are outsiders to these performances online. While the purpose of this research is 
neither to moralise this issue nor to suggest that teachers should intervene in the online 
identity formation processes of teenagers, it is nevertheless prudent to consider three separate 
educational contexts that may be impacted by this issue. As teachers attempt to hold sway 
over students’ academic pursuits, career goals and social behaviours, educators are at of risk 
losing relevance as students’ communities grow beyond the school gates and into the online 
world. A consideration of how this issue may impact on relational, pedagogical and political 
factors related to education is necessary in order to understand the educational relevance of 
young people’s social networking practices.  
 Relationally, social networking sites are an invaluable medium for allowing teachers 
to better understand their teenage students (Merten & Williams, 2008). Paradoxically, many 
adults argue that part of growing up is learning how to participate in and navigate public life 
yet attempt to dissuade young people from going online. If teachers and parents believe that 
teens must learn to be a part of society, “They must be exposed to – and allowed to 
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participate in – public life while surrounded by adults who can help them navigate complex 
situations with grace” (boyd, 2013, para. 5). With a better understanding and appreciation of 
both how and why teenagers use social networking, teachers can become sanctioners of 
students’ capabilities. As a result, teachers will more easily be able to identify and uncover 
what students do well and provide them with information about roles they may be best suited 
to in the future (Hamman & Hendricks, 2005). As students’ technological proficiency and 
frequency of social networking use increases, the challenge for educators is to be one of the 
voices students hear when they listen to messages that are personally defining. A more 
proficient understanding of how teenagers communicate online has the potential to facilitate 
better communication between teachers and students, enabling adults to be more aware of 
teenagers’ emotional health and well-being (Merten & Williams, 2008).  
 Pedagogically, one method of facilitating better communication between teachers and 
students is by incorporating routine discussion about social networking and its role in teenage 
life into curriculum (Merten & Williams, 2008). Harrell-Levy and Kerpelman (2010) suggest 
a transformative pedagogical approach whereby the mutual learning between teacher and 
student is emphasised. One of the benefits of adopting such an approach is that it also 
develops positive, collaborative relationships between parties whereby the teacher may help 
the student to critically examine how they think about information and challenges them to 
consider others’ perspectives. Furthermore, as online sites develop, there is an increased 
demand and necessity for increased media literacy to be incorporated into teacher training 
and curriculum (Livingstone & Brake, 2010). When discussion and education regarding 
social networking is normalised and destigmatised, social networking sites lose their power 
as a technology that only teenagers use or comprehend (Merten & Williams, 2008). 
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 Finally, politically, new opportunities for pedagogy and curriculum surrounding this 
issue obviously bring risks that need to be addressed by policy makers (Livingstone & Brake, 
2010). Current Education Queensland code of conduct only has two stipulations regarding 
teachers’ use of social networking sites. These are:  
You must not use internet social networks such as Facebook, MySpace or YouTube to 
contact or access present students enrolled in any school or institute. 
 If you use internet social networks in your personal time you must ensure that the 
content is appropriate and private, and that you restrict access to specific people who 
are not students (Department of Education and Training, 2009). 
 This policy reflects what Finkelor (2011, p. 13) has termed ‘juvenoia’. ‘Juvenoia’ 
embodies exaggerated concerns regarding the impact of social change on young people as 
well as the fear of young people and the fear for young people. The current departmental 
stipulation that attempts to encourage teachers to be relegated to Goffmanian outsiders by 
discouraging them from using social networks (“If you use internet social networks…”) 
reflects not only a mistrust in teachers’ ability to judge what is appropriate and inappropriate 
to post but a fear of young people and what the ramifications for the teacher or department 
may be if a young person stumbles across a teacher’s profile. The mandate that teachers 
should not contact their students using social networking reflects a fear for young people and 
encapsulates fears of online predators and grooming.  
The challenge now for policy makers is to maintain currency when it comes to social 
networking. This is essential so as to monitor the social climate of the school and develop 
both proactive and reactive strategies to deal with any issues that may arise directly or 
indirectly from social networking uses. It would be remiss of teachers and school 
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administrators not to familiarise themselves with the internet to at least be able to monitor 
who students are talking to and about what (Merten & Williams, 2008). Policy considerations 
must be made in order to build safety considerations into the design and management of 
social networking sites as well as greater attention paid to ‘at risk’ children and their use of 
social networking (Livingstone & Brake, 2010). While the technology is in a state of 
perpetual growth and change, students’ use of social networking sites for a wide variety of 
purposes needs to be both acknowledged and addressed by policy makers. 
2.8 Summary 
 Goffman’s (1959) metaphor and terminology for understanding everyday social 
interactions has been used as a framework in this chapter and its applicability to identity 
formation online has been demonstrated. Furthermore, Jones and Pittman’s (1982) strategies 
of self-presentation were introduced as well as understanding gender using metaphors of 
performance and performativity. This chapter provided further weight to the argument that 
online and offline identities should be viewed holistically. Teachers need to be both aware of 
the ways in which students use social networking websites in order to form identities as well 
as the ways in which self-presentation and impression management influence students’ 
engagement with the technology. Rather than relying on observational or anecdotal evidence, 
it would be beneficial for educators to familiarise themselves with the technology and 
recognise that social networking websites fulfil the need of many teenagers for peer group 
acceptance, socialisation and experimentation with identities.  
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Chapter 3:  Research Design 
“There's lots of stuff none of us have ever seen before. That's good in some ways, but limiting 
in other ways.” Mark Zuckerberg 
(Marshall, 2006, Risky endeavor, para. 4) 
3.1 Overview 
The purpose of this chapter is to articulate and justify the research design used in 
order to meet and answer the research questions outlined in section 1.3 of chapter 1. The first 
question asks what methods of self-presentation strategies are most commonly employed by 
the participants in status updates and the second question asks more broadly why and how 
grade eight girls use Facebook status updates. Both qualitative and quantitative data were 
collected via surveys and interviews. The quantitative findings are the primary data source 
while the qualitative data collected were used to provide broader context and add depth to the 
results. 
 In order to answer these questions a methodology of content analysis was employed. 
This approach will be discussed in more depth in section 3.2.1 and a justification of its use in 
relation to the research design and instrument and its ability to address the research questions 
will be provided. Section 3.2.2 will explain and justify the mixed methods research design 
employed in this study. Following this, section 3.3 will give details regarding the participants 
and their selection. Section 3.4 will list and describe the research adopted in this study and 
will be supported by a discussion of the theoretical underpinnings of the instruments so as to 
justify their use. A timeline for the study will be outlined in section 3.5 and accompanied by 
an overview of the procedures used for both collecting and recording data. Discussion and 
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justification of the data analysis procedures will be provided in section 3.6 followed by the 
ethics and limitations for the research in chapter 3.7. 
3.2 Methodology and Research Design 
3.2.1 Methodology. 
 Krippendorff (2004, p. 18) defines content analysis as “a research technique for 
making replicable and valid inferences from texts (or other meaningful matter) to the contexts 
of their use”. A key justification for the adoption of content analysis as a methodology is its 
ability to identify characteristics about individuals and societies about which the individuals 
may not be aware (Roberts, 2002). This is a particularly significant justification as the 
participants in this study are grade eight students and therefore may not be as self-aware or 
insightful as older participants. Furthermore, important to this methodology is the idea of 
‘text’. Rather than referring simply to written texts such as documents and surveys; texts in 
content analysis can also consist of interviews, which are later transcribed in written form 
(Miller & Brewer, 2003). The definition of text can be further broadened to include ‘other 
meaningful matter’ again highlighting the application of content analysis to anything 
humanly significant (Krippendorff, 2010). This acknowledgement of text as existing outside 
of the written word is important to this study as data were collected through both written 
surveys and spoken interviews.  
 As a methodology, content analysis serves the purposes of both quantitative and 
qualitative research (White & Marsh, 2006). Franzosi (2003) argues that the ideal approach to 
content analysis is a study by which broad insights into a social phenomenon are made 
quantitatively and then combined with a qualitative approach into texts in order to create 
depth of meaning and interpretation. As this study employed a mixed methods research 
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design, the flexibility of content analysis to suit both qualitative and quantitative approaches 
was crucial to its adoption in this study. Quantitative content analysis focuses more on 
enumeration while qualitative content analysis emphasises the social meaning within the 
categorisation of the text (Miller & Brewer, 2003). Additionally, qualitative content analysis 
draws attention to the social element contained within the communication (Payne & Payne, 
2004). While the purpose of the quantitative content analysis is to yield testable hypotheses, 
the purpose of qualitative content analysis is to use open questions that are used to both guide 
the research and influence the data gathered (White & Marsh, 2006). Therefore, when used as 
a quantitative approach, content analysis has the advantage of being able to answer the ‘what’ 
of a research question while when used qualitatively, content analysis reveals the ‘why’ of 
the phenomenon. Given the first research question in this study is a ‘what’ question and the 
second is a ‘why’ question, coupled with the mixed methods design of the study, content 
analysis as a methodology accommodates both the design and research questions of this study. 
 Due to the mixed methods design of this study, both inductive and deductive content 
analysis was utilised (Julien, 2008). In the quantitative component of the study, content 
analysis was applied in a deductive manner. In this way, the data produced was linked to 
preselected themes (these being the five self-presentation strategies identified by Jones and 
Pittman (1982)). Therefore, the data uncovered provided a broad picture of what self-
presentation strategies were employed by the participants in the study and contributed 
towards the answering of the first research question in this study. Qualitatively, the content 
analysis was inductive, and attempted to uncover the manifest content within the findings 
uncovered in the quantitative component in the study. By incorporating both inductive and 
deductive content analysis, this study had the advantage of discovering information about the 
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broader social phenomenon of self-presentation strategies as employed by grade eight girls in 
Facebook status updates.  
 Another benefit of content analysis in relation to the current study is the way in which 
it establishes meaning. Rather than focussing on discovering an essential truth or exact 
meaning in the text, content analysis establishes meaning only in the sense of what is 
contained in the words and also by what is implied by the use of the words in light of the 
range of alternatives that could have been employed (Miller & Brewer, 2003). Consequently, 
the answering of research questions comes as a result of inference from the words and themes 
contained in the text. Therefore, texts can be said to direct their readers to something beyond 
their tangible existence accompanied with the presumption that readers do not always 
interpret a text in the way it was intended by its creator (Krippendorff, 2010). This is 
particularly pertinent to this study as students’ status updates were collected anonymously 
and therefore, it was impossible to know the exact motivations or impetus behind the posting 
of the status update by the student. 
3.2.2 Research design. 
 This study employed a mixed methods research design. There are several reasons that 
explain and justify why a mixed methods approach was the most appropriate for this research. 
First, Webb, Campbell, Schwartz and Sechrest (1966) assert that uncertainty in interpretation 
is greatly reduced once a research problem has been confirmed by two or more independent 
measurement processes. Furthermore, Johnson, Onwuegbuzie and Turner (2007) state that 
mixed methods will often result in research results that are the most useful, complete, 
balanced and informative. Much of the following justification for this approach stems from 
the fact that previous studies closely related to this research problem of self-presentation on 
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social networking sites by grade eight girls have been extremely limited. Therefore, a mixed 
methods approach yielded more detailed information thereby clarifying the quantitative 
results; as well as improving the quality of the inquiry into this phenomenon. This section 
will attempt to rationalise the use of a mixed methods design in light of previously 
established rationales. 
 As previously stated, this study employed a mixed methods design, specifically, an 
explanatory mixed methods design (Creswell, 2008). A popular mixed methods approach, 
particularly in educational research, the quantitative data and results were prioritised while 
the qualitative data were used to explain and elaborate on the quantitative results from the 
initial phase of study. In this study, the qualitative component (primarily collected through 
interviews) followed the quantitative component (survey) and the quantitative data were used 
to inform and focus the qualitative data. To reiterate, the data collection in this study occurred 
in two key stages. The first stage involved a survey which constituted the main quantitative 
component of the research. The purpose of the survey was to provide a general overview of 
the participants’ Facebook use as well as to collect the Facebook status updates for coding. 
Following this, the second phase of study consisted of interviews conducted one-on-one with 
participants with the purpose of elaborating and refining the results from the initial survey 
phase. 
 Greene, Caracelli, and Graham (1989, p. 259) define the intent of this design as one of 
complementarity. This refers to mixed methods studies whereby the intent is to elaborate, 
clarify, enhance and illustrate the results of one method with the results of another method. 
Expounding on this, the rationale behind employing both qualitative and quantitative 
components was to increase both the interpretability and meaningfulness of the results. Key 
GIRLS, SELF-PRESENTATION AND STATUS UPDATES  71 
 
 
to this rationale is interpretability which is especially important in this research as, to date, 
only one previous study (Valkenburg et al., 2005) has attempted to quantitatively categorise 
participants’ online behaviour according to Jones and Pittman’s (1982) methods of self- 
presentation. The majority of other studies concerning social networking sites and self-
presentation have relied on a combination of self-report data (in the form of surveys and 
interviews) or content analysis of information on social networking sites themselves (Hew, 
2011). Therefore, there were a limited number of frameworks from which to draw in order to 
interpret the data. While it would have been ideal to view the status updates within the 
context of Facebook, ethical limitations exist, which will be discussed in chapter 3.6, which 
made this virtually impossible. As such, a mixed method design was most appropriate for this 
research as it allowed for interpretation of the data through multiple instruments and, ideally, 
has improved the validity of the data. 
 Collins, Onwuegbuzie and Sutton (2006) identify four main rationales for conducting 
mixed methods research. These are:  participant enrichment, instrument fidelity, treatment 
integrity and significance enhancement (Collins et al., 2006, p. 76). This study can be 
justified in light of two of these four rationales. Participant enrichment refers to the 
optimisation of the sample as a result of mixed qualitative and quantitative methods. As this 
study employed qualitative and quantitative techniques at more than one phase of study as 
well as utilised a qualitative approach in order to enrich the sample that differs from the 
quantitative approach used in the survey study, this study met the criteria for participant 
enrichment as a rationale for mixed methods designs as outlined by Collins et al. (2006). 
Second, this study can be substantiated in regards to the rationale of significance 
enhancement. That is, a mixed method approach has the ability to facilitate the richness of 
data; to augment the interpretations and to increase the usefulness of findings (Collins et al., 
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2006; Johnson et al., 2007). Again, due to the limited number of previous studies upon which 
to locate this research, a mixed method design makes sense due to its ability to provide extra 
insight into the data. 
3.3 Participants 
 The participants in this study were grade eight students currently enrolled at a large 
state high school in the north of Brisbane, Queensland. While the focus in this study is on 
grade eight girls in particular, boys were included in the study for heuristic purposes. 
Furthermore, due to the limited amount of pre-existing research data related to students of 
this age, the researcher felt it was important to gather data from both male and female 
participants in anticipation of future studies. 
 The non-probability method of convenience sampling was used in this study. This 
was due to the fact that the researcher was employed as a teacher at the sample school at the 
time of data collection so participants were accessible and easy to recruit. It should be noted 
that the researcher in this study did not have any interaction with and was not a teacher of any 
of the enrolled grade eight students at the sample school. Additionally, written permission 
from the principal had been granted to conduct the research at the school. Therefore it was 
possible to gain access to and consent from willing students to participate in the study. 
 The enrolment of grade eight students available for the sample exceeded 400 students. 
Using Fowler’s sample size table (1988, p. 42) it was possible to determine an ideal sample 
size for this study. This table is often used in survey research (Creswell, 2008). As it is based 
on the proportion of the sample that has the desired characteristic required for the study (in 
this case an active Facebook profile and a minimum age of 13) it was appropriate to use for 
this study. For the purposes of determining this sample, a confidence interval of 95% was 
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used and a sampling error of 10% was set. According to Fowler’s sample size table, a sample 
size of 100 participants was determined to be ideal for the survey phase of this study. 
 The qualitative phase of this study required a much smaller number of participants. It 
was hoped that interviews would be conducted until saturation point was reached. Access to 
participants, however, was limited as all participants for the interview phase of study required 
parental consent. This meant that only nine students provided interviews. 
3.4 Instruments 
 The data collection for this study was collected in two stages using both a survey 
instrument and an interview. First, the survey was administered and 349 participants returned 
surveys. This exceeded the sample size of 100 which was identified as a minimum in order 
for the survey to be representative of the population. The results of the survey were then used 
to inform the second stage of data collection which involved a series of interviews with 
participants.  
 The aim of the survey in this research was to provide the majority of data in response 
to the first research question in the study, that being, to ask what methods of self-presentation 
are preferred by year eight girls when posting Facebook status updates. One of the benefits of 
using a survey to address this question is that surveys are useful when attempting to describe 
trends in data rather than explanations, identifying the beliefs and attitudes of the sample 
population (Creswell, 2008). As the emphasis in this study is on uncovering general 
information regarding girls’ preferred methods of self-presentation in status updates, a survey 
was the most effective means of gathering this data. 
GIRLS, SELF-PRESENTATION AND STATUS UPDATES  74 
 
 
 The survey instrument used was cross-sectional, measuring students’ current practices. 
The survey instrument was a modified instrument combining elements of Valkenburg et al.’s 
(2005) survey design as well as Young’s (2009) design. Valkenburg et al.’s survey design is 
pertinent to this study as it is one of the few studies which attempts to quantitatively measure 
self-presentation strategies online while Young’s design focuses more broadly on general 
demographic data required for the research. The intent of Young’s survey was to provide 
insight into the experiences of Australians who were active online social networking users. 
Young’s survey consists of 23 quantitative questions with prescribed response choices as well 
as two Likert scale questions and three opportunities for qualitative reply. As not all of the 
questions on the survey were relevant to this study, a sample of the quantitative questions 
from the survey as well as one of the Likert scale questions were employed and modified to 
meet the purposes of this study and the age of participants.  
 The survey instrument also employed elements of Valkenburg et al.’s survey design. 
Valkenburg et al.’s questionnaire aimed to address two research questions: how do girls and 
boys differ in (a) their tendency to engage in internet-based identity experiments? and (b) 
their self-presentational strategies on the internet? In Valkenburg et al.’s survey, participants 
were asked to remember a specific situation where they had pretended to be someone else. 
Following that students were asked who they had pretended to be and why they pretended to 
be someone else. Then, the responses were coded according to several themes and then 
related to Jones and Pittman’s (1982) self-presentational strategies. The survey used in this 
study, however, asked students to reflect on how frequently they perceived their Facebook 
friends employed particular self-presentation strategies and then to provide examples of their 
three most recent status updates which were coded according to Jones and Pittman’s (1982) 
self-presentational strategies (see Appendix A).  
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 The second and final stage of the research was an interview with a subset of 
participants identified in the second stage of the study. The interview questions were 
constructed in response to findings from the survey phase study with the aim of addressing 
the second key research question of the study pertaining to how and why grade eight girls 
utilise Facebook status updates. The interviews were used to explore and explain the findings 
from the results of the initial primarily quantitative phase of research. Again, due to the 
limited number of previous studies in this area, interviews were necessary in order to make 
further links between results and theory and assist in the explanations behind year eight girls’ 
methods of self-presentation in Facebook status updates. Furthermore, by interviewing 
participants after the survey had been conducted, it was possible to better control the amount 
and type of information received and therefore specific questions were constructed in order to 
elicit information that helped to support and explain findings (Creswell, 2008). Some of the 
questions included on the interview were, “Why do you update your status?”, “How do you 
choose the information you include in your Facebook status?”, “Why do you think other 
people update their Facebook statuses?”, “Would people be able to find out about who you 
are from your status updates? Why or why not?”  Questions derived from the data collected 
in the survey phase of study included the following: “In our survey, we found that the most 
common way people presented themselves in status updates was by telling others what they 
were doing or feeling – do you agree or disagree with this?  Why or why not?”, “If you saw a 
status update that said ‘like for a like’, what do you think the person who posted this update 
would be trying to say to others about themselves?  Why do you think this?”, “Why do you 
think the least amount of people chose to present themselves as busy or hardworking?” (see 
Appendix B). The interviews were conducted one-on-one so as to create a comfortable 
environment in which participants felt at ease to share their responses. Due to the lack of 
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existing codebook, it was important to ask questions such as those listed above to attempt to 
triangulate the results of the survey and the researcher’s interpretations of responses against 
the experiences of the participants. 
 Underlying each instrument was a set of assumptions. First, it was assumed that the 
participants would have completed a survey prior to this study and therefore would not need 
assistance in order to undertake the survey. A second assumption underpinning the research 
was the supposition that students had prior knowledge of the specific vocabulary used in the 
survey related to Facebook. Terms like ‘status update’, ‘post’, ‘wall’ and ‘Facebook’ were 
assumed knowledge. This assumption was made due to current Facebook usage statistics in 
Australia which suggest that nearly eleven million Australians possess an active profile on 
Facebook (Social Bakers, 2012). Therefore, while it was not assumed that all of the students 
in the sample had a Facebook account, it was determined that due to the saturation of 
Facebook in Australia, students would have encountered the associated vocabulary either 
directly or indirectly. 
3.5 Procedure and Timeline 
 The timeline for this research was as follows: Following confirmation in May 2012, a 
submission for ethics approval commenced and approval was granted in late October 2012. 
The survey was administered in early term four. The results of the survey were collected and 
recorded. Once the results were recorded, data analysis commenced and preliminary results 
were available approximately one month afterwards. In response to the analysis of the survey 
data, interview questions were generated for the second phase of data collection. Whilst the 
survey results were being recorded and analysed, participants were being recruited for the 
interview phase of study. The interviews were administered at the end of term four, 2012.  
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 The initial survey was administered to grade eight students following a fortnightly 
assembly. The students were asked to complete the survey on paper. While this seems to be a 
rather cumbersome and time consuming means for survey completion, there are several 
rationales to support this approach. First, the fortnightly assembly was the only regular 
occasion when all of the eligible students for the study were assembled in the same place. 
This meant that all of the surveys were distributed and collected at the same time and the 
principal administrator and researcher was on hand for the administration and completion 
process. Another benefit of completing the survey during the scheduled assembly time was 
that the students were in possession of their school bags and therefore, the students who had 
smart phones at school had access to their phones. This was advantageous to the research as 
many of the students were able to access their Facebook profiles from their phones in order to 
examine their Facebook statuses for the survey. Third, while it would have been ideal if the 
participants could have completed the survey online, an online survey would have yielded 
fewer responses. This was because not all grade eight students have regular access to a 
computer with internet access at home or school and second, because not all grade eight 
students engage with their Education Queensland email address. While it would have been 
possible to access all of the students’ government email addresses, there would have been no 
guarantee that the students (particularly grade eight students who, due to fewer academic 
demands, have less need for a school email address) would have actually checked the 
contents of their inboxes and therefore less guarantee of a suitable sample size. 
 Following the administration and collection of the survey, there was a call in the 
school notices for any participants willing to engage in the second phase of study (the 
interview). This recruitment lasted for six weeks however only nine participants provided 
consent. This occurred after the survey had been collected from the participants so that there 
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was no possible way that a student would have been able to be matched to their responses on 
the survey. Interviews were completed on school grounds. As the interviews were conducted 
one-on-one, students’ identities were kept confidential. The audio of the interviews was 
recorded with the student’s consent and then transcribed for analysis.  
3.6 Analysis 
 Due to the mixed methods research design employed in this study, several methods 
were utilised to analyse the data. The initial phase of data analysis was primarily descriptive, 
identifying broad patterns and laying the foundation for the following analyses. Once the data 
had been collected, the results of the quantitative questions were tabulated and the data 
analysed to discover conduct frequency and percent distribution. Z-tests of two proportions 
were conducted on these percent distributions to determine whether the percentage 
differences between males and females were statistically significant. A small number of 
linear regressions were performed using SPSS to determine if there was a relationship 
between frequency of use and importance of using Facebook for self-presentational purposes. 
This analysis related primarily to the first research question which aimed to discover the 
frequency of self-presentation strategies in Facebook status updates. Descriptive analysis in 
this study was crucial as the inferential analysis which followed built on the results of this 
data. 
 As well as statistical analysis, content analysis which was both inductive and 
deductive in nature was employed. Content analysis is suited to the purposes of this study as, 
similar to online content, it is interpretive in nature allowing for the researcher to bring their 
own perspective to the interpretation (Creswell, 2008). As the structure of the analysis 
conducted in the initial survey phase of study was mobilised on the basis of existing theory, a 
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deductive approach to the analysis was utilised (Elo & Kyngas, 2008). In this case, the status 
updates were collected and then coded according to Jones and Pittman’s (1982) strategies of 
self-presentation. Most previous studies attempting to code web-based content according to 
self-presentation strategies have not outlined their specific coding methods (Dominick, 1999; 
Papacharissi, 2002; Trammell & Keshelashvili, 2005) but rather said that they asked their 
coders to see whether content ‘seemed to demonstrate’ self-presentation strategies (Trammell 
& Keshelashvili, 2005) or asked their coders to code the page ‘if possible’ according to the 
self-presentation strategy employed (Dominick, 1999). While this gave little direction to the 
current study in regards to a codebook on which to base the analysis, it was reassuring in 
some regards as it acknowledged that not all online content is able to be coded according to 
the method of self-presentation utilised. Valkenburg et al.’s (2005) research is the only study 
to provide any insight into the coding methods utilised. In the study, content in which the 
participant presented a beautiful or flirtatious self fell under the ingratiation strategy; 
attempting to seem older or more mature was a self-promotional strategy; while pretending to 
be macho was classified under the intimidation strategy (Valkenburg et al., 2005, p. 389). In 
order to analyse the data deductively, Jones and Pittman’s (1982) definitions of the five self-
presentation strategies were applied to the content. This left room for new categories to 
emerge whilst allowing for data that was unable to be classified due to ambiguity or absence 
of content. While this study attempted to use deductive content analysis as a means to code 
the status updates in the survey, the consequent inductive analysis was integral helped to 
explain, clarify and contradict the initial deductive content analysis. 
 Due to the fragmented nature of the knowledge surrounding this phenomenon as well 
as the lack of an existing codebook by which to analyse content, the inductive content 
analysis helped to move the data from the general to the specific (Elo & Kyngas, 2007). The 
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majority of the data utilised for this stage of analysis was drawn from the interview phase of 
research – its analysis helping to answer the second research question of why and how grade 
eight girls utilise Facebook status updates. Answering this question involved the initial 
coding of data and identifying themes. The themes addressed various topics such as the 
students’ processes behind choosing a status update; their ways of thinking about their status 
update and how they wanted to be perceived by others; and their perspectives regarding the 
status updates of themselves and others (Creswell, 2008). As this analysis included only a 
small volume of data, it was analysed by hand. 
 It should be noted that thematic coding, rather than counting specific words was 
employed for this stage of analysis. Due to the nature of the responses and, in particular the 
variations in spelling (for example like, lyk, and lik), the use of acronyms (‘CW for a CW’ in 
place of ‘cute with for a cute with’) and use of emoticons in place of words or to suggest tone 
(<3 in place of love and ;) to suggest cheekiness or innuendo) it was extremely difficult to 
code using individual word counts. 
3.7 Ethics and Limitations 
 This project required low risk human ethics approval through the Queensland 
University of Technology Ethics Committee. As this research involved a school, a letter of 
consent from the principal of the school involved in the study was required. Participant 
information sheets for both the survey and interview components of the research were 
provided to all participants. The survey completed by students in the initial phase of study 
was both voluntary and anonymous. Likewise was participants’ involvement in the interview 
phase of research. Within the context of this research paper, all participants’ names and any 
identifying information about the participants’ or their acquaintances have been withheld. In 
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accordance with Queensland Department of Education policy, researchers involved in this 
study have not viewed students’ activity on Facebook nor attempted to contact participants in 
any way. 
 Due to the limitations and inconsistencies in research surrounding this field, this 
research is primarily descriptive and explanatory. There are several limitations in regard to 
this study. First, while Jones and Pittman’s self-presentation strategies are used as a 
framework for the analysis, due to the lack of a tangible coding system on which to base data 
analysis, the coding of the data is largely subjective and interpretive. The effects of this 
however are militated through the methodological approach of content analysis which asserts 
that: 
 Content analysts are not interested in the physicality of texts that can be observed, 
 measured, and objectively described. What text means to somebody, what it 
 represents, highlights and excludes, encourages or deters-all these phenomena do not 
 reside inside a text but come to light in processes of someone's reading, interpreting, 
 analyzing, concluding, and in the case of content analysis, answering pertinent 
 research questions concerning the text's context of use. (Krippendorff, 2010, p. 234). 
 A further limitation to this study is the inability to view the status updates within their 
original context. This is due to departmental restrictions on teachers’ ability to view and 
access student Facebook profiles. As such, this study relies heavily on students’ honesty 
when reporting their status updates as there is no way of verifying whether the status updates 
provided in this study reflect the actual status update of the student. Again, the anonymous 
nature of the survey instrument is designed to militate against this effect. Furthermore, the 
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use of the survey followed by the interview helps to clarify the validity of the data collected 
in the survey phase of study. 
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Chapter 4: Results 
“The question isn't, 'What do we want to know about people?' It's, 'What do people want to 
tell about themselves?'”  Mark Zuckerberg 
(Schonfeld, 2011, Full transcript, para. 1) 
4.1 Overview 
 This chapter will detail the results of the study and present findings without inference 
or interpretation. A more detailed discussion of the results can be found in chapter five. As 
both phases of research (the survey and the interview) provided insight into the research 
questions of this thesis, the chapter is organised according to the results of each data 
collection instrument rather than separating the data into that which pertains to each research 
question. Again, the results as they relate to the research questions pertinent to this study will 
be analysed in depth in chapter five. 
 It should be noted that, while the focus of this research is on female participants only, 
the results of males have been reported in this chapter also. Due to the lack of existing 
research in this area (and the lack of research with participants of this age especially) it is of 
interest to see female’s responses in the context of all the results.  
 An alpha level of .05 was used for all statistical tests. With the exception of the 
demographic and open ended questions on the survey, all survey questions required Likert-
scale responses.  These were coded from 1-5 for the purposes of statistical analysis with 1 
being the most negative possible response (never, strongly disagree, not important at all) and 
5 being the most positive (always, strongly agree, extremely important). 
 
GIRLS, SELF-PRESENTATION AND STATUS UPDATES  84 
 
 
4.2 Survey Phase of Study 
 After the survey was administered, results were entered into an Excel spreadsheet and 
coded numerically for quantitative responses and according to theme for qualitative responses. 
For the Likert-type questions, results were coded from 1-5 whereby 1 was equivalent to the 
most negative response (‘never’, ‘strongly disagree’); 3 assigned to neutral responses 
(‘neither agree nor disagree’, ‘sometimes’); and 5 assigned to the most positive responses 
(‘always’, ‘strongly agree’). The two qualitative responses on the survey were entered exactly 
as the participants had recorded them on the survey. Consequently, this meant that spelling 
errors, punctuation, acronyms and emoticons were entered as they appeared on the survey 
(For example, “I caught a eel taild catfish on Saturday”; “who want to go to the scatepark 
with me”). 
 The quantitative data were then analysed using two separate techniques. First, results 
were tabulated accorded to the entire sample and then according to gender. Percentage 
distributions were calculated for each question as well as for the entire sample and for both 
genders respectively. In order to test for statistical significance between the results, 
independent samples t-tests were conducted using SPSS. Following this, SPSS was used to 
conduct regression analysis in order to predict from one variable to another. Variables for this 
stage of the analysis were selected by incorporating data from survey questions that related 
specifically to self-presentation and general demographic information in order to best answer 
the first research question. Data not required for the SPSS was used to provide context and 
background for Facebook usage amongst the sample population. 
 The two open-ended questions on the survey were coded according to observable 
themes. Participants were asked to provide their three most recent status updates. These were 
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then coded deductively according to the five self-presentation strategies outlined by Jones 
and Pittman (1982). Throughout the coding process, there were a number of status updates 
that did not align with the pre-determined strategies. As such, three more categories were 
introduced and their introduction and definition will be justified in chapter five. The second 
of the open-ended questions (Why do you choose to update your status?) was coded 
inductively according to observable themes, patterns and trends in the data. 
4.2.1 General demographic information.  
 349 surveys (n=349) were completed. Of these, 173 participants (49.57%) were male 
and the remaining 176 (50.43%) identified as female. 295 (84.53%) of the participants were 
aged 13 at the time of the survey while the remaining 54 (15.47%) were aged 14. 81.50% of 
the male sample (n=141) was aged 13 as opposed to 87.50% of the female sample (n=154) 
who were aged 13 at the time of the survey. 18.50% of the males (n=32)  involved were 14 
while only 12.50% of females (n=22) in the survey were aged 14. 
 Of the 349 surveys collected, 76.80% of the sample (n=268) had a Facebook profile 
while the remaining 23.20% (n=81) did not. 143 (81.25%) of the female sample identified as 
having a Facebook profile – higher than the 125 (72.25%) males in the sample who said they 
had a Facebook profile. As such, the initial sample size of 349 was reduced to 268 (n=268) to 
reflect the number of participants who had a Facebook profile. 
4.2.2 Finding one – Facebook access. 
 There was a significant difference in terms of access to Facebook between males 
(M=3.66, SD=1.16) and females (M=4.18, SD=0.98), t(243.89)=-3.93, p = 0.00.  Specifically, 
females accessed Facebook much more often than did males.14.40% of males (n=18) 
reported access to Facebook on a monthly basis as opposed to 6.29% of females (n = 9) who 
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accessed Facebook monthly. Conversely, 47.55% of females (n=68) reported accessing 
Facebook more than once per day as opposed to 28.80% of males (n=36)  in the sample who 
accessed Facebook multiple times per day.  
4.2.3 Finding two – Importance of Facebook. 
 A t-test of independent samples revealed some gendered differences regarding the 
importance of using Facebook for different purposes. This question asked participants to rate 
the importance of eleven statements from ‘strongly disagree’ to ‘strongly agree’. ‘Strongly 
disagree’ responses were coded with a 1, while ‘strongly agree’ responses were coded with a 
5. Girls were significantly more like than boys to say that Facebook was important for their 
social life, to follow what was happening in the lives of others, for expressing themselves and 
for entertainment. 
Table 4.1 
Gender Differences Regarding the Importance of Using Facebook for Different Purposes 
 Girls  Boys   
Facebook 
Importance 
 
M 
 
SD 
  
M 
 
SD 
 
df 
 
t 
 
p 
My social life 3.60 1.04  3.18 1.07 263 -3.24 0.001 
Communicate with 
others 
4.24 0.78  4.15 0.78 265 -0.91 0.363 
Follow what’s 
happening in the lives 
of others 
3.74 0.97  3.17 1.15 243 -4.37 0.000 
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Show popularity 2.39 1.22  2.42 0.99 264 0.24 0.811 
Entertain my friends 2.98 1.23  2.93 1.07 265 -0.36 0.718 
Express myself 3.30 1.15  3.00 1.08 266 -2.20 0.029 
Meet new people 2.89 1.40  2.89 1.28 262 -0.02 0.986 
Say things I’m too 
afraid to 
2.31 1.20  2.17 1.14 263 -0.96 0.336 
Gain popularity 2.29 1.26  2.33 1.06 265 0.31 0.760 
Entertain me 3.77 1.04  3.41 1.14 264 -2.66 0.008 
Show others what I am 
like 
3.31 1.20  3.14 1.12 266 -1.20 0.231 
18.88% of females (n=27) in the sample strongly agreed that Facebook was important 
to their social life in contrast to 8.80% of males (n=11) on the same question. The largest 
percentage of all respondents (36.57%, n=98) agreed that Facebook was important to their 
social life. 
10.40% of males (n=13) strongly disagreed with the statement that Facebook was 
important to follow what was happening in the lives of others. However, 21.68% of females 
(n=31) in the sample strongly agreed that this was an important factor of maintaining a 
Facebook profile. This was greater than the 9.60% of males (n=12) in the survey who 
recorded the same response. In response to whether or not Facebook was important to allow 
participants to express themselves, almost half of the female respondents in the sample 
agreed or strongly agreed (n=67) with this statement.  
 While no differences in gender were found in regards to the importance of Facebook 
and the ability to communicate with others, more than 88% of respondents (n=238) agreed or 
strongly agreed that this was an important aspect of Facebook. Furthermore, 8.39% of 
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females (n=12) compared to 2.40% of males (n=3) strongly agreed that Facebook was 
important to show popularity. 
 No statistically significant differences were found between genders in regards to the 
importance of Facebook to say things participants were too afraid to say in real life. In fact, 
more than 60% of all respondents (n=167) disagreed or strongly disagreed with this statement. 
To clarify, the results of the survey showed that for more than 60% of respondents (n=167), 
Facebook was not important to say things they were too afraid to say in real life. 
 Finally, no statistically significant differences in gender were found in response to the 
item “My Facebook profile is important to:  show other people what I am like”. The greatest 
percentage of respondents (32.84% of the entire sample, n=88) agreed with this statement 
while 12.69% (n=34) strongly agreed. 30.60% of the respondents (n=82) neither agreed nor 
disagreed with the statement. 
4.2.4 Finding three – Status updates. 
 Participants were asked to rate how often they updated their status, how much 
consideration they placed into their status updates and how import it was to update their 
status.  On all three questions, statistically significant differences between males and females 
were found.  
Table 4.2 
Gender Differences Regarding Frequency, Importance and Consideration of Status Updates 
 Girls  Boys   
 
Status Updates 
 
M 
 
SD 
  
M 
 
SD 
 
df 
 
t 
 
p 
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Frequency 2.85 1.26 ` 2.22 1.14 265 -4.25 0.000 
Consideration 3.24 0.99  2.91 1.26 228 -2.36 0.019 
Importance 1.93 0.95  1.56 0.77 265 -3.43 0.001 
 
Females were found to update their statuses on Facebook significantly more than 
males. 11.19% of females (n=16) in the sample reported to updating their status more than 
once per day as opposed to 2.40% of males (n=3) in the sample who reported the same 
behaviour. 35.20% of males (n=44) in the sample reported that they never posted a status 
update to Facebook compared to 18.18% of females (n=26) in the sample. More than half of 
the males (60.80%, n=76) in the sample updated their status monthly at best whilst 60.14% of 
females (n=60.14) in the sample update their status at least weekly. 
 In regards to the level of consideration towards status updates on Facebook, 19.20% 
of males (n=24) reported putting no consideration into their status updates compared to 3.50% 
of females (n=5) who reported putting no consideration into their updates. Finally, 39.86% of 
girls (n=57) said they put careful consideration into their status updates as opposed to the 
27.20% of males (n=34) with the same response.  
 Concerning the importance of status updates, more than half the male respondents 
(55.20%, n=69) reported that updating their status was not important compared to the 34.27% 
of females (n=49) who reported the same response. Almost half (48.95%, n=70) of the 
females surveyed reported that updating their status was somewhat important in comparison 
to 35.20% of male respondents (n=44) with the same response. 66.57% of all respondents 
(n=232) in the survey reported that updating their status was ‘not important’ or ‘somewhat 
important’. 3.50% of females (n=5) in the survey reported updating their status was very 
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important as opposed to male participants in the study – none of whom (n=0) reported that 
updating their status was very important. 
4.2.5 Finding four – Observations of Facebook friends using self-presentation 
strategies in status updates. 
Participants were asked to report how often they observed their Facebook friends 
adopting Jones and Pittman’s (1982) self-presentation strategies in their status updates. These 
strategies were articulated on the survey using language that was appropriate and 
comprehendible by 13 and 14 year olds. Statistically significant findings were found between 
genders in regards to the self-presentation strategies of intimidation and supplication. No 
statistically significant findings related to gender were found for the strategies of ingratiation, 
exemplification or self-promotion. 
 
 
 
Table 4.3 
Gender Differences in the Observation of Facebook Friends Using Self-Presentation 
Strategies Online 
 Girls  Boys  
Self-presentation 
strategy 
 
M 
 
SD 
  
M 
 
SD 
 
t(265)  
 
p 
Self-promotion 2.93 1.05  3.10 2.19 0.81 0.420 
Supplication 3.98 1.22  3.45 1.31 -3.41 0.001 
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Exemplification 2.61 1.06  2.40 1.10 -1.61 0.109 
Intimidation 3.47 1.22  2.94 1.29 -3.44 0.001 
Ingratiation 3.37 1.03  3.26 1.10 -0.86 0.389 
 
39.93% of all respondents (n=107) reported to sometimes observing self-promotional 
behaviours in the status updates of their Facebook friends. It is of interest that the self-
promotion category was the only strategy in which boys reported observing the strategy more 
than girls. Ingratiatory behaviours in Facebook friends’ status updates were reported by the 
largest percentage of all participants (32.46%, n=87) as occurring sometimes. 
25.60% of males (n=32) reported never having seen their Facebook friends adopt the 
exemplification strategy compared to only15.38% of females (n=22) who also reported never 
having seen the exemplification strategy. 
44.76% of female respondents (n=64)  reported to always seeing their Facebook 
friends adopt the supplication strategy in status updates as opposed to the 25.60% of male 
respondents (n=32) who provided the same response. Furthermore, the female responses to 
this question demonstrated an upwards trend. That is, the least amount of females reported to 
never seeing this strategy in friends’ Facebook status updates whilst the most amount of 
females reported to always seeing the adoption of this strategy in friends’ statuses. 
36.36% of female respondents (n=52) reported often seeing the intimidation strategy 
used by their Facebook friends in status updates whilst 18.40% of males (n=23) recorded the 
same response. More than half of the females surveyed (56.64%, n=81) reported to observe 
the intimidation strategy being used in status updates by their Facebook friends ‘often’ or 
‘always’. 
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4.2.6 Finding five – Status updates and self-presentation. 
 For several survey items, linear regressions were performed using SPSS in order to 
determine whether certain variables could be used to predict responses for other variables. 
Only those variables which were most closely related to self-presentation were included in 
these regressions. These regressions were run separately for males and females to test if the 
independent variable was significant. As this study is primarily concerned with girls, rather 
than the interplay between boys and girls, a holistic regression model was not required and 
the regressions were performed separately for boys and girls.  
 A linear regression revealed a positive relationship between the importance of 
Facebook for expressing oneself and the frequency of status updates, such that participants 
who reported that Facebook was important for expressing themself reported updating their 
status more often. The importance of Facebook for expressing oneself significantly predicted 
frequency of status updates for girls, b=0.40, t(141)=5.73, p<.001 and boys, b=0.38, 
t(124)=4.93, p<.001. The frequency of status updates explained variance in the importance of 
Facebook for expressing oneself in 17% of male (R2 = 0.17, F(1, 124) = 24.32, p<.001) and 
19% female (R2 = 0.19, F(1, 141) = 32.78, p<.001) respondents. 
 Similarly, by conducting a linear regression, a positive relationship was found 
between the importance of maintaining a Facebook profile for the purposes of showing others 
what one is like and the frequency of status updates. That is, participants who reported 
updating their status more frequently also reported that Facebook was important for showing 
others what they were like. Again, this finding was true for both male, b=0.28, t(124)=3.36, 
p<.001 and female, b=0.29, t(141)=3.76, p<.001 participants. Frequency of status updates 
could explain a small amount of variability in the importance of Facebook for showing others 
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what one is like for male (R2 = 0.08, F(1, 124) = 11.29, p<.001) and female (R2 = 0.09, F(1, 
141) = 14.16, p<.001) participants. 
 Frequency of status updates could be used to predict the importance of Facebook for 
either gaining or showing popularity. Using the dependent variable of ‘showing popularity’ 
and the independent variable of frequency of status updates a positive relationship was found. 
That is, the frequency at which a status was updated could be used to positively predict 
whether or not a Facebook profile was important for showing a user’s popularity for girls, 
b=0.49, t(141)=6.91, p<.001 and boys b=0.35, t(124)=4.87, p<.001. Frequency of status 
updates explained 16% of the variance of the importance of Facebook for showing popularity 
for male participants (R2 = 0.16, F(1, 124) = 23.71, p<.001) and 26% of the variance for 
female (R2 = 0.26, F(1, 141) = 47.80, p<.001) participants. Frequency of status updates was 
able to predict the importance of Facebook for gaining popularity. Again, this was the case 
for both males (b=0.37, t(123) = 4.76, R2 = 0.16, F(1, 123) = 22.64, p<.001) and females 
(b=0.48, t(141)=6.54, R2 = 0.23, F(1, 141) = 42.75, p<.001) in the sample. 
 A relationship was found for both male and female participants between the 
importance of updating their status and the importance of their profile to show other people 
what they were like. Participants who reported that updating their status was important were 
also found to report that their Facebook profile was important for showing others what they 
were like. The linear regression showed that this was true for males in the sample (b=0.44, 
t(123)=3.53, R2 = 0.09, F(1, 123) = 12.48, p<.001) as well as females (b=0.28, t(142)=2.74, 
R2 = 0.05, F(1, 142) = 7.52, p<.01). 
 Lastly a linear regression revealed a positive relationship between the importance of 
updating one’s status and the importance of using Facebook to express oneself. This 
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relationship was discovered for male (b=0.35, t(123)=2.87, R2 = 0.06, F(1, 123) = 8.2, p<.01) 
and female (b=0.46, t(142)=4.80, R2 = 0.14, F(1, 142) = 23.06, p<.001) participants. 
 In summary, the importance and frequency of status updates predicted participant 
responses to the importance of Facebook to express oneself and to show others what one is 
like. That is, the more important a Facebook status was to a participant or the more frequently 
the participant updated their status, the more likely the participant was to agree that their 
Facebook profile was important to show others what they were like or to express themselves. 
These responses point to the ways in which the frequency and importance of status updates 
can predict participants’ use of status updates for self-presentational purposes. 
4.2.7 Finding six - Qualitative survey responses. 
 The survey contained two open-ended questions to which participants were able to 
provide short answers. The first question asked participants to explain why they updated their 
status while the second question asked participants to record their three most recent status 
updates. 
 In response to the first question, “Why do you choose to update your status?” 248 
participants (out of the 349 returned surveys) provided responses. Of these responses, 134 
were provided by female participants while the remaining 114 were provided by male 
respondents. Many participants provided more than one reason or response to this question 
and these reasons were coded separately. Consequently, from the 248 participants who 
provided responses to this question, a total of 324 separate reasons for updating Facebook 
status updates were provided. Of these reasons, 192 were provided by female respondents 
and the remaining 132 were provided by males in the sample. 
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 Nine reasons were observed in the data. These were “Because/I can”; “Boredom”; 
“Communication”; “Tell others what I’m doing”; “Get likes”; “Fun”; “Expressing feelings”; 
“I don’t”; “Entertain others”. 11 of the 324 reasons were unable to be coded mainly due to 
insufficient or irrelevant responses. Responses such as, “On my statue”, “Meh because 
kitteh’s”, “Rare people know I'm a geek” and “To see something” are examples of responses 
to this question that were not able to be coded. 
 25.62% of all responses (n=83) to this question said that participants chose to update 
their statuses in order to tell others what they were doing. This was the most common 
response provided by female participants in the sample and equally the most common 
response for male participants in the sample. Males also frequently responded, “I don’t” to 
this question and, as mentioned, this was equally the most common response for males in the 
sample (23.48%, n=31). This was more than the 4.69% of females (n=9) in the sample who 
responded that they did not update their Facebook status. 
 Differences were also found between females and males who reported updating their 
status to keep in touch/communicate with others as well as those who reported updating their 
status in order to say how they feel. In both instances, females reported this as a reason for 
updating their status more than males. 12.50% of females (n=24) reported keeping in touch or 
communicating as a reason for updating their status as opposed to 5.30% of male respondents 
(n=7) while 13.54% of females (n=26) said that saying how they feel was a reason behind 
status updates. 4.55% of males (n=6) reported that they updated their status in order to say 
how they feel. 
 The second qualitative question on the survey asked respondents to provide their three 
most recent status updates. In total 445 status updates were collected from 174 participants. 
Of these participants, 109 were female and 65 were male. The 109 females who responded to 
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this question provided a total of 288 status updates. 65 male respondents provided the 
remaining 157 status updates. The responses were coded using five existing self-presentation 
strategies (ingratiation, self-promotion, intimidation, supplication, and exemplification) as 
articulated by Jones and Pittman (1982). However, the nature of the responses provided 
necessitated that three further categories of self-presentation be created (provocation, 
invitation and proclamation). Five of the status updates provided were not able to be coded. 
 The newly created self-presentation strategies are identified as: 
• Provocation:  status updates that are inflammatory or have the potential to 
offend or stir up negative responses from those who view or respond directly 
to them. For example, “Like for a confession, dislike and looks rate”; “One 
Direction suck! >:)” and “With a swing chop stab you'll be holding your neck 
together but your nuts drop”.  
• Invitation:  status updates where the purpose is to create conversation; elicit a 
response to a direct question; or to organise events. This strategy is an attempt 
to engender a pro-social interaction with the audience and does show a 
conscious attempt to garner a response. “anybody going to movie marathon”; 
“sitting at home board [sic] someone come over!! ” and “like for an inbox” 
are examples of status updates that adopted the invitation strategy. 
• Proclamation:  status updates that proclaim either what the creator is doing, 
has done or will be doing or those which declare the current feelings of the 
person writing the update. Status updates such as “on the bus feeling akward 
[sic]”; “I like my big puppy dog payton is cute”; and “Watching my sister 
wash her car :)” adopt the strategy of proclamation. 
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 Of these eight categories, differences between genders were found for two of the 
categories namely provocation and ingratiation. 18.47% of the status updates provided by 
male participants (n=29) were found to display the provocation strategy compared to the 
10.76% of status updates provided by females (n=31) that demonstrated provocation. Female 
status updates demonstrated the strategy of ingratiation more than did male status updates 
(22.92%, n=66 as opposed to 10.19%, n=16). 
 The most commonly adopted self-presentation strategy by both male and female 
participants was that of proclamation (one of the newly created categories). 43.31% of male 
status updates (n=68) displayed this strategy whilst the proportion of status updates provided 
by females adopting the strategy of proclamation was slightly less at 42.01% (n=121). For 
girls, proclamation was the most common strategy adopted followed by ingratiation (22.92%, 
n=66), invitation (11.81%, n=34), provocation (10.76%, n=31), self-promotion (5.21%, 
n=15), supplication (4.17%, n= 12), intimidation (2.08%, n=6) and exemplification (0.35%, 
n=1). 0.69% of girls’ status updates (n=2) were unable to be coded. 
4.3 Interview Phase of Study 
 Nine participants were interviewed in a one-on-one environment with the researcher. 
Of these, five participants were female and the remaining four were male. All of the 
participants had participated in the survey phase of study and were therefore drawn from the 
same sample. The participants were asked thirteen questions regarding their usage of 
Facebook and particularly status updates as well as questions pertaining to their observations 
of others’ use of Facebook and their responses were recorded and transcribed.  
4.3.1 Finding one - Motivation and method for updating status. 
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 Participants were asked to provide reasons as to why they chose to update their 
statuses and reasons as to why they felt their friends chose to update their statuses. 
Additionally, participants were asked to explain how they chose the information they would 
include in their status updates. A number of themes emerged from this. When participants 
were asked the reasons for updating their status, most responses (from both male and female 
participants) included reference to what they were doing; what was happening; or how they 
were feeling. This was also evident in participants’ explanations of how they chose what 
information to include in the status update with most participants choosing recent information; 
events or stories that were fun; or simply to provide an update of recent events. 
• “Just to inform people about what I've done recently, I guess, not too much 
information personally, just an update of what's been happening” (Female 
participant). 
• “Certain events that go on through my life might be significant enough just to stick on 
to show my friends” (Male participant). 
• “Well, I kinda of just like go from what I did that day, and if it was fun, I will just put 
it up as a status” (Female participant). 
 However, when participants were asked why others updated their statuses, the 
responses from female participants in particular were markedly different compared to their 
responses about their own statuses. As mentioned above, when describing their reasons for 
updating their own status the responses mainly referred to the proclamation strategy. The 
following responses from female participants regarding their thoughts as to why their friends 
updated their status told a different story: 
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• “Sometimes I think they do it to get attention. And to… they just do it to make them 
popular and stuff sometimes. Yeah” (Female participant). 
• “For attention, most of them” (Female participant). 
• “Well, some of my friends have different reasons, some people the same as me, some 
people to get attention, some people statuses are just depressing… and yeah”(Female 
participant). 
 Male participants suggested that other people chose to update their status for very 
similar reasons as the participants themselves: to let people know what was happening; what 
they were doing; or what they were feeling. Some female participants, however, described 
their own motivations as largely information based (that is, incorporating the proclamation 
strategy) but felt that others were motivated by gaining attention or popularity. This contrast 
in relation to the perception of one’s own motivations for performance, as opposed to the 
performances of others will be discussed in depth in the following chapter. 
4.3.2 Finding two - Reliability of status updates. 
 Participants were asked if they could tell what others were like based on their status 
updates and, conversely, if others could tell what they were like based on the same thing. 
Participants of both sexes agreed that sometimes they were able to tell what others were like 
and that others would be able to tell what they were like based on their status updates. 
However, participants often made reference to other factors viewed in conjunction with status 
updates in order to tell what a person is like based on a status update. For example, one male 
participant made reference to not being able to rely solely on the content of a status update in 
order to tell what another person is like, “It's by how you say it, and not what you're saying 
sometimes”. Another male participant referred to this by explaining, “It's not a sole thing that 
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would determine a person. Because a Facebook status can be real or fake, you don't actually 
see them, and you don't see what they're feeling”. One of the female participants elaborated 
on this by giving a specific example of how a Facebook status needs to read in conjunction 
with other contextual clues in order to make judgements about the person writing it: 
I read someone’s status the other day and said how she was going to a party and stuff, 
and so you kind of get an idea that they’re an outgoing person that likes to be very 
social. And so you can just tell by what they write, and sometimes if they're more 
proper they will write it in a different way. 
For many of the participants, they agreed that it was easy to use information in their own or 
in others’ status updates to determine what kind of person they were. As in the example 
above, the wording of the status in conjunction with the content of the status was mentioned 
several times by participants of both genders as useful information. Furthermore, 
proclamations of activities were also used to make decisions about the poster: 
• “I do a lot of science and geeky things online. Most of the time I do really science-y 
spiels that I like doing, just for the fun of it. So from that they would be able to tell 
that I like science” (Male participant). 
• “If you're a sporty person you might always be saying “I'm going for a run or a jog” 
or something, and if you’re a musical person you could say your achievements, and so 
people get an idea of your life” (Female participant). 
• “This guy that I know on Facebook, he always updates his status every hour of what 
is going on, ‘cause he always makes things hilarious, and sound like he’s got a heap 
of humour in him” (Male participant). 
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In summary, the participants felt that Facebook status updates could be used to 
determine what a person was like. However, “Many crucial facts lie beyond the time and 
place of interaction or lie concealed within it” (Goffman, 1959, p. 2). In line with Goffman’s 
assertions, the participants pointed to factors outside of the content of the status that could 
either help or hinder in determining what a person was like.  
4.3.3 Finding three - Self-presentation strategies in status updates. 
 Participants were asked a number of questions related to the frequency of self-
presentation strategies as discovered in the survey. All of the participants in the interview 
agreed that the proclamation strategy was the most common self-presentation strategy 
adopted in status updates. Many of the female participants, in particular, elaborated on their 
feelings towards Facebook friends who used the proclamation strategy and their opinions 
regarding the worth of the proclamation strategy online: 
• “You can say you’re at the beach, because it’s kinda letting people know what you're 
doing. But when you put up “I'm bored” I don't get it, because, if you're bored just get 
off Facebook and do something. So yeah. Yeah I see most people, doing “like for 
likes” and stuff like that. But a lot of people do put up that they’re bored. Yeah” 
(Female participant). 
• “With saying “yeah, I'm at the beach” yeah, that's fine, people know what you're up 
to. But saying stuff like “I'm bored” or “I'm going to have a shower” or stuff like that, 
you don't really need to know, that's just too personal. But “oh yeah having fun time 
at the beach with so-and-so”, yeah that's telling you what you're doing, not personal, 
but yeah” (Female participant). 
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One of the most common status updates collected in the survey phase of study was, 
“Like for a like”. When a user posts a status update on Facebook, the person viewing that 
status can either comment on the status, ignore the status, or ‘like’ the status. ‘Liking’ a status 
involves clicking a button that says ‘Like’ underneath the status. These ‘likes’ are represented 
underneath the status by a thumbs up symbol underneath the status and a number next to the 
thumbs up – showing how many people have ‘liked’ the status. When a user posts a “Like for 
a like” status, for everybody who clicks ‘like’ the person who posted the status will write 
something that they like about the person on that person’s Facebook wall. Essentially, “If you 
click ‘like’ on my status, I will write something that I like about you on your wall”. In the 
survey phase of study, status updates of this nature were coded as ingratiation as the aim of 
these statuses is to seem likeable by using flattery to give others compliments. In the 
interview, participants were asked what someone who posted, “Like for a like”, might be 
trying to say to other people about themselves: 
• “In a way, it's your way of making people happy and put a smile on their face, to meet 
that day. I wanna make people happy when I do it” (Female participant). 
• “They just want to make people feel good about themselves. If someone’s bored or 
sad at them, they can “like” that, some people make them feel better” (Male 
participant). 
• “Well I guess they’re trying to make other people feel happy, to make themselves 
come out as “oh they're nice” or “they’re sweet” and all that, just to make themselves 
look better” (Female participant). 
While the participants agreed that part of the purpose of this kind of status is to pay 
others compliments, the interviews revealed a certain politics around “Like for a like”. 
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Several of the respondents articulated that part of the reason for posting such a status is 
simply to get attention. As part of the process involves ‘getting likes’ as the catalyst for 
providing compliments, the number of ‘likes’ on a status is somewhat of a marker of the 
poster’s popularity. Furthermore, a Facebook friend ‘liking’ the status does not guarantee a 
compliment on one’s wall:   
• “But they mostly don't do it to everyone anyway, only the people they like. People 
ignore people even if they have liked their status” (Female participant). 
• “The owner of who said “like for a like” they don't really know what to say 
sometimes. If it's someone they dislike, then they might not do it, or they will say 
something that’s a joke and just lie about that” (Male participant). 
• “They just want to get popular again. They want people to like their status… so they 
can… yeah, I don't know. I don't know. They don’t want to get popularity all the time, 
but most people do, depending on what the person’s like” (Female participant). 
Finally, participants were asked to explain why the exemplification strategy (or trying 
to seem busy and hard-working) was the least used strategy in the status updates. The attitude 
of most of the participants towards this question was summed up succinctly by one female 
participant who stated simply, “Because that’s not popular these days”. For both male and 
female participants in the interview, coming across as busy or hard-working was simply not a 
popular thing to do and would not be of interest to those reading it.  
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4.3.4 Finding four - Importance of status updates as a Facebook feature. 
Participants in the survey were asked about the importance of status updates and if 
there are other features of Facebook that they believe are more important than status updates. 
The general consensus from the respondents was that status updates are fun, popular and used 
often but that they are not an important feature of Facebook. Their main function, according 
to the participants, is to give people an idea of thoughts, feelings and activities: 
• “I don't think they’re very important. But in a way, if they’re about what you're doing 
in your life, it gives people the idea of the person you are and who you achieved to be, 
like what your personality is” (Female participant). 
• “They're not that important. It just gives you an idea of what they're doing, or how 
they're feeling” (Male participant). 
When asked if there were any features on Facebook more important than status 
updates, ‘inboxing’ and photo sharing were frequently mentioned. ‘Inboxing’ is essentially an 
inbuilt chat feature on Facebook. It is possible to use Facebook to see which of your 
Facebook friends are currently online and then chat with them privately. Also, it is possible to 
use this feature to send messages privately to Facebook friends who are not online. The 
perceived privacy as well as the increased levels of disclosure afforded by ‘inboxing’ were 
the key features mentioned by the participants which made it a more important feature than 
status updates. 
• “Inboxes are very important, because if you don't want other people letting know 
what you feel, or what you're doing, you can tell someone by themselves in the chat. 
And everyone will just not… Everyone won't know and only one person will know” 
(Male participant). 
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• “Chatting to people personally more than allowing everyone to see your statuses. It's 
more personal and you can tell them more information, without putting too much on 
your status. And it's more interesting when you're talking one-on-one with somebody” 
(Female participant). 
4.3.5 Finding five - Differences. 
Finally, participants were asked if there were differences in the ways that boys and 
girls use Facebook and status updates and also if there were differences between how people 
act online and offline. Essentially, the participants agreed that there was a difference between 
how boys and girls use status updates. Boys, according to the participants, were much more 
straight forward when posting status updates on Facebook while girls used them to get 
sympathy or attention. Additionally, the participants made reference to the amount girls used 
Facebook in comparison to the amount that boys used Facebook.  
• “A lot of times girls usually trying to make themselves sound bad to get sympathy. 
And guys just tell it how they want to say it” (Male participant). 
• “Boys don't post as much, and girls are mostly… most of the girls when they post, 
they’re all “my life is so bad”, and stuff like that. But boys don't really post those 
things, they post about random stuff” (Female participant). 
• “Some girls, lots put up “like for a like”, “like for a date and rate”, like for this, like 
for that, comment for anything. Boys just put up basically what they're doing, 
sometimes “like for a like” if they wanna have a girlfriend, “like” if you're single. 
Some people are looking for girlfriends and boyfriends, but some people just don't 
really put up things. And there is a huge difference to it, ‘cause some girls put up a lot 
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of statuses, probably every five minutes, and boys would put up one probably every… 
day. Once every day” (Male participant). 
• “Yeah there is differences, ‘cause boys put up stuff about “oh yeah chilling with so-
and-so”. Where some girls tend to put up about the fights they're having with people, 
or how depressed they are, or yeah… They can put up “yeah I’m hanging out with so-
and-so”, but most girls tend to put up about “oh yeah had a fight with so-and-so blah 
blah blah, I won, or, I’m so depressed rah-rah-rah”” (Female participant). 
In regards to the differences between online and offline behaviours, the participants 
agreed that there was a difference. When asked to articulate this difference, most described 
that people who are shy or who don’t speak much offline post more on Facebook and feel 
more confident talking to others online. This response was consistent across both male and 
female participants. As far as other behaviours, only one participant mentioned that some 
people can be ‘rude’ on Facebook but would be too afraid to say the same thing to someone 
offline. Essentially, the differences articulated by the participants between online and offline 
behaviour seemed to be isolated to the binaries of shy and outgoing. 
4.4 Summary 
 A large amount of data was collected in this study through both the survey and the 
interview. General user information was collected and many differences were found between 
males and females. The focus of this study is on females only, however, it is important to 
acknowledge that differences do exist between genders. Furthermore, the qualitative data 
collected through the interviews and open-ended questions shed light on the data collected 
quantitatively. The large amount of surveys collected in this research creates a large base of 
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data from which to analyse. The following chapter will use this data in order to answer the 
two research questions of this study.  
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Chapter 5: Analysis 
“A squirrel dying in front of your house may be more relevant to your interests right now 
than people dying in Africa.”  Mark Zuckerberg 
(Kirkpatrick, 2010, p. 181) 
5.1 Overview 
This chapter will analyse the data collected in light of relevant literature. This chapter 
will be framed around the two key research questions driving this study. First: What self-
presentation strategies are preferred by year eight girls in their Facebook status updates? 
Second: Why and how do grade eight girls use status updates on Facebook?  In order to best 
answer these questions, references may also be made at times to male participants in the 
study to make clear the distinctions (if any) between how males and females in the chosen 
demographic use self-presentation strategies in status updates. 
Cultural differences have been found to impact on the nature of self-presentation (Chu 
& Choi, 2010; Dominick, 1999; Jung et al., 2007). Since this study is located in one 
Australian school only, the results cannot be generalised across the entire population. At the 
time of data collection, none of the students enrolled at the school had a language background 
other than English and only 3% identified as Indigenous or Torres Strait Islander (MySchool, 
2014). The ICSEA distribution of students shows that 71% of students were in the middle 
quarter and 53% of students who graduated from the school in 2012 went on to TAFE, 
vocational study or employment. Taken together and combined with the researcher’s 
anecdotal reports of the students enrolled at the time, it can be assumed that the students were 
largely working or middle class and were at least linguistically homogenous if not culturally 
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so at the time of data collection. As this is the first study of this kind in Australia, it is 
difficult to gauge the extent to which this cultural background has influenced the students’ 
strategies. 
5.2 Research Question One: Preferred Self-Presentation Strategies 
Jones and Pittman’s (1982) self-presentation strategies served as the framework by 
which the status updates in this study were coded. Additionally, Goffman’s (1959) work on 
impression management suggests that individuals will attempt to present themselves 
favourably in social interactions – this seems to apply to both online and offline performances. 
Given that individuals spend most of their time interacting with others, whether in an online 
or offline environment, it should be noted that these ongoing interactions shape people’s 
views of themselves which inform their self-presentational efforts in future interactions 
(Rosenberg & Egbert, 2011). It is pertinent to the current discussion that, given the 
theoretical framework employed in this study, all actions, whether intentional or otherwise, 
can be viewed as social performances (Goffman, 1959). Furthermore, whether an actor 
intends to or not, audiences will infer identity statements even if none are intended (Walker, 
2000). Identity statements, as described in Chapter 2.4, refer to claims made about an identity 
that are made implicitly or explicitly. Goffman (1959) expressions given and expressions 
given off whereby expressions given are made consciously and expressions given off are 
made subconsciously. Previous studies into self-presentation online have revealed that 
ingratiation (whereby individuals use flattery or favours in order to be seen as likeable) is the 
most commonly used of Jones and Pittman’s self-presentation strategies (Chu & Choi, 2010; 
Dominick, 1999; Valkenburg et al., 2005). However, what is important to note is that these 
studies have focussed on the social networking profile as a whole rather than isolated features 
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of the profile such as status updates which form the focus of this study. In the present study, 
ingratiation was a commonly used strategy (in fact for female participants it was the second 
most popular) however Facebook, and the status update in particular, appears to have 
necessitated new strategies for self-presentation online. In order to answer the first research 
question, the three newly created categories will be discussed in isolation followed by a 
discussion of the existing five categories as they were manifest in this study. 
For female participants, proclamation was the most common self-presentation strategy 
employed and was apparent in 42.01% of all the updates (n=121) provided by grade eight 
girls in the study. This was followed by ingratiation (22.92%, n=66), invitation (11.81%, 
n=34), provocation (10.76%, n=31), self-promotion (5.21%, n=15), supplication (4.17%, 
n=12), intimidation (2.08%, n=6) and exemplification (0.35%, n=1) which was the least 
common self-presentation strategy employed. Status updates provided by males in the study 
showed similar preferences for self-presentation strategies, however, provocation was the 
second most commonly adopted (18.47%, n=29) and ingratiation (10.19%, n=16) was the 
fourth most commonly adopted strategy (for girls ingratiation was the second most 
commonly adopted and provocation was fourth most common). 
5.2.1 Proclamation. 
There are several explanations as to why new self-presentation strategies needed to be 
created in order to accommodate the status updates collected in this study. The most feasible 
of these appears to be the disembodiment of the user from both time and space; the constant 
feedback loop afforded by the technology; and the importance of group identity to the users 
in this study. As mentioned in section 4.1.8, three new strategies were created in order to 
accurately code the status updates collected for this study: proclamation, invitation and 
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provocation. For both female and male participants in this study, the proclamation strategy 
was by far the most popular strategy employed and was evident in more than 40% (n=189) of 
all the updates collected. Proclamation is understood as status updates that proclaim either 
what the creator is doing, has done or will be doing or those which declare the current 
feelings of the person writing the update. The prevalence of this strategy is not surprising due 
to three factors: proclamation as blog; disembodiment from time and space; and a desire for 
feedback about identity statements. 
Previous research into the popularity of blogs amongst young people could explain 
the popularity of the proclamation strategy in status updates. In particular, these studies found 
that blogging was a more attractive pursuit for girls rather than boys (Davis, 2010; Blinka & 
Smahel, 2009). Blogs are considered to be a remediation of journals and diaries 
(Coeckelbergh, 2011). Considering this, and taken in conjunction with the findings of a study 
by Lenhart and Fox (2006) where it was discovered that blogs were primarily used to 
document personal experiences and share them with others, it is not surprising that 
proclamation was the most popular strategy adopted amongst females in the study who 
posted status updates. Status updates are a form of blogging (albeit micro blogging) in which 
users can document and inform their friends en masse of their thoughts, feelings and 
activities. While it is true that all status updates can be considered a form of blogging, 
proclamation is the strategy which involves documenting personal experiences which has 
been shown is the primary use of blogs (Lenhart & Fox, 2006). A quick glance over the status 
updates collected in this study reveal this kind of diarising of experience: 
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• “Flying out to Darwin tomorrow! Nervous but happy I get to see dad! Sad part have to 
get up at 6am :( and don't get to see mum for two hole [sic] weeks!” (Female 
participant). 
• “It's so cold wth” (Female participant). 
• “Went iceskating with the bestfriend” (Female participant). 
 
While it does appear that participants are using Facebook status updates to diarise 
their experiences, thoughts and feelings, some discussion as to the role of the audience, and 
Facebook as the platform for this type of self-presentation is needed in order to more 
comprehensively understand why the proclamation strategy was so prevalent in the sample. 
Facebook’s ability to provide users with feedback regardless of temporal or spatial 
boundaries goes some way to explaining the need for creating the proclamation strategy. 
Participants’ desire to continually update others as to their thoughts, feelings and activities 
through the proclamation strategy on face value seems extremely banal. Take some status 
updates which simply proclaim, “being bored” and “It's too hot I cant sleep x-L” as the 
epitome of such banality. Sticking close to facts through the proclamation strategy is one 
such means of protecting or safeguarding a performance and reducing the chance of being 
discredited by an audience (Goffman, 1959).  
The prevalence of these statements can also be when viewed in context of the 
relationship between personal and social identity. Zhao et al. (2008) refer to this interaction 
as a public process where both ‘identity announcements’ and ‘identity placements’ are made. 
In this study, proclamation (and thereby an ‘identity announcement’) was used heavily. By 
proclaiming current activities or feelings, participants in the study were consequently 
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claiming an identity and therefore making an ‘identity announcement’. For example, a status 
update such as, “My puppy just ran towards me with her lead in her mouth! Aw! (:” makes 
claims to a personal identity and can be interpreted by the viewer in many ways. Hypothetical 
interpretations could be in reference to the poster’s personality (“She’s so sweet!”) to the 
poster’s interests (“She likes puppies!”) or could appeal to something in the person reading it 
(“I like puppies too!”). All of the interpretations would lead to an endorsement of the claimed 
identity. ‘Identity placement’ occurs when others endorse or support the previously 
announced identity and elicits the shift from personal to social identity (Zhao et al., 2008). As 
Facebook provides users with immediate feedback channels (in the form of ‘likes’, comments, 
shares and even through ignoring a status) it becomes possible for ‘identity placement’ to 
occur. If this feedback is positive, the teenager’s identity belief is therefore strengthened, 
however, in the instance that the feedback is negative, teens may take steps to change their 
identity (Harrell-Levy & Kerpelman, 2010).  
Barker (2009) found that one of the main motivations for using social networking 
sites is social identity gratification which describes peoples media choices to bolster a sense 
of group belonging and social identity. For those adopting proclamation, it may be attempt to 
establish an agreed upon ‘party line’ as part of establishing a team (Goffman, 1959, p. 85).  
By looking at others’ profiles, feedback as to what is and is not socially appropriate is 
provided by virtue of the peer group (boyd, 2007). This desire for feedback and to feel part of 
a social identity or team was reflected in participant responses as to why they updated their 
status:  
• “because I want to see reachtions [sic] of others” (Female participant). 
• “Because if feel that others can relate to me” (Female participant). 
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• “Get peoples opinion - am I valued to you?” (Female participant). 
• “To let people know I'm not lazy and that I do stuff” (Female participant). 
• “I choose to update it so people know I am not just some old person who wrights [sic] 
boring stuff” (Male participant). 
The results from this study appear to indicate that, just as in the offline world, online 
participants are part of a constant feedback loop. Additionally, while some of the participants 
in this study were able to articulate the role of audience feedback in their motivation for 
posting a status update, the most common reason for participants choosing to update their 
status was to let others know what they were doing. When asked to provide reasons for 
updating their status, 27.08% of responses from girls (n=52) related to telling others what 
they were doing and 13.54% (n=26) related to telling others how they were feeling. This 
motivation is clearly translated into the proclamation strategy as, by definition, it involves 
proclaiming activities or feelings. “Teenagers must determine where they want to be situated 
within the social world they see and then attempt to garner the reactions to their performances 
that match their vision” (boyd, 2007, p. 22). While it is true that audience feedback is integral 
to all self-presentation strategies articulated in this study, given the prevalence of the 
proclamation strategy amongst the data collected in the status updates of the female 
respondents, proclamation is the main strategy for receiving this feedback. Taken in 
conjunction with the frequency at which statuses are updated (more than 60% of female 
respondents [n=132] updated their status at least once per week and were more than four and 
a half times more likely to report updating their status multiple times per day than were males) 
and the role of feedback from the audience, the desire for the participants to answer the 
identity questions of “Who am I to others?” and “What do you see/want in me?” (Zizek, 1989, 
p. 95) is evident.  
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The importance of receiving feedback in order to feel part of a social group has 
already been discussed, however, the disembodiment of the actor from time and space may 
go some way to further articulating the relationship between the motivations, self-
presentation strategies and feedback surrounding status updates. As online interactions on 
Facebook are largely nonymous (the opposite of anonymous) (Zhao et al., 2008) many online 
relationships are anchored offline. In this respect, due to the anchoring of online relationships 
to the offline, it becomes important to maintain synergy across whatever identity claims are 
being made and maintain a consistent identity performance across mediums. Furthermore, 
Goffman (1959, p. 2) addresses the issue of time and space stating that, “Many crucial facts 
lie beyond the time and place of interaction or lie concealed within it”. Therefore, due to the 
high level of nonymity on Facebook, the level of conformity is fairly high as deviance from 
established social norms and expectations puts the performer at risk of ridicule or having the 
claim to a given identity being called out as fraudulent (Goffman, 1959). This level of 
nonymity and anchorage to the offline world explains the high frequency of the proclamation 
strategy as it appears to be an attempt to provide the audience with an insight into the actor’s 
physical time and space.  
 Many studies have demonstrated the level of parallelism in identities between the 
online and offline worlds (Back et al., 2010; Blinka & Smahel, 2009; Miller & Arnold, 2003; 
Subrahmanyam et al., 2008; Wright & Li, 2011). While anecdotally many people complain of 
the banality of Facebook, largely due to the prevalence of the proclamation strategy, it could 
be argued that the prevalence of status updates reflecting such a strategy is simply a reflection 
of the offline world. For example, an update such as “My staffy femal [sic] dog, had four 
adorible [sic] puppies last night (an accident) with my golden retriever male dog” takes the 
place of recounting the same story to friends offline as do other proclamatory updates such as 
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“Going to the Nickelback and Possibly Reece Mastin concert <3”. As screen objects are 
disembodied from a physical referent (Turkle, 1995) the use of the proclamation strategy may 
have been borne out of a desire to create the impression of a physical referent and anchor the 
online identity performance to time and/or space. For example, a status update adopting the 
proclamation strategy such as, “Sittin [sic] in da car wiv[sic]  my dog on my lap while drivin 
[sic]  to da [sic]  airport cause im [sic] cool like that ;)” anchors the poster in some regard to 
space (in the car) and time (while driving to the airport) and, to some extent, negates the 
absence of a physical referent. Again, anecdotally, many would argue that the majority of this 
information is not important for others to know. However, when viewed in light of other 
factors it begins to make more sense. The relationship of the proclamation strategy to these 
other factors could be represented visually as: 
 
Figure 1. A visual representation of the relationship of the proclamation strategy to theory and self-
presentational goals. 
 
Status update 
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5.2.2 Invitation. 
 Based on the updates collected, ‘invitation’, was another of the newly created self-
presentation strategies and the third most adopted strategy by female participants in this study. 
11.81% (n=34) of all the status updates collected from girls showed evidence of this strategy. 
The invitation strategy was applied to status updates where the purpose was to create 
conversation; elicit a response to a direct question; or to organise events. These statuses 
needed to show evidence of engendering a pro-social interaction with the audience and reflect 
attempts to garner a response. Considering that Facebook is, by definition, a social 
networking tool, it is unsurprising that such a category would need to be created. The 
research points to girls’ attraction to social networking sites for this reason: the privileging of 
the sense of community as well as the prominence and value placed on connections with 
others (Correa et al., 2010). Indeed, there was a significant difference between males and 
females in the study when it came to providing reasons for updating Facebook status. 
Females were more than twice as likely as males to say that they updated their status in order 
to keep in touch or communicate (12.50%, n=24 as opposed to 5.30%, n=7). It is important to 
note that in this study status updates that instigated communication or were largely 
information seeking were categorised as adopting the invitation strategy. “Anyone going to 
chermside tomorrow!” and “Having a halloween parti [sic] like if yoh [sic]  wanna [sic] 
come,” are both examples of this strategy. In any case, the invitation strategy is an attempt to 
engender a pro-social interaction with a peer online. 
   Barker (2009) found that virtual companionship was one of the key motivating factors 
explaining social networking use. Furthermore, communication with peers online can both 
supplement and substitute offline or traditional means of communication (Anderson-Butcher 
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et al., 2010). This supplementation and substitution was evident in the status updates adopting 
the invitation strategy. Examples of substitution were clear. For instance: 
Having a party like you wanna come and I'll text email etc were gonna[sic]  have 
pinyatas [sic], apple bobbing etc (Female participant). 
In this example, the status update has substituted a more traditional paper invite as a means of 
communicating to peers. However, supplementation of existing methods of communication 
appeared to be a more common use of the invitation strategy: 
• “Stupid maths assignment is really annoying me!! Is taking so long to do one stupid 
questions!! How is urs [sic] going (persons name)?” (Female participant). 
• “Someone inbox me, or like for one. Only if you can keep the convo going” (Female 
participant). 
In the examples above, the status update supplemented traditional means of communication 
by providing another channel for participants to ask questions and have conversations. The 
second example, whereby the participant instructed Facebook friends to either inbox her or 
‘like’ for an inbox refers to a feature of Facebook whereby users can have private chats with 
one or more people without these conversations being broadcast to all of their Facebook 
friends. Therefore, these invitations for virtual companionship could be explained by social 
identity gratification. 
The supplementation of more traditional communication methods makes sense in light 
of self-presentation. The prevalence of requesting ‘inboxes’ in statuses adopting the invitation 
strategy is not surprising considering that social networking sites provide their users with 
much more control over impression management (Kramer & Winter, 2008). This was 
addressed by participants in the interview who said of ‘inboxing’: 
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• “...it's more personal and you can tell them more information... it's more interesting 
when you're talking one-on-one with somebody” (Female participant). 
• “Inboxes are very important, because if you don't want other people letting know 
what you feel, or what you're doing, you can tell someone by themselves in the chat... 
Everyone won't know and only one person will know, because that's the true person 
[for whom the message was intended]” (Male participant). 
Furthermore, 12.50% of girls’ responses (n=24) explaining why they chose to update their 
status related to keeping in touch or communicating as opposed to 5.30% of boys (n=7) who 
provided the same response. Interestingly, boys’ status updates adopted the invitation strategy 
slightly more than the girls (14.01%, n=22 compared to 11.81%, n=34). Previous research 
goes some way to explaining these findings.  
 It makes sense that invitation would be a commonly adopted strategy for both 
genders in light of previous studies that found that girls use social networking sites in order to 
maintain existing relationships while boys are more likely to use the sites to flirt and make 
new friends (Barker, 2009; Subrahmanyam et al., 2008). While online, females are more 
interested in the relational aspects of social networking while males tend to focus on features, 
entertainment and information seeking (Barker, 2009). The findings of these studies point to 
the socially enforced, normalised and apparent ‘naturalness’ of differences between genders. 
The participants themselves perceived gender differences regarding status updates on 
Facebook. On these gendered differences: 
• “Most boys would do it for the fun of it, or dares or sometimes even trolling. But girls 
are very much emotional people” (Male participant). 
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• “...girls just put up stuff like “like for a like”, and boys just put up stuff about them 
and what they did. But girls are more specific and want the boys to know everything 
what they're doing, to get attention from them” (Female participant). 
The definition of invitation adopted in this study accounts for the information seeking 
preferences of boys as well as the relational aspects of the sites that girls appear to prefer. 
When asked about the importance of Facebook to their social life, 58.74% of girls (n=84) 
agreed or strongly agreed that it was important. The number of girls who strongly agreed was 
statistically more significant than the percentage of boys who reported the same. However, 
both boys and girls in the study agreed or strongly agreed that Facebook was important for 
communicating with others (88.00%, n=110 and 89.50%, n=128 respectively). Therefore, 
communication and interaction appears to be an important aspect of Facebook for both males 
and females in the study.  
For girls, however, social networking sites are a forum for asking more intimate 
questions and increased self-disclosure (Bane et al., 2010). In fact studies show that, when 
online, women tend to disclose more of themselves than men (Broege, 2009; Dominick, 
1999). It is perhaps this combination of increased self-disclosure and control over impression 
management that draws girls to use the invitation strategy. Consider that the bulk of status 
updates adopting the invitation strategy were along the lines of “like for an inbox”, the 
invitation strategy could be an attempt by the actor to move the identity performance into a 
more controlled forum or stage. Stern (2007) contends that girls value a sense of control and 
power over their social environment. By adopting the invitation strategy, girls are afforded 
both. ‘Inboxing’ (essentially the chat function of Facebook) allows users to control their 
responses, audience and time (in the sense they can control if and when they respond and to 
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whom) and therefore provides girls with a more controlled environment by which they can 
strategically employ a variety of self-presentation strategies. One male participant touched on 
this sense of control saying that inboxing is more important than status updates because, 
“You actually get to do it yourself, [and] don't have to have everybody see”. Goffman (1959) 
notes that intelligent performers will be able to adjust their performances to suit the nature of 
the props and setting available to construct the performance. Additionally, the ‘front stage’ of 
the performance becomes much more clearly defined by inboxing and therefore it becomes 
simpler for the performer to adjust their performance according to the audience. With this 
understanding, invitation then becomes a strategy employed in order to establish an 
environment over which the actor has more control and power. 
This sense of control and power can be applied to supplemented forms of 
communication such as inboxing. A sense of control and power is also evident in those status 
updates that utilised the invitation strategy and supplemented traditional communication 
strategies. Take the status update provided earlier which supplemented traditional means of 
invitation, “Having a party like you wanna come and I'll text email etc were gonna [sic] have 
pinyatas [sic], apple bobbing etc.” In this example, the invitation strategy is used and it is 
clear that the adoption of this strategy in this context (to invite people to a party) provides the 
poster with control and power over the following interaction. Alerting people to the fact that 
she will “text email etc” with details and asking people to ‘like’ the status if they want to 
come, gives her control and power over the interaction. First, she can gauge who would 
actually be interested in coming to her party through the ‘likes’ and then she has control over 
who she will then invite at a later date.  
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Therefore, the prevalence of the invitation strategy amongst the girls in this study is 
likely the combination of several factors. The desire for virtual companionship (Barker, 2009) 
due to girls valuing a sense of community and interactions with others is one factor. Second, 
the invitation strategy allows girls to supplement and substitute offline forms of 
communication. Third, the invitation strategy, in many respects, affords its user a sense of 
control and power over an interaction - qualities which girls value in online interactions 
(Stern, 2007).  
5.2.3 Provocation. 
Provocation was the second most common strategy adopted by males in the study and 
the fourth most common for the females in the study. Again, like invitation and proclamation, 
provocation was a newly created self-presentation category. Provocation, as a self-
presentation strategy, is seemingly the most subjective of the newly created categories. This 
is because, by the definition adopted in this strategy, provocation means status updates that 
are inflammatory or have the potential to offend or stir up negative responses from those who 
view or respond directly to them. Therefore, a status update adopting the provocation strategy 
may be deemed offensive by one audience member but not so by another. This subjectivity in 
coding is addressed by the methodology of content analysis employed in this study which 
asserts that readers do not always interpret a text in the way it was intended by its creator 
(Krippendorff, 2010). Therefore, an actor adopting the provocation strategy may not have 
meant to offend, however Goffman (1959, p. 66) points out that audiences have the power to 
derive unintended meanings from performances. On the other hand, an actor adopting the 
provocation strategy may have meant to offend and Goffman (1959) also argues that 
performers will likely experiment in instances where the performance is brief.  
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The provocation strategy appears to be inflated in the context of the online 
environment. Turkle (1995) defines three keys positions related to identity online which are 
important to consider in light of the provocation strategy. First, that experimentation with an 
online identity that is different from one’s offline identity is an enjoyable experience. Second, 
and as a caveat to the first position, is that this kind of experimentation grows old quickly and 
sustaining these experimental identities becomes tiring and labour intensive. Third, that the 
internet provides a stage on which inhibited aspects of one’s identity may be played out. 
These identity experiments were found to be more prevalent amongst younger internet users 
with 53% of 13-14 years olds admitting to frequently experimenting with identity online 
(Valkenburg et al., 2005). 
The status updates employing the provocation strategy appeared to be an attempt to 
push boundaries. Of the three newly created strategies, provocation seemed to be the most 
overtly and consciously experimental. For Goffman (1959, p. 35), social actors will attempt 
to tailor their performances in order to “exemplify the officially accredited values of the 
society”. In contrast, however, many status updates contained references to sexual content; 
romantic relationships; or controversial content and therefore appeared to be experimenting 
with social norms. However, there were noticeable differences between how the boys in the 
sample adopted the strategy as opposed to the girls. Consider the following updates: 
• “Like for a confession, dislike and looks rate” (Female participant). 
• “How do people just have sex with complete strangers? I can't even order pizza over 
the phone” (Female participant). 
• “like for a first impression” (Female participant). 
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• “Im [sic] extremely hungry to eat some nose hair. Anyone want to solve my problems 
please?” (Male participant). 
• “If dicks could fly your mouth would be an airport” (Male participant). 
• “R.I.P Hitler” (Male participant). 
The above updates were all considered to employ the provocation strategy as they were either 
inflammatory or had the potential to offend. This potential to offend is important to note. On 
face value, many of the status updates did not appear offensive. However, the outcome of 
these statuses could potentially offend. Consider that many of the girls adopting this strategy 
chose to do so through some kind of “like for a…” The process of ‘liking’ has been discussed 
previously in this thesis, however, as it relates to these provocative updates, the outcome is 
quite different and could cause offense. Many of the girls posted updates asking for likes in 
return for the following: 
• “Like for a rate” (Like this status and I will rate you out of ten). 
• “like for a inboxed like & dislike doing all x” (Like this status and I will inbox you 
something that I like and dislike about you). 
• “like for a first impression” (Like and I will tell you my first impression of you). 
In all of these instances, the poster could choose to write something complimentary or 
something that could potentially offend in response to the likes in the form of a low rating; an 
honest dislike or a bad first impression. Some male participants also asked for likes in return 
for a “root/boot”. In this case, the person who liked the status would then find out if the 
person who posted it would have sex with them (root) and whether or not they would kick 
them out of bed (boot). Additionally, many male participants’ updates did not overtly demand 
interaction but were rather inflammatory statements. While some of these statements may 
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also be considered to be examples of proclamation, the content within them was markedly 
more provocative and offensive and therefore justified their inclusion in the provocation 
category. Examples of these were provided earlier in the chapter and referred to Hitler and 
‘dicks’. 
In this context, the provocation strategy appears to be the most overt attempt at 
playing with both identity and audience reactions. For younger users particularly who indulge 
in identity play online, this testing of audience reaction to such provocative statements can be 
both playful and empowering (Stern, 2007). The high frequency of the provocation strategy is 
not surprising as younger teens have been found to experiment and play with identities online 
more often than older teenagers; their primary motive for doing so to see how others react 
(Valkenburg et al., 2005). This paper contends that one of the defining features of identity is 
multiplicity as well as coherence. Hypothetically, this could involve multiple identities being 
played out simultaneously online by a single user. Given the qualities of multiplicity and 
coherence and the position taken in this paper that online identities are extensions of offline 
identities, the provocation strategy can be better understood. The provocation strategy is 
simply another strategy in the grade eight girls’ arsenal for making sense of themselves; 
making sense of others; managing how they want to be perceived by others; and making 
sense of the world around them. Internet users continually find themselves in liminal 
moments and consequently in moments of crisis as they attempt to negotiate this somewhat 
grey space between the virtual and the real. What might be the offline implications for the 
girl who writes, “Like for a confession, dislike and looks rate” and then proceeds to tell those 
who liked it what she dislikes about them and what she rates their physical appearance? 
These moments produce tension but also open doors for great opportunity in terms of identity 
play and construction (Turkle, 1995).  
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Given this, the provocation strategy may be viewed as an attempt to negotiate this 
tense space by way of identity play. While the adoption of the proclamation strategy was 
understood in terms of attempting to locate one’s identity within time and space, conversely 
the provocation strategy may be viewed as an attempt to establish an identity free of spatial 
and temporal constraints. Despite the fact that more than 60% of all respondents (n=167) in 
the survey disagreed or strongly disagreed with the statement “My Facebook profile is 
important to say things I am too afraid to say in real life”, the proclamation strategy and 
interview responses seem to contradict this finding. For example, offline it is difficult to 
imagine one grade eight girl going up to another and essentially asking her to tell her what 
she rates her out of ten. Bargh et al. (2002) articulated two of the internet’s distinguishing 
features in its ability to facilitate self-expression and identity formations. One of these 
distinguishing features was the ability to remain anonymous online. While Facebook users 
are nonymous, research by Kennedy (2006) argued that, for internet users, feeling 
anonymous was synonymous with being anonymous. Even though Facebook encourages 
users to be nonymous, it is not difficult to see how someone could feel anonymous when 
interacting online as the act of posting a status update is normally done alone and this is 
encouraged by the prompts on Facebook which ask users, “What’s on your mind?” affirming 
the status update as an individual act. Therefore, within the context of status updates adopting 
the provocation strategy, it could be argued that users are experimenting with audiences and 
audience reactions bolstered by the feeling of anonymity engendered by the lack of physical 
or temporal referent. Those performers who feel physically distant from their audiences will 
feel more relaxed and will therefore be more willing to test boundaries (Goffman, 1959). One 
male participant expressed his increased comfort talking to people online: 
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… [people] sometimes don't feel comfortable telling people other things in person, 
‘cause they feel awkward after that and uncomfortable a bit. But while telling it on the 
computer you feel normal, ‘cause you're telling someone from another…way, ‘cause 
they’re kind of far away from you. 
In short, participants may be acting out parts of their identities that they would not 
feel comfortable expressing face-to-face. Thoughts, feelings, desires and windows of oneself 
which may have previously resided in the mind, are now articulated on Facebook in the form 
of a status update adopting the provocation strategy. Provocative updates such as “Like for: 
like: dislike: rate: date:” provide an opportunity for those secret thoughts, feelings and desires 
for members of the same or opposite sex to be expressed all while the poster is safely seated 
behind their computer screen. These status updates opened doors for those actors posting the 
update and the audiences receiving them to respond in a variety of ways. For example, “cw 
for cw :)” (cute with for a cute with) requires the audience to respond who the poster would 
be ‘cute with’ and in response the poster will also provide the respondent with someone they 
would be ‘cute with’. While this type of status has the potential to facilitate burgeoning teen 
romance, it also has the potential to offend by way of suggesting someone who is considered 
unpopular or attractive. It also has the potential to be offensive as the response could be that 
the person, for example, would be ‘cute with a dog’. Female participants in the interview 
addressed this increased sense of confidence online: 
• “They could be rude on Facebook but they wouldn't be saying that to someone in real 
life, because they'd be scared of them, what their reaction would be” (Female 
participant). 
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• “People… people don't do things face-to-face now because they think there's so much 
social network these days, and they just put stuff up that they wouldn't do in real life. 
‘Cause they… they haven't got the… I don’t know… courage to do it in real life, so 
they just do it online” (Female participant). 
In order for teenagers to decide how they want to fit in with society and the structures and 
norms associated with it, they must learn through trial and error, retribution and validation 
(boyd, 2007). In many respects, Facebook status updates provide a fairly safe environment 
for this experimentation, admonishment and trial and error to occur, particularly through the 
provocation strategy. 
The moments of tension created online can be seen clearly. One girl expressed this 
tension remarking that she doesn’t comment on status updates “because I don't want to get in 
Facebook fights”. On one hand, the participants clumsily attempt to merge the online and 
offline world by adopting the proclamation strategy: An attempt to gather feedback as to the 
validity of their projected identity while attempting to locate the identity within temporal and 
spatial bounds and invite the audience into this process. On the other hand, the participants 
appeared to use Facebook as a conduit to dislocate themselves from time and space and 
therefore chose to adopt the provocation strategy. This could be viewed as an attempt to 
experiment with aspects of one’s identity that are inhibited in the offline world within the 
perceived anonymity afforded by the technology.  
5.2.4 Jones and Pittman’s (1982) self-presentation strategies. 
Jones and Pittman’s (1982) self-presentation strategies were borne out of Goffman’s 
(1959) theories of self-presentation. This study used the five strategies articulated by Jones 
and Pittman as the starting point for coding the status updates provided by participants in the 
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present study. As discussed, three new self-presentation categories emerged from this study, 
however, there was still considerable evidence of the original categories in the status updates 
that were collected. For both girls and boys in the study, the original five strategies followed 
the same order but were adopted with differing frequencies. To iterate, for both sexes, 
ingratiation was the most commonly adopted of Jones and Pittman’s strategies followed by 
self-promotion, supplication, intimidation and lastly, exemplification. For girls, however, 
ingratiation was the second most commonly adopted strategy (22.92%, n=66) of the eight 
strategies identified in this study (that is, Jones and Pittman’s strategies as well as 
proclamation, invitation and provocation), while for boys ingratiation was the fourth most 
commonly adopted strategy. For both sexes self-promotion was the fifth most commonly 
used strategy whilst supplication, intimidation and exemplification were the sixth, seventh 
and eighth most commonly used strategies respectively.  
 Unsurprisingly, ingratiation was the most commonly adopted of Jones and Pittman’s 
(1982) self-presentation strategies. Several studies have found ingratiation to be the most 
prevalent of the self-presentation strategies online (Bortree, 2005; Chu & Choi, 2010; 
Dominick, 1999; Valkenburg et al., 2005). The definition of ingratiation states that 
individuals use flattery or favours in order to be seen as likeable or attempt to convince 
observers about the attractiveness of personal qualities (Bolino & Turnley, 1999; Schlenker, 
2000; Valkenburg, Schouten, & Peter, 2005). For females in the study, ingratiation was the 
second most common of all self-presentation strategies adopted in status updates. 
• “GOODNIGHT ALL HAVE A GREAT SLEEP” (Female participant). 
• “(girl's name) you are an amazing, caring, lovely person” (Female participant). 
• “Like for a like” (Female participant). 
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• “At 'boys' birthday party with my almost-ish sister. Lover her! <3” (Female 
participant). 
These updates illustrate some of the most common patterns in the updates coded as 
ingratiation. Updates using ingratiation as the dominant self-presentation strategy reflected 
attempts to be seen as likeable to a range of audiences (ranging from broad to specific) as 
well as using emoticons or symbols to suggest positive emotions towards individuals or 
groups. Of the updates adopting the ingratiation strategy, many of them stated, “Like for a 
like”. Statuses such as this require the audience to respond by ‘liking’ the status and, in return, 
the poster will write something that they ‘like’ about the respondent on the respondent’s wall. 
This type of status update satisfies both definitions for inclusion in the ingratiation category. 
First, by writing a compliment on someone’s wall, the performer will be seen as likeable 
through the use of flattery. Second, the number of ‘likes’ received could be an attempt to 
convince others about the attractiveness of personal qualities:  the more ‘likes’ the more 
popular the person is or the more friends they may have. 
For girls, being seen as likeable is of utmost importance. Bortree (2005) suggests that 
ingratiation affords girls the ability to maintain and access a variety of friendship groups. 
Furthermore, previous studies have shown that teens spend more time talking to friends than 
any other activity (Clarke, 2009). Additionally, individuals are likely to use social networking 
websites in order to present favourable impressions of themselves just as much as they would 
in face-to-face interaction and will therefore place a large amount of effort in presenting 
themselves in a favourable light (DeAndrea & Walther, 2011; Kramer & Winter, 2008). 
These favourable impressions are often attempts to present a performance that idealises and 
exemplifies the accredited values of the society (Goffman, 1959). This was expressed by 
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female participants in the interview when asked about why people would post a status asking 
for a ‘like for a like’: 
• “Well I guess they’re trying to make other people feel happy, to make themselves 
come out as “oh they're nice” or “they’re sweet” and all that, just to make themselves 
look better” (Female participant). 
• “When I do statuses like that, I usually do them to make people feel good about 
themselves and what I think about them. And I did one recently. And I just enjoy 
doing them because it's nice to just tell people what you think about them, even if you 
don't talk to them that much” (Female participant). 
These comments illustrate how the ingratiation strategy serves two purposes. First, it serves 
the actor by placing them in a favourable light. Further, it affords the actor an opportunity to 
seek out those who may belong to a similar social group and therefore contributes to a sense 
of group identity (Barker, 2009; Harwood, 1997). Second, it makes the audience receiving 
the compliment feel better about themselves. In light of theory and the results of this study, it 
is clear as to why ingratiation is both a commonly adopted strategy amongst the participants 
in this study and in other social interactions more broadly. 
Of Jones and Pittman’s (1982) strategies, self-promotion was the second most 
commonly adopted by girls in this study and the fifth most commonly adopted strategy 
overall (5.21%, n=15). As a self-presentation strategy, the prevalence of self-promotion in 
other cultural contexts has rivalled that of ingratiation. This was not found to be the case in 
the present study as ingratiation was used by girls in their status updates more than four times 
as often as self-promotion. Jung et al. (2007) found that Korean users of online social 
networking sites employed self-promotional tactics more often than ingratiatory strategies. 
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Chu and Choi’s (2010) comparative study revealed findings similar to the findings of this 
study: American and Chinese users adopted ingratiation as a tactic most often followed by 
self-promotion. Considering Goffman’s (1959) theories surrounding self-presentation which 
state that performers try to convince audiences that they are just, respectable and moral whilst 
striving to maintain positive impressions; self-promotion as a strategy would appear to elicit 
positive reactions from audiences.  
By definition, self-promotion refers to individuals who point out their skills or 
abilities in order to be seen as competent by others. Indeed in this study, many of the status 
updates collected reflected reference to particular skills, abilities or occasions that would 
suggest the poster was competent or talented in a particular area:    
• “I went to a gymkhana and won; the trophy was tiny but cute and I did very well :-)” 
(Female participant). 
• “yaya got Honours Plus for my first major ballet exam! There was 48 people & only 3 
people got it!” (Female participant). 
• “very sore from Jonathan brown cup ready to start training and get my six pack, yay!” 
(Female participant). 
The absence of self-promotional tactics in the status updates could point to teenagers’ desire 
to maintain consistency between online and offline self-presentations. Previous studies 
(Ellison et al., 2006) have suggested that the nature of online self-presentation varies 
according to the setting. In this instance, as Facebook is a nonymous environment, 
individuals will have to balance their desire to self-promote with their desire to maintain 
synergy between online and offline identities (Ellison et al., 2006, p. 430). Additionally, 
Goffman (1959) argues that, as well as striving to maintain positive social performances, 
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actors run the risk of having their identity claims being called out as fraudulent by their 
audiences. This was evident in interviewees’ responses as to how they chose the information 
to include in their Facebook status: 
• “Well, I kind of just like go from what I did that day, and if it was fun, I will just put 
it up as a status” (Female participant). 
• “Just to inform people about what I've done recently, I guess, not too much 
information personally, just an update of what's been happening” (Female 
participant). 
It makes sense, therefore, that in an individual’s day-to-day activity, they may achieve 
something that they felt was worth promoting. Given that the participants are also engaged in 
a number of other activities on a day-to-day basis, combined with the fact that 27.08% of 
responses (n=52) from girls in this study suggested they updated their status in order to tell 
others what they were doing, one could assume that telling others what they were doing could 
involve self-promotion. Therefore, it could be argued that self-promotional tactics online 
need to be tempered with a variety of other strategies in order to maintain positive self-
representations; avoid being seen as boastful; and maintain consistency between online and 
offline self-presentations to avoid being ‘called out’ on any fraudulent identity claims. 
 Supplication was the next most common of Jones and Pittman’s (1982) strategies and 
the sixth most prevalent overall. This strategy consists of advertising shortcomings or 
weaknesses in order to gain nurturance or give an impression of being needy to observers. 
This was perhaps the most surprising finding (surprising in the sense that it was not more 
common) considering the large amount of anecdotal evidence that suggests it is an extremely 
popular strategy employed on Facebook. It should be noted, in support of this anecdotal 
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evidence that, when asked, more than 44% of female participants (n=64) reported ‘always’ 
observing their Facebook friends adopting the supplication strategy in status updates. Further, 
one male participant in the study referred to those adopting such strategies collectively as 
‘Sookbooks’. “Most of the ‘Sookbooks’ are very emotional, and even the smallest thing 
they'll post up on their Facebook account just to show that they’re sad” (Male participant). 
Status updates collected in the study demonstrating needy and self-deprecating 
content were considered to adopt supplication: 
• “It's annoying when someone you think was your friend lies to u [sic]. Calls you 
names and r [sic] the first to judge you when you do something they don't like or 
turns their back on u [sic]” (Female participant). 
• “I'm becoming such a fat slob. Like for a dislike” (Female participant). 
• “Im [sic] so angry why cant [sic] they accept me” (Female participant). 
 This finding is in line with Goffman’s (1959) theoretical framework. For Goffman, 
actors will control their interactions with others by adopting strategies that will lead 
audiences “to act voluntarily in accordance with [their] own plan” (1959, p. 4). Van Kleef, 
De Dreu and Manstead (2006) argue that, despite the fact that supplication does elicit positive 
helping behaviours, supplication as a strategy leads to less favourable impressions from an 
audience as they signal an inward focus and self-preoccupation. Therefore, while supplication 
may be adopted in order to solicit help from audiences, it has been suggested that those who 
adopt supplication may do so as a last resort due to an inability to utilise more positive and 
effective strategies (Friedlander & Schwartz, 1985). This could explain the high percentage 
of participants reporting observing this strategy in their Facebook friends’ status updates as it 
demands an active, helping response from audiences. Furthermore, the high percentage of 
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participants reporting observing the supplication is in line with Jones and Davis’ (1965) 
correspondent inference theory. This theory suggests that audiences use non-normative or 
negative behaviours to inform their judgements about an actor while positive behaviours are 
indicative of social conformity. This was reflected in interviewee responses: 
• “…girls are mostly… most of the girls when they post, they’re all “my life is so bad”, 
and stuff like that...” (Female participant). 
• “most girls tend to put up about “oh yeah had a fight with so-and-so blah blah blah, I 
won, or, I’m so depressed rah-rah-rah”” (Female participant). 
Considering the supplication strategy calls for a certain degree of negativity, it could stand to 
reason that, in line with correspondence inference theory, these types of statuses were 
deemed as more interpersonally valuable and therefore appeared to be more salient online. In 
reality the data seem to suggest that this is not a commonly used strategy, however, the more 
commonly used strategies, in their positivity, could reflect a certain degree of social 
conformity. Goffman’s (1959, p. 232) theory argues that audiences may exercise tact in some 
performances in order to avoid a scene. Therefore, supplication was likely not a commonly 
adopted strategy in this study as, while it creates positive behaviours from audiences, it does 
not lead to positive impressions. 
 Like supplication, the lack of status updates utilising the intimidation strategy was a 
surprising finding. Considering the large amount of media attention given to cyber bullying 
and concern from parents, teachers and other stakeholders regarding the internet’s ability to 
facilitate such negative behaviour, intimidation was not a commonly used strategy and was 
seventh most frequently used self-presentation strategy out of the eight observed in this study. 
It could be argued that those adopting the intimidation strategy have opposite objective to 
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those adopting the ingratiation strategy. While those using ingratiation attempt to foster 
interpersonal attraction, those using intimidation attempt to terminate it (Friedlander & 
Schwartz, 1985). Considering this in view of Goffman’s (1959) claim that actors attempt to 
create positive impressions in their social interactions combined with findings that suggest 
that communication with peer group members is the most important motivation for social 
networking use (Barker, 2009; Lenhart et al., 2010), the intimidation strategy is therefore 
likely to be adopted by those actors who are not trying to create favourable impressions:   
• “Bitch, you had it coming, keep the fuck away from my family, little whore” (Female 
participant). 
• “I may fight with my siblings but if you lay a hand on them you will have to deal with 
me” (Female participant). 
• “Piss off” (Female participant). 
 The ‘intimidating’ statuses collected in the study clearly demonstrate an attempt to 
terminate interpersonal communication. Given the dynamic and intangible nature of the 
audience of a Facebook status, statuses utilising intimidation are likely not a preferred 
strategy as they do not present favourable impressions and have the potential to lead to 
conflict. In a previous study Tsoulis-Reay (2009) found that, online, some girls drew 
attention to themselves by any means necessary (including broadcasting dramatic fights) in 
order to be seen as popular. While it is unclear as to what the motivation was behind the 
status updates collected in this study, the lack of statuses employing intimidation can be 
explained by impression management theory and the desire by social actors to present 
favourable impressions to audiences.  
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 The least common strategy employed was exemplification. Of all the updates 
collected in the study, only one update across the entire sample was considered as employing 
the exemplification strategy. Exemplification involves instilling guilt in others by being self-
sacrificial or going above and beyond the call of duty in order to be seen as dedicated (Bolino 
& Turnley, 1999; Schlenker, 2000; Valkenburg, 2005). The absence of the exemplification 
strategy was addressed by participants from the interview phase of study who asserted that it 
was simply not ‘popular’ or ‘cool’ to use such a strategy. In addition, some of the participants 
claimed that by making claims as to one’s dedication or hard work, the actor might run risk of 
being ridiculed or called out as fraudulent: 
Because some people would then argue about, saying “why would you put that up if 
you're doing something, if you're busy then hard-working and doing studies and all 
that, then why aren't you studying and not going on Facebook?”  And some people 
don't want to put up that, because it will just turn into an argument. (Male participant) 
 The sentiments of this interviewee are echoed by Goffman (1959). Even though those 
adopting exemplification may do so with the best of intentions, the audience commonly has 
the advantage over the actor (1959, p. 9). Further, as those interviewed appeared to be in 
consensus that exemplification was not ‘cool’ and therefore something to be avoided, they 
were acutely aware that adopting this strategy meant potentially having bad impressions 
formed by audiences. One female participant simply stated that exemplification is not 
commonly used because, “…that’s not popular these days”. Those actors that appear to take 
themselves too seriously run the risk of being made fun of by audiences in the comments 
(Stenros et al., 2011).  
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Because when people write a status, you don't want to write a long status about all this 
high achieving stuff, ‘cause people will just get bored and tune off. And that's why 
people do pointless statuses that are quick and easy to type because people almost 
likely will read it and respond to that (Female participant). 
“The individual may come to feel ashamed of a well-intentioned honest act merely because 
the context of its performance provides false impressions that are bad” (Goffman, 1959, p. 
236). On this shame, and concerning exemplification particularly, one male participant 
remarked: 
Because most of the time they wouldn't identify that feeling as significant enough to 
be in Facebook, I guess. It's something that they don't really like, and if they don't 
really like it then they probably won't post it. 
Further, a study by DeAndrea and Walther (2011) found that, online, audiences were quite 
ready to call others out on portrayals that they felt were dishonest and concluded that social 
ramifications could be expected for those perceived as being self-serving or dishonest. 
Therefore, within the context of Facebook and the demographic of participants in this study, 
exemplification appears to be the least favourable of Jones and Pittman’s (1982) self-
presentation strategies.  
5.2.5 Research question one summary. 
 Given the sample size of this study, the number of status updates collected was very 
positive and formed an excellent base of data from which to answer research question one: 
What  self-presentation strategies are preferred by year eight girls in their Facebook status 
updates?  Jones and Pittman’s (1982) five self-presentation strategies appear to be 
GIRLS, SELF-PRESENTATION AND STATUS UPDATES  139 
 
 
transferable to an online context and, in this study, ingratiation appears to be the most salient 
of the existing strategies for grade eight girls. What is most interesting about these findings, 
however, is that Facebook appears to have given rise to new methods of self-presentation for 
the girls in this study. Proclamation, invitation and instigation are the three newly created 
categories. While these behaviours are evident in offline interactions also, Facebook’s design 
and features appear to have made these strategies more salient. The degree to which 
participants were cognisant of the strategies they were using is unclear; however, participants 
were able to report on the self-presentation strategies adopted by Facebook friends (this will 
be discussed in the next section). In short, whilst traditional understandings of self-
presentation persist, the Facebook environment, it appears, has created new means of 
managing impressions and forming identities online. 
5.3 Research Question Two: Why and How are Facebook Status Updates Used? 
 It is important to recognise that Facebook is not used in the same way by all users or 
for the same purposes (Stenros et al., 2011). As this study seeks to discover how grade eight 
girls at one particular high school use one particular feature of Facebook, it is important to 
understand the broader context in which the participants are using the technology and status 
updates in particular. The following section will draw on the demographic data collected in 
this study concerning Facebook use more broadly in order to examine how and why grade 
eight girls are using Facebook status updates. In particular, it will focus on three areas: status 
updates for self-presentation and impression management purposes; the importance of 
updating one’s status and the motivation behind it; and the participants’ observations and 
comments concerning Facebook friends’ use of status updates. 
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 Impression management is one of the key motivating factors in creating an online 
profile and in everyday interaction more broadly (Goffman, 1959; Kramer & Winter, 2008). 
Much of the data collected in this study related to Facebook use and the use of status updates 
in particular also suggests that impression management continues to be a motivating factor to 
host a Facebook profile. Consider that 79.72% (n=114) of the girls in this study reported 
accessing Facebook at least once per day and 31.47% (n=45) reported updating their status at 
least once per day. Then, consider these statistics in conjunction with the findings of a recent 
study by Sun and Wu (2012) which found that a user’s perceived ability to modify self-
presentation was positively related to the intensity with which they  used Facebook. Ability to 
manage the setting is associated with impression management and, “It is often felt that 
control of the setting is an advantage during interaction” (Goffman, 1959, p. 93). The present 
study extrapolated on these existing findings by conducting linear regressions to determine 
the relationship between perceived ability to modify self-presentation and intensity to use 
Facebook status updates. The findings showed that girls who reported that maintaining a 
Facebook profiling was important for showing others what they were like was positively 
related to a higher frequency of status updates. Simply, girls who said that Facebook was 
important for showing others their personalities and what they were like, posted status 
updates more often. More broadly, linear regressions in the current study revealed similar 
findings to Sun and Wu (2012) as a positive relationship was revealed between the 
importance of maintaining a Facebook profile to express oneself and show others what one is 
like and frequency of status updates. Therefore, it appears that for the girls in this study, time 
spent online and perceived ability to modify self-presentation is manifest in the frequency of 
status updates. 
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 Throughout, the respondents mentioned the importance of gaining attention, ‘likes’ or 
popularity through status updates. In the present study, compared to boys, girls were found 
significantly more often to report that they strongly agreed that Facebook was important for 
showing their popularity (8.39% of girls [n=12] strongly agreed that this was important 
compared to only 2.40% of boys [n=3] with the same response). Considering Sun and Wu’s 
(2012) findings concerning the relationship between Facebook use and perceived ability to 
modify self-presentation and in light of the findings of this study particularly, the frequency 
of status updates could be used to predict the importance of both showing and gaining 
popularity on Facebook. In both instances, linear regressions revealed that girls who updated 
their statuses more frequently were more likely to report that Facebook was important in 
order to either show or gain popularity. This finding is supported by Christofides et al. (2009) 
who found that a need for popularity can be used to predict information disclosure online. 
Furthermore, the Facebook environment may intensify importance of popularity online as it 
provides a steady stream of information that others have uploaded plus evidence of a person’s 
connections and interactions. The frequency of status updates as reported by the girls in this 
study does point to girls’ tendency to disclose more online. 11.19% of the girls (n=16) in this 
study reported updating their status more than once per day whilst a further 20.28% (n=29) 
updated their status daily. This increased disclosure through frequency of status updates in 
this study was found to predict the importance of gaining or maintaining popularity online. 
These findings naturally raise some questions concerning privacy. Are the participants in this 
study willing to forego privacy in favour of popularity?  The answers to these questions are 
outside the realms of the current study but are interesting to consider for future research. This 
study adds to previous research surrounding Facebook use and impression management. It 
has found that the frequency at which grade eight girls post status updates online can be used 
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to predict the importance of self-presentational goals such as gaining and/or maintaining 
popularity; expressing oneself; and showing others what one is like. Interestingly, the 
frequency of updating one’s status does not appear to have any bearing on the importance of 
updating one’s status. 
 In the study, a disconnect was found between the reporting of the importance of 
updating one’s status; the amount of consideration behind a status; and the frequency of 
updating one’s status. Considering these three variables one might assume that a high 
frequency of updates would speak of status updates that were highly important but pointed to 
limited consideration behind the status updates. In fact, 46.15% of girls (n=66) in the study 
reported placing careful or lengthy consideration into their status updates. Despite this, 83.22% 
of girls (n=119) said that updating their status was either somewhat important or not 
important at all. Considering the frequency with which girls reported updating their status, it 
is surprising that Facebook statuses are not more important, however the issue of audience 
makes it clear as to why so many participants reported placing considerable consideration 
into their status updates as all performances must appear spontaneous, natural and 
uncalculating (Goffman, 1959). 
 While in face to face interactions, it is wise to target performances towards audiences 
who will be sympathetic towards the performance (Goffman, 1959), audiences for status 
updates are difficult to conceptualise. While users can and do design their Facebook profiles 
with particular audiences in mind, the diversity of Facebook audiences raises challenges 
(DeAndrea & Walther, 2011). Therefore, the high levels of consideration behind Facebook 
status updates as reported in this study could be borne out of an attempt to post updates that 
are appropriate for an audience that could consist of friends, acquaintances, co-workers, 
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parents, and family members of a variety of ages. The audience can actually prevent users 
from posting. Das and Kramer (2013) suggest that users will choose not to post status updates 
if an intended audience is too broad and difficult to define. Therefore, the challenge of 
conceptualising an audience may be the reason behind the large amount of consideration 
employed by the girls in this study prior to posting a status update. The issue of audience was 
raised again during the interview phase of study when participants were asked if there were 
any features more important than status updates. 
 Many of the participants mentioned ‘inboxing’ or messaging as a more important 
feature than status updates. This feature is essentially the chat function of Facebook. It can 
occur one to one or in groups. It affords the user more control than status updates as the chat 
feature allows a user to see if the person they want to chat to is online; when the person they 
are chatting to has read the most recent post in the chat window; and when the other person is 
typing. Participants in the interview provided explanation as to why the messaging feature 
was more important than a status update: 
• “It’s more personal and you can tell them more information, without putting too much 
on your status. And it's more interesting when you're talking one-on-one with 
somebody” (Female participant). 
• “Messages, they’re private so no one else can see them” (Female participant). 
Livingstone (2008) defines privacy for teenagers online as centred on having control over 
who knows what and being in control over how disclosures are managed. According to the 
participants, Facebook’s messaging feature appears to meet both of these criteria. For self-
presentational purposes, chatting affords the user more control over the disclosure of 
information than status updates as the audience is much more clearly defined and their 
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reactions more easily managed. The technical features of the chat function, such as being 
aware of when another person is typing, provides an actor with much more immediate 
feedback than a status update. 
   During the interview, participants were asked if Facebook status updates were an 
important user feature. For both male and female interviewees, the general consensus was, 
like the survey, that status updates were not particularly important. This was summarised by 
two participants who said of status updates: 
• “[They’re] Not very important. ‘Cause, people don't need to know what you're doing 
every second of the day, so yeah” (Female participant). 
• “I don't think they’re that important. I think if you’re going to tell someone 
something, just tell them straight to their face. And status updates are used a lot, but I 
think they’re overused as well” (Male participant). 
Despite the overwhelming majority (83.22%, n=119) of girls in the survey reporting that 
status updates were somewhat important or not important at all, the fact remains that, the 
findings in this study and in other studies (Stenros et al., 2011)  indicate status updates remain 
a frequently used feature of Facebook. When asked why they updated their status, 19.27% of 
the responses (n=37) from girls in this study pertained to boredom or ‘because I can’. In a 
response that is equal parts humorous and alarming, one girl seemed to consider Facebook as 
somewhat of a sentient being saying that she updates her status, “Because it [Facebook] asks 
me what's on my mind, so I say it.”  The implication of this finding is that, identity 
announcements are constantly being made whether intentionally or otherwise. These identity 
announcements or identity statements are public claims about an identity which can be made 
implicitly or explicitly (Walker, 2000). Expressions are being both given and given off 
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(Goffman, 1959). A further concern is that participants such as those in the study who update 
their status ‘just because’ do not appear to have considered an audience. Those users of social 
networking sites who have not conceptualised an audience for their status updates engage in 
self-censoring behaviours less often (Das & Kramer, 2013). Therefore, those participants who 
did consider deeply their motivations behind posting status updates may also run the risk of 
posting status updates driven by boredom and without careful consideration. In these 
instances it should be noted that audiences are forming impressions of the actor regardless of 
the actor’s intention (Goffman, 1959).  
 On the other hand, there were participants who seemed acutely aware that status 
updates could be used for self-presentational purposes and directed for specific audiences. 
When asked why they updated their status, girls responded with answers such as: 
• “because I feel others can relate, or they will be entained [sic] by what I am writing” 
• “Get peoples opinion - am I valued to you?” 
• “because I want to see reachtions [sic] of others” 
• “I choose to update by status so my family in New Zealand can know what I do and 
enjoy.” 
• “to get help when im [sic] emotionally no [sic] stable” 
• “to say something about a person but not directly to them” 
• “so people can see how funny I am ;)” 
These responses show how Facebook statuses are used by particular actors for specific 
audiences (the reactions of others; family; specific individuals) and with particular self-
presentational goals in mind (communicate humour; elicit help from audiences; appear 
relatable). In these instances, it appears that these girls are more conscious as to the ways in 
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which Facebook status updates can be used for the strategic control of information for certain 
audiences. Given that the status updates posted by girls who are more cognisant of the role of 
the audience and impression management online, they would be likely to be able to use the 
feedback received from these audiences to either confirm or reject their projected identity and 
validate or discount their online claims as favourable or otherwise (Gecas & Burke, 1995).  
 The girls in this study were in their early teens, a time when group identity is 
particularly important (Tanti et al., 2010). Technology continues to play a role in some of the 
key tasks of the teenage years such as identity formation and evaluating the influence and 
role of peers (Lehdonvirta & Rasanen, 2011). According to the teens in this study, status 
updates are not of particular importance. Despite this, many of these participants report 
placing high levels of consideration when they craft these ‘not so important’ updates. This 
points to young people’s desire to make statements that are appropriate for the audiences 
reading them and in alignment with the image they want to portray. Again, while status 
updates may not be particularly important to these girls, the frequency at which they are used 
suggest that they are a popular feature for receiving feedback from peers; communicating 
with peers; as well as a cure for boredom. More than any other single activity, early teens are 
likely to spend their time talking to friends (Clarke, 2009). This could be an explanation as to 
why the girls in this study felt that ‘inboxing’ was a more important feature than status 
updates. While not all of the girls in this study were entirely cognisant of their own self-
presentational motives on Facebook; they were readily able to recognise the impression 
management motives of their peers. 
 As DeAndrea and Walther (2011, p. 820) point out so eloquently, “Apparently 
everything one posts on Facebook can be used against him or her in the court of social 
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approval.”  This became apparent during the survey phase of study and even more so during 
the interviews. According to the grade eight girls in this study, their Facebook friends are a 
group of attention seeking bullies. When asked to report on how often they saw their 
Facebook friends utilising Jones and Pittman’s (1982) self-presentation strategies, 
supplication and intimidation were by far the most commonly reported answers. 73.43% of 
girls (n=105) in the study reported seeing their friends’ status updates employing the 
supplication strategy ‘often’ or ‘always’. Likewise, 56.64% of the girls (n=81) reported the 
same of the intimidation strategy. This is an interesting finding given that the supplication 
and intimidation strategies are arguably the most negative of the five self-presentational 
strategies which form the basis of this study. By comparison, ingratiation was observed by 
the participants ‘often’ or ‘always’ in just under half (47.56%, n=68) of their friends’ status 
updates. 
 In the interviews, while participants appeared fairly non-committal concerning their 
own online behaviour, they were more than able to make judgements concerning the 
behaviour of their peers. When performers act in a manner contrary to the impression of 
reality fostered for audiences, performers lose integrity (Goffman, 1959). When asked why 
they updated their own statuses, girls responded with: 
• “I update my Facebook status because I'd just like to let people know what I'm 
doing.” 
• “I update my Facebook status because it just makes me feel normal, I suppose” 
• “Just to inform people about what I've done recently, I guess, not too much 
information personally, just an update of what's been happening.” 
However when asked why others updated their statuses they responded with: 
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• “Sometimes I think they do it to get attention. And to… they just do it to make them 
popular and stuff sometimes. Yeah.” 
• “For attention, most of them.” 
• “…some people to get attention, some people statuses are just depressing… and 
yeah.” 
There are two possible explanations for the disconnect between one’s own behaviour 
and the behaviour of others online. First, correspondent inference theory (Jones & Davis, 
1965) and second, subjective bias. Correspondent inference theory suggests that non-
normative behaviour is a better predictor of one’s personality that normative behaviour. It is 
supposed that normative behaviour is a reflection of conformity to social norms while non-
normative behaviour is a reflection of the person. The present study found that certain 
behaviours such as proclamation, ingratiation and invitation by their frequency could be 
viewed as normative in relation to strategies such as supplication and intimidation which, by 
their lack of frequency could be perceived as non-normative. Consider the following status 
updates: 
• “I hate Mondays” 
• “Like for a like <3” 
• “my tans coming back yaaay” 
• “Bitch, you had it coming, keep the fuck away from my family, little whore.” 
• “I miss New Zealand so much!! Can't wait to go back in the holidays!!” 
In the example above, a number of status updates are provided. Arguably, the fourth status 
(which is considered as adopting the intimidation strategy) stands out most and is most 
memorable due to its content and the language therein. Given that the participants see 
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statuses on the Facebook ‘News Feed’ (a rolling list of Facebook activity), a status such as 
the one above would stand out compared to the sea of “Like for a…” and other fairly 
mundane statements that were represented so often within the status updates collected for the 
current study. Given that intimidating and supplicatory statements run against social norms, 
using correspondence inference theory, participants may perceive that these types of status 
updates occur much more often simply because they stand out more. According to the 
findings of this study, the occurrence of supplication and intimidation in status updates is 
fairly limited when compared against the prevalence of the other strategies identified in the 
study.  
 Second, these findings could also be justified in light of a study by DeAndrea and 
Walther (2011). This study explored the ways in which users of social media make sense of 
their own self-presentations as well as the self-presentations of others. Even in instances 
where self-presentations were seemingly innocent, audiences still formed unfavourable 
reactions of the actor. Like the present study, DeAndrea and Walther (2011, p. 805) found 
that people explained their own online behaviour more favourably than the online behaviour 
of others. This could explain why one of the girls in the interview said that others would not 
be able to tell what she was like because, “I don’t really put anything too personal up there,” 
but when judging what others were like suggested that, “They just act like their life is 
miserable and depressed”. Essentially these negative reactions towards others may be the 
result of subjective bias.  
It is important for the participants to comprehend that their status updates can directly 
or indirectly affect how they are perceived by others. Consciously or unconsciously 
understanding that users have self-presentational goals in their status updates, the girls in this 
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study are becoming more conscious of their friends’ online activities and building an 
increased awareness of how others perform online. It is therefore necessary for these 
participants to understand that the same measure they are using for others is also being used 
against them. Grade eight girls use Facebook and status updates frequently. This frequency is 
positively linked to the importance of Facebook to be able to modify self-presentation. In 
some instances, grade eight girls are able to consciously identify their self-presentational 
motives and the audiences they attempt to control. For those girls who were not so self-aware, 
it is of value to consider the ways that girls are able to make judgements about the self-
presentational tactics in the status updates of their Facebook friends. 
5.3.1 Research question two summary. 
Grade eight girls are much more confident and assertive in commenting on why and 
how their Facebook friends use status updates. This is perhaps the most interesting finding to 
emerge from the exploration of this research question and clearly shows that audiences 
commonly have the advantage over actors (Goffman, 1959). The frequency with which girls 
update their status can be positively related to their beliefs about the importance of Facebook 
for self-presentational purposes. In particular, frequency of status updates can be used to 
predict the importance of showing and gaining popularity; expressing oneself; and showing 
others what one is like. Despite this, and a seemingly paradoxical finding, is that Facebook 
status updates do not appear to be important for the girls in this study. Whilst not important, 
girls report placing large amounts of consideration into these status updates which can be 
justified in light of the intangible Facebook audience. The findings of this study suggest that 
it is important to consider one’s audience, as participants in this study were much more 
judgemental of Facebook friends’ behaviour in status updates than their own.  
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Chapter 6: Conclusions 
“Whatever you write is kinda like who you are” (Female participant) 
6.1 Overview 
Seemingly since the internet’s inception, parents, teachers and other authorities have 
been concerned about the wellbeing of teenagers online. The 2006 advent of Facebook has 
resulted in an astronomical uptake of the service by teenagers. Well-meaning parents, 
teachers and commentators have expressed a plethora of concerns surrounding Facebook and 
teenage girls. Criticisms such as the decline of social skills in today’s society; an increase of 
narcissism; a gateway for paedophiles; an arena for bullying; and a place for pretending have 
all been levelled towards Facebook. Yet popular opinion does not necessarily constitute fact. 
Patchin and Hinduja (2010) called for more data driven research in order to delineate fear 
from fact and paint a more accurate picture of teenagers online. The present research set out 
to meet this call. 
The main contention of this research is that online and offline behaviour should be 
considered holistically. Scepticism was held by the researcher towards those who contended 
that online identities were inauthentic while offline identities represented the ‘true self’. As 
previous studies suggest, online life is an extension of offline life (Back et al., 2010; Blinka 
& Smahel, 2009; Miller & Arnold, 2003; Subrahmanyam et al., 2008; Wright & Li, 2011). 
Considering this, it was anticipated that frequently used self-presentational behaviours offline, 
would also be applicable online. Jones and Pittman (1982) identified five of the most 
commonly used self-presentational strategies employed for the purposes of impression 
management. In order to frame this argument, Goffman’s (1959) theory of self-presentation 
was adopted. Goffman conceived a dramaturgical metaphor for understanding everyday 
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interaction. It was asserted that daily interactions, whether online or offline, were strategic 
attempts at audience manipulation in order to position the audience to see the actor in a 
favourable light. Just as one chooses clothes to wear each day in order to present an 
impression of the self, the same can be said of the strategies used to convey one’s identities. 
Due to its nature, Facebook appears to be an ideal platform for this kind of impression 
management to take place regularly and en masse. 
Previous studies affirm Facebook as a site for forming, manipulating and 
deconstructing identities and managing self-presentation. For teenagers, especially younger 
teenagers who were the focus of this study, identity formation is one of the key tasks of 
teenage years. This formation, development and experimentation can occur both online and 
offline. Facebook allows teenagers to be in constant contact with their peers and is highly 
attractive to teens. This attraction makes sense as, more than any other single activity, early 
teens are likely to spend their time talking to friends: a behaviour that Facebook facilitates 
(Clarke, 2009). At the click of a button, statements about one’s identity can be broadcast to 
an audience who are willing to endorse or discredit one’s attempt at forming an identity that 
is seen as valid in the eyes of their peers.  
Educational researchers have not fully embraced this issue, yet its significance within 
an educational context is clear. Teenagers are using Facebook on an increasingly regular 
basis and spending large amounts of time daily with both teachers and peers. For teachers, a 
better understanding of how teenagers present themselves online as well as offline can help 
them to address or prevent various issues holistically. Chapter 2.7 outlined three ways in 
which this issue has implications for educators: relationally, pedagogically and politically. 
Based on the findings of the present study and the literature reviewed throughout, several 
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recommendations can be made. Most obvious is the disconnect between the current policy 
and curriculum in relation to social networking. While the current Education Queensland 
policy (as discussed in chapter 2.7) actively discourages teachers from engaging in social 
networking, the Australian Curriculum names Information and Communication Technology 
(ICT) capability as one of its seven cross curriculum priorities (Australian Curriculum, 
Assessment and Reporting Authority, 2014). Additionally, this capability points to social 
networking sites in its very definition of what ICTs actually are saying that, “Information and 
communication technologies are fast and automated, interactive and multimodal, and they 
support the rapid communication and representation of knowledge to many audiences and its 
adaptation in different contexts” (ACARA, 2014). On one hand, the curriculum appears to 
actively promote use of and engagement with social networking sites, while on the other hand, 
existing codes of conduct caution teachers very strongly regarding their use of social 
networking sites. Teachers should continue to educate themselves regarding current research 
in this area to improve classroom practice from a relational perspective. However, the current 
inconsistences between curriculum and policy documents create confusion over the place of 
social networking sites in the classroom. Therefore, more cohesion between curriculum and 
policy documents is needed. While it is prudent to prevent teachers from using social 
networking sites to interact with students socially, policy makers should consider the role that 
social networking technologies may play in the classroom to prepare students to participate in 
the current media age and knowledge based economy (ACARA, 2014).  
 Due to the lack of existing educational research in this field, this study has drawn on 
a variety of research outside of educational horizons in order to generate more studies in this 
field. The present research, therefore, addresses the gap in research that exists culturally, 
demographically and technologically. First, much of the research in this field has been 
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isolated to North America. Second, the participants are 13 and 14 year old girls, a 
demographic that has not been well researched – likely due to the ethical limitations that 
make it near impossible to observe girls of this age and their Facebook activity. Third, while 
Facebook has been researched from a more holistic perspective, limited research has been 
conducted concerning specific features of the site. 
This research attempted to meet a current gap in literature. By contending that offline 
behaviour is replicated online; combined with Goffman’s (1959) theory of self-presentation 
in everyday life and young people’s zeal for Facebook this study shed light on several key 
issues. The main research question driving this study asked about the preferred methods of 
self-presentation by grade eight girls in Facebook status updates. Underpinned by the 
assertion that online behaviour mimics offline behaviour, and supported by previous research, 
Jones and Pittman’s (1982) categories of self-presentation were used as a platform by which 
to code the status updates. The findings of this study suggest that these existing self-
presentational categories are evident in grade eight girls’ status updates. Additionally, when 
compared to previous studies that have adopted Jones and Pittman’s (1982) categories as a 
framework, the frequency of the strategies as evidenced in the current study, appears to 
mimic that of earlier studies, at least within a Western context (Chu & Choi, 2010; Dominick, 
1999). To iterate, similar to the current study, ingratiation has been found to be the most 
prevalent of Jones and Pittman’s (1982) self-presentation strategies. Most interesting, 
however, is the discovery of three additional self-presentation strategies online.  
Invitation, provocation and proclamation are three newly created self-presentational 
categories to result from the findings of the present study. The appearance of these categories 
seems to be largely driven by both the technological limitations and affordances of Facebook. 
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The teenage girls in this study appear to be exploiting status updates on Facebook in order to 
experiment with new means of presenting their identities online. These newly created 
strategies provide girls with opportunities to negate the temporal and spatial limitations of 
Facebook; receive feedback on the identity statements they choose to project; as well as 
experiment with audience reactions online. The vigour with which these girls choose to 
update their statuses also appears to shed light regarding the popularity of status updates for 
self-presentational purposes. 
The second research question driving this study asked, “Why and how do grade eight 
girls use status updates?”  Throughout this study it became quickly obvious that grade eight 
girls use status updates at a frequency that far outweighs that of their male counterparts. Why 
do these girls update their status so frequently?  The results of this study suggest that it is in 
order to communicate to others their activities and feelings – constantly. As one female 
participant said, “I update my Facebook status because it just makes me feel normal, I 
suppose.” Updating one’s Facebook status has become a routine means of self-presentation, 
communication, and constant dialogue (either overt or covert) regarding identities online. 
This study corroborated the findings of previous research (Sun & Wu, 2012) and found a 
positive relationship between frequency of Facebook use and perceived ability to modify self-
presentation online.  
Whilst girls report updating their status frequently, apparently Facebook status 
updates are not an important feature of the site. ‘Inboxing’ and photo sharing were two 
features touted in the interviews as being of equal or greater importance on Facebook. 
Despite its apparent lack of importance, this does not stop girls from placing large amounts of 
consideration into their status updates. This could point to their attempts at conceptualising an 
GIRLS, SELF-PRESENTATION AND STATUS UPDATES  156 
 
 
audience for the status update, or their knowledge that whatever is said in a status update will 
be judged by their peers. How and why their Facebook friends utilised status updates seemed 
to be a much simpler question to answer than how and why participants used their own status 
updates. This finding is of particular importance as, in all social interactions, participants are 
simultaneously actor and audience and negotiating this space can prove difficult. 
6.2 Limitations 
There are three notable limitations to the present study: the use of self-report data; 
lack of an existing codebook by which to categorise the status updates; and the lack of 
participants for the interview phase of study. First, self-report data were used as the main data 
source in this study. Participants were recruited in an offline context and asked to provide the 
data required for this study. Whilst the recruitment of participants in offline contexts is one of 
the three main methods for collecting Facebook data (Wilson et al., 2012), combined with the 
fact that much of the previous research regarding self-presentation online has been collected 
based on various forms of self-report data (Chen & Marcus, 2012), it was not the most ideal 
means for collecting the data required for this study. First, as I was a teacher employed at the 
site of data collection, the students may have had their own self-presentation agenda while 
filling out the survey (knowing that I would be looking at their responses and therefore 
creating another audience for them to interact with). Second, for those students without 
smartphones, they may have been more inclined to remember their more negative or 
provocative statements in line with correspondent inference theory (Jones & Davis, 1965), 
Therefore, tt would have been much more effective to view the status updates ‘in situ’ on the 
participants’ Facebook pages. This would have provided much more context and clarity 
regarding the data collected. Due to my position as a teacher working for the government, 
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however, as well as the age of the participants, and the fact that the participants were students 
at the school in which I taught, it was impossible to gain permission to collect the data in this 
way. Whilst every effort was made to triangulate the data using a combination of the survey, 
interview and theory, the data would have been much more reliable had it been collected 
directly from participants’ Facebook walls. In saying this, as Facebook constitutes a new 
forum in which to research and ethics protocols have not yet fully been developed or 
formalised, it was best to err on the side of caution and rely on the use of self-report data. 
Therefore caution and diligence needed to be exercised ahead of data collection concerns in 
this study. 
Second, the lack of an existing codebook by which to analyse the updates was also 
problematic. Whilst previous studies had coded online data according to Jones and Pittman’s 
(1982) self-presentation strategies (Dominick, 1999; Papacharissi, 2002; Trammell & 
Keshelashvili, 2005), only one had provided their coding approach (Valkenburg et al., 2005). 
This issue was further complicated as the present study looked at status updates in isolation 
rather than the profiles holistically as has been done in the past. This was addressed within 
the analysis by attempting to code according to the most dominant self-presentation strategy 
evident within the updates. Whilst there was no existing codebook, there were pre-existing 
definitions of the majority of self-presentation strategies used in this study though it should 
be noted that these strategies were conceived of prior to the advent of social networking sites 
which necessitated the introduction of three new classifications. The definitions of each of the 
strategies were used strictly for coding, and semiotic and contextual clues such as emoticons 
and punctuation were used to gauge the tone and intent of the status updates. Given the 
methodology of content analysis adopted in this study meaning was established by what was 
contained in the words and also by what was implied by the use of the words in light of the 
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range of alternatives that could have been employed (Miller & Brewer, 2003). Texts can be 
said to direct their readings to something beyond their tangible existence accompanied with 
the presumption that readers do not always interpret a text in the way it was intended by its 
creator (Krippendorff, 2010). The current state of fragmented literature surrounding research 
on Facebook employs a gamut of methods, perspectives and research questions (Wilson et al., 
2012). Whilst the lack of a codebook was certainly not ideal, the adoption of content analysis 
as a methodology combined with the prescribed definitions of the self-presentation strategies, 
analysis of the status updates was possible in this study and could be replicated in future 
studies.  
Third, the number of interview participants was disappointing given the large sample 
from which to draw. The possible sample was over 400 students. Whilst the recruitment 
phase for the interview phase of study ran for more than six weeks, and there was an 
incentive of a $5 canteen voucher, only nine participants consented to the interview. This was 
despite giving out over 150 consent forms to interested students. During the interviews, many 
of the responses did begin to overlap, and, for some questions, saturation point appeared 
close to being reached. However, it would have been much more beneficial to this study had 
there been a greater depth of responses from which to draw for the purposes of analysis. 
Admittedly, an ample amount of data was collected for this study given the overwhelming 
response to the survey phase of data collection. However, more participants in the interview 
phase of study in order to reach saturation point with the responses would have created more 
depth and validity in the data collected. There are many likely reasons the 150 plus 13 and 14 
year old students who took consent forms did not return them: they forgot; their parents were 
unwilling to sign the consent form; they lost the form; or perhaps they could not be bothered 
despite the $5 tuckshop incentive. In any case, the greatest efforts were put into recruitment 
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for this phase of study. Furthermore, the nine participants that did consent to the interviews 
provide large amounts of highly interesting and valuable data for the study. 
6.3 Future Research 
 There are a seemingly infinite number of future research possibilities in this field. 
Given the dynamic nature of the Facebook environment, its wide appeal and the mass of 
content uploaded each day, research into this platform is obviously beneficial for researchers 
from a variety of disciplines with a variety of research interests. Stemming directly from the 
present study, there are future theoretical, technological and social directions for this research. 
 Goffman’s (1959) theories of self-presentation in everyday life have served as the 
theoretical base for the present study. However, Goffman’s metaphor is not without its 
limitations which could be addressed in future research. Goffman’s dramaturgical model 
suggests that, just as in stage plays, actors and audiences are bound by both space and time. 
Whilst Goffman’s framework is regularly used in research concerning online social 
networking, the framework does not account for the ‘unbound’ nature of social performances 
and the audience online. Performers and audiences are not bound by space and time online. 
Therefore, future research re-examining Goffman’s dramaturgical metaphor as it relates to 
online spaces would be worthwhile. Buckingham (2008) also suggests that, in Goffman’s 
metaphor, back stage behaviour is conceived as more authentic or truthful than front stage 
behaviour which is one of the limitations of the theory. This thesis was concerned only with 
front stage behaviour, however, refashioning the metaphor to firmly conceive of all 
interactions as a kind of performance would be beneficial. With teenagers spending 
increasing amounts of time online, an audience for a given performance is always a click 
away. Therefore, it may be beneficial to reimagine the metaphor in terms of ‘live rehearsal’ 
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rather than backstage. Furthermore, Hogan (2010) suggests refashioning the metaphor to 
include a virtual ‘curator’ who manages and directs online content. Good ‘curation’ involves 
filtering, ordering and searching for information in order to present interesting, unique and 
relevant information for audiences (Hogan, 2010, p. 381). It might also be interesting to 
explore the theoretical implications of Facebook as ‘director’ within Goffman’s metaphor. 
The exploration of the extent to which the technological aspects of Facebook control actors’ 
interactions would be very interesting indeed. How obedient are actors to the social direction 
of Facebook?  How might performances be altered in response to the ever changing 
technological landscape that is Facebook?  Therefore, the reimagining of the metaphor to 
include Facebook as an omnipresent director could account for the ambiguous nature of time 
and space online. 
 Second, continuing examination of Subrahmanyam et al.’s theory of co-construction 
(2008) as it applies to teenage girls would also be of interest. This theory asserts that online 
behaviour is an extension of one’s offline life. Examining the degree to which the girls in this 
study think that their online behaviour represents their offline life would be of interest. 
Similar to DeAndrea and Walther (2011), it would be particularly interesting to explore how 
these grade eight girls would attribute for inconsistencies between their online and offline 
behaviour compared to how they account for the inconsistencies between their peers’ online 
and offline behaviours. This research could also be extended to include an exploration into 
what happens when these girls are called into account for these inconsistencies as well as if 
and how that plays out within an online and offline context. 
 Third, further research into the ways in which Jones and Pittman’s (1982) self-
presentation strategies manifest online is warranted. Given that this study found three new 
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categories of self-presentation, further research into these categories, as well as the existing 
five categories is needed. Exploring circumstances which would prompt girls to adopt each of 
the categories of self-presentation would be of interest. It would also be of value to have girls 
attempt to code the status updates of others. This may shed light on some of the potential 
difficulties that arise when attempting to post a status update for a broad, intangible audience. 
Further, more research is needed into the newly created categories to verify their existence 
and to explore more about this phenomenon. More justification regarding the ways in which 
Facebook has necessitated these new categories would be of value. In particular, given that 
Facebook asks users, “What’s on your mind?” it could be argued that all status updates 
constitute a form of proclamation. To this end, there may be scope to consider the ways in 
which strategies overlap or it may be assumed that all status updates (and in fact all social 
interactions) involve a degree of proclamation and for this category to be dissolved all 
together.  
 Next, research into both ‘inboxing’ and photos would be of benefit. Given that the 
participants in this study identified both ‘inboxing’ and photos of equal or greater importance 
than status updates, more research is needed. In particular, the ways in which these features 
of Facebook are used for impression management purposes would make for interesting and 
valuable research. The motivations behind posting certain photos, as well as the desired 
impressions aimed for by posting the photos, would be of interest. Additionally, research into 
‘inboxing’ and audience could shed light on the ways in which users adopt specific self-
presentational tactics in order to foster desirable impressions in the minds of audiences. 
Research into specific features of Facebook could then be combined to create a cache of 
knowledge around the various functionalities of Facebook. It is not only important to 
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understand how Facebook is used holistically, but also how its various features are used with 
specific purposes in mind. 
 Given the large amount of data collected in this study pertaining to 13 and 14 year old 
males and their use of Facebook, it would be worth devoting a study specifically to boys. In 
particular, it would be of interest to examine the provocation strategy as the prevalence of this 
strategy in male status updates in this study was much higher than in females. It would be 
interesting to find out why males adopted this strategy so often. 
 Finally, and of most personal interest to this researcher, is research into the disconnect 
between teen girls’ reports of supplication online in contrast with the lack of physical 
evidence present in the status updates to support this. Why are teen girls reporting such 
frequent levels of supplication from their peers online?  Where is the evidence to support 
these assertions?  How common is this behaviour across the entire population?  Is this 
behaviour isolated to girls of this age?  Why would girls adopt the supplication strategy over 
the various other options available to them?  There are many unanswered questions 
concerning the supplication strategy and its adoption by grade eight girls. Given that it is 
arguably one of the more negative strategies, it makes for a very interesting avenue for future 
research. 
 This study only scratched the surface of possibilities for research into Facebook. 
Educational researchers need to persist in this field, as the scope of Facebook is wide 
reaching and has many implications for those who use it. The findings of this study could be 
used to inform pastoral care programs in schools related to internet safety; relationships; and 
communication. Furthermore, its findings could be taken into consideration by school 
administrators who deal with behaviour problems that spill back and forth between the online 
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and the offline. Teachers who are interested in designing online learning spaces for their 
students may also benefit from understanding more about how girls might choose to present 
themselves within these online nonymous environments. Teachers and peers hold great 
influence over teenage girls and their identities formation. If teachers can present an informed 
view of what happens online, and be able to dialogue with girls about the reality of their 
online experience, girls can make more informed and conscious decisions about the ways in 
which they choose to form their online identities. Girls’ current use of Facebook points to its 
ongoing popularity and resonance within the everyday lives of teens. In the everyday, teenage 
girls are both actors and audiences, playing on a stage where their performances are tweaked 
consciously or subconsciously, according to audience reactions. Status updates not only 
communicate “What’s on your mind?” but also ask, “What do you see in me? What do you 
want from me?”  
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Appendices 
Appendix A: Survey instrument 
General Information 
Are you male or female? 
       Male              Female 
How old are you? 
         13                    14 
Facebook Activity 
Do you have a Facebook profile? If you answer ‘No’ to this question, you do not need to continue with this 
survey. 
         Yes                    No 
How often do you access Facebook? 
  More than once per day                        Daily                           Weekly                       Monthly                        Never 
My Facebook profile is important to: Strongly 
Agree 
Agree Neutral Disagree Strongly 
Disagree 
My social life      
Allow me to communicate with others      
Follow what is happening in the lives of      
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others 
Show my popularity      
Let me entertain my friends      
Allow me to express myself      
Meet new people      
Say things I am too afraid to say in real life      
To gain popularity      
Entertain me      
Show other people what I am like      
Facebook Status Updates 
How often do you update your status on Facebook? 
      More than once per day                   Daily                           Weekly                       Monthly                        Never 
Why do you choose to update your status on Facebook? 
_________________________________________________________________________________________
_________________________________________________________________________________________
_________________________________________________________________________________________
_________________________________________________________________________________________
________________________ 
GIRLS, SELF-PRESENTATION AND STATUS UPDATES  195 
 
 
Facebook Status Updates 
How much consideration do you put into your status updates on Facebook? 
  No consideration           A little consideration    Some consideration   Careful consideration              Lengthy         
How important is updating your status to you? 
       Not important at all           Somewhat important     Important     Very Important       Extremely Important 
 
In status updates, how often do your Facebook 
friends try to: 
N
ev
er
 
Ra
re
ly
 
So
m
et
im
es
 
O
ft
en
 
Al
w
ay
s 
Seem talented or intelligent      
Get attention by acting sad, depressed or less 
intelligent than they really are 
     
Seem like a hardworking and busy person      
Seem more powerful or better than other people      
Be nice to everyone so that they will like them      
 
Please list your three most recent Facebook status updates making sure not to include any information 
(such as names) that could identify you or another person. 
1. __________________________________________________________________________________
__________________________________________________________________________________
consideration 
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__________________________________________________________________________________
__________________________________________________________________________________
________________________ 
2. __________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
________________________ 
3. __________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
__________________________________________________________________________________
________________________ 
 
Thank you for completing this survey! 
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Appendix B: Interview questions 
 
“During this interview when you refer to another person’s FB profile please avoid using their 
name. For example, you can do this by saying something like “I know a person that updates 
their status every day. They write things about themselves such as what they want to do …” 
Then explain that the person they are talking about is only ever referred to as a “person.” 
Other examples could be “I know a girl that writes how sad she is.” or “One of my male 
Facebook friends only ever talks about how attractive he is”. Do you understand that your 
answers to these questions do not require you to use the names of other people?” 
 
1. Let’s talk about status updates. Tell me, why do you update your Facebook status? 
2. Ok, so when you’re updating your status, how do you choose the information you 
include in your Facebook status?  
3. Thinking about other people now, and remembering not to use anybody’s name, why 
do you think other people update their Facebook statuses? 
4.  When you think about these other people, do you think they would be able to find out 
about who you are or what kind of person you are from your status updates? Why or 
why not?  
5. Now think about what happens when you read other people’s status updates. 
Remember not to use anyone’s name. Can you tell what other people are like from 
their status updates? Why or why not? 
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6. If you think you can tell what other people are like from their status updates, what 
information do you use to decide this?  You don’t need to refer to specific examples 
here, you can just talk generally about the kind of information you use. 
7. In our survey, we found that the most common way people presented themselves in 
status updates was by saying what they were doing or how they were feeling – Is this 
the most common thing you see on Facebook status updates ?  Why or why not? 
8. If you saw a status update that said ‘like for a like’, what do you think the person who 
posted this update would be trying to say to others about themselves?  Why do you 
think this?  Remember not to use people’s names. 
9.  Why do you think the least amount of people chose to present themselves as busy or 
hardworking? 
10. How important are status updates on Facebook?  Do you think there are any features 
on Facebook that are more important than status updates?  What would these features 
be?  Why are they more important? 
11. Do you think there is a difference between how boys and girls use Facebook and 
particularly status updates?  What are these differences, if any? 
